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Section l (a) 

INTRODUCTION. 

truest sense 
always been concerned 
'for life is more 

"In its beat and 
ee1.uca tion has 
with ideals; 
than meat.' 
function of 
ideals." 

It is the supreme 
the school to foster 

(J.J. Findlay in "The School" 
pp. l&,4-4). 

"It is clear that in whatever it is 
our duty to act, those matters 
also it is our duty to study." 

(Dr. Arnold) . 
"The general aim of education should be 

to place before the young a concep-
tion of life in which material well-
being is not accepted as a worthy 
criterion of its value. They 
should be taught to aim at the 
realisation of spiritual ideals, 
in which the chief elements are 
the love of goodness, love of 
beauty and love of truth." 

(C.E. Ainslie in "Problems of 
National Education", page 125). 

"While it may not be possible to 
inculcate the highest ideals of life 
and duty during the ·period of school 
life for to a certain extent the 
apprehending of some of them depends 
on a maturity of mind not attained 
in the chool it is possible to 
direct the training there in such a 
manner as to lead the pupils well on 
the way towards the desired goal." 

{J. Strong in "Problems of 
Nation~l Education", page 133). 
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Bearing in mind the thoughts clothed 

in the above quotations, it was decided to 

try to find how far our New Zealand school 

children had progressed towards the "desired 

goal." Ae far as the adult population is 

conc erned, one can judge only by the 

sensational pleasure-lc.ving crowds which 

nightly to the luridly, and ofte~ lewdly, 

advertised "talkies"; by the crowded jazz 

dance halls; by the half empty churches; 

by the sordid, ugly streets in the residential 

areas adjoining factories; by the aspidistra 

nestling coyly among the hideous yellow and 

blue frilly curtains; by the ill-kept and 

inartistically planned gardens; by the huge 

and garish baubles encircling neck and arms 

of both society lady and factory girl. But 

for the children, we still hoped; New 

Zealand's education system has enjoyed a high 

reputation in the educational world, and the 

Director of Education, in his report to the 

Minister of Education, presented on April 16th 

1936 after an ext ~nded tour abroad, wrote: 

"The New Zealand system of education, primary 

and post-primary, is fundamentally sound, 

modern, and well suited to our requirements." 



a. 

Can it be denied that the following 

words of Adolf Hitler (on page 112, "My 

Struggle") apply to New Zealand as well as 

to Germany? "To- ay all our life in public 

"is 11 J:Ce a fore ing-bed for sexual ideas and 

"attractions. Look at the bill of fare 

"offered by the cinemas, playhouses and variety 

"theatres, and you can hardly deny that this is 

"not the right food, especia l ly for the young. 

"Hoardinga and advertisement kiosks unite in . 

"drawing the public's attention in the vulgarist 

"ways. Anyone who has not lost the capacity 

"for entering into the souls of the young will 
11 realize that it must lead to their very grave 

"injury." 

Because of its size, history and 

isolation, New Zealand has a set of educational 

problems which are peculiar to it, and the 

solution of which can be found, not in 

British or American text-books, but in a first-

hand s~udy of local conditions. 

Concerning ideals, Thoulese (in his 

"Social Psychology", page 229) writes: 

"The ideals which will be cnosen by a 

"pa rticular person will depend partly on his 

"innate tendencies, partly on the deficiencies 

''which are compensated for, and partly on the 

"Kind of person he sees socially esteemed." 
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So, in the course of tnis thesis, the 

second and third factors will be elucidated 

ith regard to our rural and urban primary 

school children, together with the influence 

of available reading matter. 

It is universally agreed that the 

modern trend is towards increased leisure; 

are we educating our children for the right 

employment of tnis leisure may they be 

denied even Thomas a Kempis' relaxation, 

"in omnibus requiem quaesivi et non inveni 

"nisi seorsum sedans in angulo cum libello" 

(credited to Thomas a Kempis by Ros eyd in 

his rreface to the 1617 edition of 

"De Imitatione Christi"} through short-

comings in our system of education? 



(b) 
AIMS OF THF INVESTIGATION. 

The general aim of this thesis was to make 

a comparative analysis of the ideals of scme New 

Zealand primary school childrenm aged eight to 

thirteen years inclusive, in rural and urban schools, 

with a view to increased capacity for improving our 

system of education owing to fuller knowledge of the 

child, and the effects of all in his environment upon 

his developing morality. 

Particul~r aims ere to comp~re rural and 

a) urban children's choice of ideals, age for age, and 

to put forward reasons for their variance . 

b) 

c) 

d) 

e) 

f) 

. 
To discover sex differences similarly. 

To discover, set out, compare and suggest 

re changes with age in children's choice of ideal 

charact ere. 

To discover the difference, if any, in choice 

of ideal characters by children living in the more 

crowded, slum-liKe, industrial areas, and those 

living in the better residential districts; to 

discuss both, and compare with rural results. 

To discuss the influence of the grade, type 

and locality of the school and its teacher upon the 

urban and rural school population. 

To discuss the effect of the cinema upon the 

child, as reve~led by answers to tne uestionnaire. 



g) To discuss t he influence of available 

reading matter, and facilities for reading, in both 

rural and urban areas, upon the growth of ideals, and 

to p~t forward a plea for increased facilities in 

this respect, especially in rural areas. 

h) To analyse, discuss, and tabulate the reasons 

given by the children for tneir choice of ide~ls , 

i) To tabulate and graph the n~erical and 

percentage results obtained, so that they may be in 

readily accessible and interpretable form for other 

investigators. 



C.l THE METHOD ADOPTWD FOR COLLECTING 

THE DATA. 

Children's ideal cnaracters usually provide 

a key to their secret or open aspirations and models, 

as we are reminded by the story of the little Franz 

Liszt, who, on being asked: "lhen you are grown u 

wh~t would you like to be?" replied, "Th~t man there"; 

pointing to a portrait of Be~thoven hanging on the 

wall? 

Ruskin, in "Crown of V1 ild Olive" wrote: 

"The first and l~st and closest trial question to 

"any living creature is, "Wh~t do you like? Tell 

"me wha. t y:iu like and I' 11 te 11 you what you are." 

As it was obviously imrossible to conduct such 

an investigation in person I made use of the 

questionnaire method. Children of ages eight to 

thirteen. years inclusive were required to write the 

follov,irig information either in pen or pencil at the 

head of their answer sheets 

a) Their name (or sex). 

b) Their class in school. 

c) Their age. 

Then they were required to ite answers to 

the following questions, the first of which is 

modelled on Earl Barnes 1 "Type Study on Ideals" 

from "Studies in Education", Series 2, p9,ge 3B; 



and on D.S. Hill's "Comparative Study of 

Children's Ideals", Pedagogical Seminary, Volume 18, 

1911. 

l. hat person whom you have met, or of 

hom you have heard or read, ould you most wish 

2, Who is your fav·ouri te author? 

3. How many books are there in your school 

library? 

For the urban schools question (3) read: 

"How many books are there in your class library? 

Thirteen years of age was chosen as the upper 

limit because that is the average age of gaining 

Proficiency Certificates, and passing on to a 

secondary school. In rural districts remote from a· 

High School, these children often remain to form a 

Standard 7, or Form III, unde r tbe Education 

Department's Correspondence School scheme; except, 

of course, where the parents can afford to send 

their children to a boarding school, and do so. 

But it is only (a) the children of parents with such 

ambition for their c hildren's future and faith in 

formal education, that they are willing to do 

without their help on the farm or in the home for 

another year in the cause of a further year's 

schooling; and (b) those children who have shown 

such decided intellectual gifts that the teacher 

has persuaded the parents to permit the child to 
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continue, or who have shown sucl} utter unfit ted.ness 

for farm life or road maintenance work that even 

the most conservative of parents have decided to 

give the child another career "he has al iays 

got his nose buried in a 'book; he's good for nothing 

else can't even put the separator together, let 

alone fixing up a fence!" 

Now in urban schools, the fourteen year olds 

are those who are backward; ho, usually owing to 

low intelligence quotient, have failed to keep in 

step with the majority of the cnildren of their own 

age. Therefore fourteen year olds were omitted 

from the investigation, as the presence of pupils of 

high intelligence quotient of this age in rural 

school roll numbers, and the presence o~ a few 

pupils of low intelligence quotient of this age in 

urban figures, would have negatived the accuracy of 

the findings. 

Eight years of age was chosen as the lower 

limit because the school entrance age was, until 

1936, six years, and two years of school life is 

necessary before any effect can be made on the 

growth of ideals. In addition there is the 

mechanical difficulty of writing, especially in th£ 

case of the more backward children. In his "Type 
Study on Ideals", arl Barnes put forward the sugges ~ 

tion that, in the case of very young children, they 



should whisper their ideals to their teacher as 

they file out of school; but owing to the nature of 

my·investifation, such a procedure was manifestly 

impossible, so the questionnaire method was employed 

throughout. 



C. I I SCOPE OF THE INVESTIGATION. 

The urban schools tested were carefully 

balanced lest class and locality affect total 

results. Also they were chosen with a view to 

elucidating the aims of comparing effects of class 

and locality on the choice of ideals. 

Grades 6 and 7 schools, serving a aomewhat 

inferior locality, with a preponderance of the 

working class element which I included were Petone 

Central and Newtown. The fathers of the former 

are chiefly employees of Gear Meat Company, Rope 

orks, Tin Works, Railway Workshops, Soap Factory, 

Candle Factory, Motor orks, oollen Mills, etc., 

and most of the mothers are ex-employees also of 

oollen Mills, Laundries, Soap and Candle Factories 

etc., and ex-shop assistants. Houses are old and 

inconvenient; streets narrow; gardens very small; 

sub-letting of houses is the rule, so many families 

exist in rooms. 

For urban schools whose pupils, on the whole, 

come · from better class homes, I chose Kelburn and 

Wilford. In these the bulk of the population is 

composed of business and professional men, who own 

their own modern bungalows, with vell-tended gardens, 

wide streets containeu grass plots and shl'ubs. The 

mothers before marriage attended secona.ary schools 
received business or professional ,;raining. 



The rural schools to which the questionnaire 

was sent covered an area from Glencoe via Balfour in 

Southland to Parua Bay No.2 in North AucKland. 

They were all of grades one and two, and schools 

which had fallen in grade, i.e. had h~d previously 

several teachers, were excluded. Also, care was 

taken to exclude those districts with any preponder-

ance of Maori element, so that comparison with urban 

areas might be more exact. The proportion of Maori, 

half-caste and Chinese element is, therefore, as 

near y balanced as possible. 

In addition, in the case of the rural schools, 

teachers were requested to omit for arding answers 

of any pupils who had come tc their school from urban 

areas, or from schools above Grade 2, as during the 

first school term (the beginning of February till the 

beginning of May) which includes the Easter holiday 

period, quite a considerable numb~r of city pupils 

holiday-ma ing and health recruiting in the country, 

are temporarily on rural school rolls. The majority 

of the schools in this section were those under the 

jurisdiction of the ~ellington Education Board, as 

it is of this province that I have most personal and 

intimate knowledge, and could therefore select schools 

ith a view to excluding the undesirable elements 

mentioned above. Another reason for this was that 

many of the teachers trained ~ith me ana are 



personal acquaintances, so they included elucidating 

and helpful remarks with their pupils' answers. 

The following urban schools sent answers to 

the uestionnaire:-

Newton. 

Petone Central. 

Kelburn 

ilford. 

The following rural schools sent answers to 

the questionnaire:-

Marima 

Kaitoke. 

Mangamahu 

Mossburn 

Parua Bay No.2 

Brydone 

Ru3.waro 

Hinemoa (now 
(closed). 

airau Valley 

Y1s.ngaehu 

Tua Marina 

Kopu 

Karapoti 

Mauriceville est 

Ohariu 

Pu.tCetoi 

Spr inghills 

Pukerua Bay 

Connington 

Mangaroa 

Roslyn Bush. 

Kaitawa 

Glencoe 

Kohua Road 

Te Pahu 

haranui 

Upper Opouri 

Kaiparoro 

Hamua 

Tane (now closed) 

Kohim.,i. 

Opaki 

Mangahao 

Rongokokako . 

Colville 

Burnham 

Ostend 



Cronadun 

Herbertvi lle. 
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CLASSIFICATION ACCORDING TO 

CHOIC OF CHARACTERS. 

The persons chosen by the children as their 

ideal characters fell under the following heads:-

1. Religious:-

2. Authorship:-

3. Parent: -

God, Jesus Christ, and Biblical 
characters. 

Poets, novelists, poetesses. 

lfother, Father. 

4. Other acquaintance:- Mr. 

5. Historical Personages:- Julius Caesar, Joan of 

6. Public Personages:- Contemporary figures, such as 

Prominent airmen (Kingsford Smitn, 

Charles Ulm, etc.), Premier, 

Members of Parliament, Mayors, etc. 

7. Ideals from Literature:- Characters from the child's 

reading, poetry, fiction, 

or from fairy tales which ne 

has been told. 

5. Royalty:- Members of the Royal family - Princess 

Elizabeth, Queen Mary, etc. 

9. Vice-Regal:- Governor-Gen eral of New Zealand, his 

wife or one of his children. 

10. Film Stars:- Shirley Temple, Janet Gaynor, etc. 

11. Miscell aneous:- Ideals, such as "A Tailor", 

"A Dressrra er", where there appears 

to be no def i nite person in the 

child's mind, are included under 

this head. 



CLASSIFICATION ACCORDING TO REASONS GIVEN 

F0R CHOIC OF CHARACTER. 

Aft er carefully tabulating the reasons advanced 

by the children for the choice of t heir ideals, I have 

arranged them under the following headings:-

1. ALTRUISTIC:- Moral qualities of the characters chosen. 

as ideal - "Because he was &o Kind to 

the poor", "because· she al,ays did good", 
etc. 

2. INFLUE NTIAL POSITION:- The ideal character has a 

position which enables him to exercise 

power over subordinates. "Because he's 

boss of the Dominion Analyst Department"; 

"because he's a Ban Ins~ector in 
el ington, etc ; 

3, INTELLECTUAL or ARTISTIC POWERS:- The reasons 

advanced are c oncerned with these po~ers 

in the ideal person "Because she's 

so clever"; "because he is a wonderful 

painter," etc . 

4. ADVENTURE:-The ideal 'character's opportunities for 

excitement, adventure and travel are 

given as reasons for the choice -

"Because he has lots of adventures and 

kills lions"; "because I would li e 

lots of thrilling adventures in my life • 



This heading also includes novelty and speed -

"Because he drives a racing car at 200 miles 

an hour"; because he pilcts an aeroplane over 

unknown landS . " 

5. MATERIAL POSSESSIONS:- "Because he's got a castle in 

England"; "because he's rich." I included in 

this: "Because he 1s got a wonderful stamp 

collection. n 

6. QUALITIES 0~ APPEARANCE:- "Because she's got lovely 

"Because I wish I had. pretty blue eyes." 

7. MISCELLANEOUS : - Several fro rr, a crowded city diet riot 

wrote, "Because he lives in the country." 

One small boy from a similar area put, "because 

he can milk a kicking cow," and remembering my 

first efforts ~t milking, I put this under the 

No. 4 "Adventure" heading. 

Those who were unable to advance a reason 

were also included under this section. 
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LIST OF FAVOURITE AUTHORS. 

NINE YEAR OLD BOYS:- Zane Grey (3), Tennyson, Fleming, Dickens 

(3), de la Mare, Harpan, R.L. Stevenson (4), Defoe, Thackeray, 

Shakespeare (6). 

NINE YEAR OLD GIRLS:- Ethel Turner (2), Zane Grey (2), Ethel 

Talbot (2), Susan Coolidge, Kingsley, Montgomery, Dickens (3), 

Shakespeare (7), de la Mare, Thackeray, A. A. Milne (2), Laura 

Richards, Lewis Carroll, Hans Anderson. 

TEN YEAR OLD BOYS:- Burns (2), Shakespeare (5), Strang, 

Thackeray, Ellis (3), Ballantyne (4), R.L. Stevenson (3), 

Kipling, Lewis Carrol, Sapper, de la Mare, A.A. Milne, (3), 

Dickens (10), Zane Grey (3), Edgar Wallace, Defoe (3). 

TEN YEAR OLD GIRLS:- Zane Grey (3), Thorley, Longfellow, Blackie 

and Son, Dickens (6), Montgomery (3), Edna Hayes, May Wynne(2), 

de '1a Mare (3), Jessie Pope, Ridley, Basil Blackwell, Lathan, 

Ethel Turner (5), Kingsley (2), R. L. Stevenson (4), Louisa 

Alcott (3), A.A.Milne (5) Shakespeare (10) Margaret Pedlar, 

Ian Hay, George Eliot, Amy Whipple, Lewis Carroll, Thackeray (3). 

ELEVEN YEAR OLD BOYS:- Strang (7), Scott (3), Edgar Wallace 

(6), Wodehouse (4), Annie Swan (2), Shakespeare (12), Dickens 

(9), Westerman (5), Tennyson (6), Carroll, (4), Webster (2), 

Defoe (3), Stevenson (3), G.A.Monk (2), Ellis (8), A.A.Milne 

(6) 



CONTD: 

ELEVEN YEAR OLD BOYS: W. E. Johns (4), Jules Verne, (4), de la Mare 

(3) rank Richards. 

'LEV"~N YEAR OLD GIRLS: Longfellow (4), Stevenson (5), Burns (4), 
,asefield (6), 11eming (3), Edgar Wallace (4), Dickens (9), 
James Stephens (2), C.Kearton (2), lcott (5), Browning (4), 

Tennyson (6), Amy Le Feuvre, Shakespeare (9), Zane Grey (3), 
Daley, Lewis Caroll (5), ontgomery (7), Bantock, Mark Twain 

Edith Howes (2), Ethel Talbot, Ethel Turner (5), Kipling. 

T/ELVE YK-lli OLD BOYS: Dickens (8), vl'esterman (5), Shakespeare (10), 

Ellis (7), .!!idgar /allace (6), Defoe (7), R.L.'3teven_son (6), Zane 

Grey, Kipling (4), Curwood, John Hunter, Herb Strang (5), , • ~.Milne 

(2), Masefield (7), de la Mare (6), Goldsmith (3), Hadath (7), 
Henty (4), Rochester, 13allantyne (5), E.R.Burroughs (8), ii.Thac-

keray, Browning. 

T'Fi'LVE YEAR OLD GIRLS: Iviasefield (7), R.L.Stevenson (5), 

Montgomery (10), Zane Grey, Dickens (12), Milton (8), Shakespeare 

(13), Tennyson (6), L.Alcott (4), I.Mossip, Burns (6), Ethel 

Turner (5), Ethel Talbot, W.Johns, Kingsley (3), Angela Brazil (3), 
Dumas, L. I. Me~de, Amy Whipple, de la Mare (6), Edith Howes, Alice_ 

Talwyn, Browning, May Wynne, Longfellow (8), Ruby Ayres (3), 
Nelle Scanlon, Enid Blyton (4), C.Chandler, Lewis Carroll. 

THIRTEEN YEAR OLD BOYS: Shakespeare (15), Scott (2), Yesterman (8), 

C.1.Bennet, Zane Grey, (11), Ellis (13), Temple Thurston, ~dgar 

Wallace (12), Dickens (14), Ray Tailor, Burns, A.F.Jackson, Strang 

(9), Wordsworth, Mark Twain, Arthur Mee (10), Clarence Mulford, 



Stevenson, Hugh Lofting, Tennyson (4), Cap. Shaw, Ballantyne (2), 

Masefield (5). 

THIRTEEN YEAR OLD GIRLS: Dickens (8), Masefield (9), Shakespeare 

(16), l,. ontgornery (9), /este rrnan (2), Blackie (3), Alcott (3), 

Edgar Wallace (10), Stevenson (4), Tennyson (4), ' lhipple (4), 

Barnard, de la Mare (3), Ellis (2), Orcszy (2), Haggard (3), 
Angela Brazil (3), May Wynne , C.Chauller, Adelaide Ascate , 

Browning (3), Defoe (5), Longfellow (7), Farnol (2), Zane nrey (3), 
Elizabeth Fleming (2). 



0 . (<l). 
RELIGIOUS IDEAL CHARACTERS. 

"He is to be feared who fears the gods". - Aeschylus 
"Septem Duces". 

In times past the Church exerted a tremendous 

influence on the education of the young, standing next to 

the home in order of time. The Church first created the 

school, and the hurch first evolved the professional 

teacher with a liberal education. For very long, teachers 

remained attached to the ecclesiastical order. Very 

gradually arose a desire for learning apart from that which 

fitted for the Church. 

Religion has been considered as the s ecial province 

of the Church as an institution, but such a vial art of 

human nature, for it is the unifying force of the whole of 

life, cannot be separated from life. e must seek justifi-

cation for rules of life and for eff orts to live virtunusly 

in relation of cc'{lscience to an existing perfection of truth 

and goodness. This r elaticn muat be one of the whole self 

and a personal relation, for ~e cannot love an abstraction. 

This rela tion is of the essence of religion, so we are led 

to believe that religion is the ultimate bond which unites 

the hole; for onl in the religious relation of love can 

the deepest longings of the human heart be satisfied. 

"Religion is the core of worthy human life"; therefore true 

education is religious. 



Again we glanc e a t th e deplorably low percentages 

of .o~r - results. To what can we attribute this lack of 

relig i ous idealism a~on: our children?. ne reason 

doD btl ess li es in th~ f act t ha.t we deprive our c hildren of 

the Biole. Sunday Sebo ls r each such a small percentage, 

and are rather ineff ici ent; whil e actual church attendance 

accounts for a still smaller percentage, so the majority 

of our children gain not even a nodaing ac uaintance \ith 

the Bible. In the remot er rural districts there is o ten 

no Sunda School at all; while church services are 

usually held once in every 3 to 8 Sundays, so that many 

rural children are almost unprovided for; we say "almost" 

because some points must be noted. Some denominations, 

W cJ5 o the Church of England, f or exa~ple, are organising a sort. of' 
{er;~fe. lC\r'I . 

Correspondence Sunda y School. We still find mothers, and, 

much rarer, fathers who manage to read a Bible story to 

their children on Sunday evenings when the visitors have 

departed, and the co ws have been milked. There was at 

least one sole teacher school, Hinemoa, in which, Committee, 

parents and teacher being all of the same denomination, the 

foremost petitioned the ellington Education Board that the 

teacher be permitted to give religious instruction for half 

an hour weekly, as a minis~er of religion could visit the 

district only about once in six weeks; and finally, there 

still remain a fe families with religious traditions, who 



"The cheerfu' supper done, wi' serious face 

They, round the ingle, form a circle wide; 

The sire turns o'er ~ith patr iarchal grace, 

The big ha' Bible, ance his father's pride." 

Burne "Cotter's Saturday Night. 11 

Let us think of the immeasurable influence of th~ 

sacred books of the East, for instance, the five books 

which contain the wisdom of Confucius. Until recent times, 

the Chinaman who wished to enter the public service was 

expected to pass an e·:xamination in the works of Confucius, 

and in certain others of the Chinese classics and in 

notning else. Or the Zend Avesta, the sacred book of the 

Pa.rsees, containing tne teachings of Zoroaster; or the 

Koran, which was compiled very much in the same ay as the 

New Testament, and which not only inculcates a faith, but 

also is a text-book of civil law. Other sacred books of 

similar far-reaching influence are the Talmud; the Tao Teh 

King of the ~hine e philosopher Lao-tze; the Granth of 

the Sikhs; the Vedas of the Brahmans, and the Pitaka.s 

containing Gautama's teachings. 

No let us consider our Bible as literature. 

Sir Arthur Quiller Couch, lecturing at Cambridge on 

"Reading the Bible", said: "It has cadences homely and 

'"sublime, yet so harmonises them that the voice is always 

"one. Simple men holy men of heart like Izaak Walton 



• 

"and Bunyan - have their lips touched and speak to the 

"homelier tune. Proud men, schol~rs - Milton, Sir Thomas 

"Browne practise th~ rolling Latin sentence but upon 

"the rhythms of the Bible they, too, fall back." 

hat better than the Bible displays such exalted 

poetry, such realism, such sheer beauty of narrative, such 

use of the principle of repetition, of realism, of 

parallelism, and of simple, natural similes and metaphors? 

We deprive our Ne~ Zealand primary school children of this. 

In connection with the other aspect of the Bible, 

Nunn expresses it far better than I: "It is deplorable 

""that the reverence that set the Bible apart as a book by 

"itself has largely defeated its own aim. In the interests 

"of religious training nothing is more desirable than that 

"the Bible should be removed from its unnatural isolation and 

"restored to the company of books read and loved for their 

"own sake. We should not for ever t~lfS,t Bible poetry and 

"story merely as occasions for moral disquisition or 

"theological. interpretation, but should let it deliver its 

"own witness, quietly, to man's spiritual experience." 

(Nunn, in "Education, Data and First Principles", 
page 214). 

Another reason to which we may ascribe the low 

results in religious ideals is the changed modern attitude 

towards religion. The repressive influence of Theology 

had long forbidden the application of the evolutionary 

principle to the origin and development of man, but there 



came a time when we could no ionger believe in The Fall 

of Man when evolutionist~ were telling us of the Ascent 

of Man ; nor could recantations be forced from presump-

tuous scientists; nor could we any longer believe in the 

old story of creation by a single act. Orthodox 

theologians were bitterly opposed to tnese new ideas; but 

what they called religion was merely theology an out-of-

date science. 

The modern ll--isms" also account for much falling 

away frorr the institutionalism of the Churches the 

gradual decay of certain supernatural elements in religious 

belief led to some people's agnosticism; progress in 

psychology has modified religious beliefs, for example the 

Determinis~ic conception led to Fatalism and Pessimism; 

the great discoveries of the facts of the material universe 

led to Materialism; the knowledge of man's comnarative 

unimportance led to Pessimism and Individualism; the 

evolutionary doctrine auaed to both of these, and many 

felt that their faith had been cut away by science, and 

adopted rationalism and atheism. 

There has been a general falling off in religious 

observance generally. The press in all English speaking 

countries is ever full of plaints of decreasing congrega-

tions; for example, in November, 1935, tne Vicar of Milton 

in Kent drew public attention to the fact that only J of the 

population of Sittingbourne Rural Deanery (in which there 

are twenty-six parishes) were regular church-goers. This 



was faithful~Y reproduced by the New Zealand daily press, 

and such examples are most common. 

De~n Inge has pointed out, however, that the decline 

of religion has been more apparent than real. hat has 

really happened is that the old religions' "Opeals to the 

irreligious have lost their effect. The clergy can no _ 

longer offer crude bribes and threats from the pulpit. 

So institutionalism - "the Churches 11 has lost ground. 

The clergy are no longer "shepherds" their "sheep" 

being often q 1ite as intelligent and spiritually minded as 

their leaders. The whole machinery of services and sermons 

of such churches as the Church of England was constructed 

at a time when the majority of the laity was uneducated. 

But now we have a reading civilisation. Booksellers report 

that theological and devotional books have a large sale, and 

have had even through times of depression. Then, too, 

those who prefer to take in knowledge through the ear may 

use broadcasting. So the decline in church-going is not 

a prco:t· that people have los1; interest in Christianity. 

It is often assumed that the Church has failed unles it 

can persuade "the masses" to accept its meesgg~ but 

repeatedly Christ warned His disciples that they must not 

expect to be popular. Christianity, when it is faithfully 

preached, has never been popular and nev~r will be. It is 

compared by Christ and St. Paul to "a little leaven which 

leaveneth the whole lump." So we must not expect to see a 

great crowd at. the narrow gate; but the results revealed by 



our investigation are obviously too infinitesimal, and our 

New Zealand system of secular education should be revised 

accordingly too long have our children been deprived 

of their great heritage, the Bible. How greatly, too, is 

religion needed in these days as a sure and certain guiae 

in international politics, and in the hom e , and in 

industrial matters. In the day~ when Church ana State were 

in close relationship religion had a direct control over 

the person of the child as well as over his mina -- as is 

seen in the Children's Crusade of the early thirteenth 

century. No, we see on examining our results, the 

inf initesimal part it plays, although the reticence about 

mentioning religious characters must be allo ed for. 

Partly the trouble seems to be that the human side of Christ 

is not en:. _,_ asized. enough. In all cases, except one, the 

word "God" was given, and in this single exception the v,ord 

"Christ" was given, with the reason "because He died for our 

sins~ which, in a child of eight years, would not carry its 

full significance. 

Of the lower class schools questioned, not one child 

close a religious cnaracter as his ideal; in fact , in only 

one school did chilaren o so. This was ilford school, 

and here the results were the more deplorable because they 

were at the younger ages only. 15.39i of girls aged eight, 

5% of girls aged nine, and 6.25% of boys aged ten were the 

figures for this aohool making 3. 5% at age eight, 

l,25 at age nine for girls, and 1.56 at age ten for boys 

for the total urban results. Rur~l results were nil 



throughout c oth sexes. Not one c~ild chose a Biblical 

character, although in a Swedish investigation by 

G. Brandell .4% of girls and 4.2fk of boys chose Biblical 

characters. Of these Swedish children, 4,9% of girls and 

2.2% of boys, named God or Jesus as their ideal ch~racter. 

Of London children, Barnes' inve~tigation gave 14fo of 

girls and 7% of boys. In a New Jersey investigation, 

al so by Barnes, 4% of each sex chose God, While in 

Edinburgh 13~ of girls and 7~ of boys did so. In 

Gottingen Sfo of girls and 5fo of boys chose similarly. 

The Swedish investigator found a similar result to the 

present New Zealand study, i.e. that it was at the earlier 

ages only tnat religious characters were chosen as ideals; 

in Gothenburg ten years for boys,and thirteen for girls, 

was the latest age at which Biblical characters, human or 

divine, were named, and while the curves for both sexes 

declined, the boys' curve, wnich was at first higher than 

tne girls', ent down much more rapidly. 

Here is a comparison between the religious ideals of 

children in the public schools of Missoula, Montana 

(Bateman's investigation recorded in "Pedagogical Seminary" 

Vol. 23, p. 5 ·o) and New Zealand children. 

Age in Years:- 8 ..:a. 10 11 12 ll -
Montana 17., 0~ 3% 2i 2fo 1.5 

(Rural 0 0 0 0 0 0 

li~ ) Urban 1.93 .63 .7b 0 0 0 
(Both ,97 .32 .39 0 0 0 
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All investigations prove that there is an urgent 

need to-day for strong educational leadership in the church 

to guide youth safely amid the pitfalls of the present day 

environment which is seething with economic, political, 

social, and even religious unrest .. 

AUTHORSHIP AND LITERARY IDEAL CHARACTF.R.S. 

"fhe character of a good writer,. wherever he is to 

"be found, is this, namely, that he writes so as to please 

"and serve at the same time." Defoe, "Universal Spectator". 

"Real reading is still the noblest of the arts, the 

"medium by which there still come to us the loftiest aspira-

"tions, the highest ideals, the purest feelings that have been 

"allowed mankind." 

I eals from 

cnosen 

Boys 

Rural .48% 
Urban 5.0~ 
Both 2. 77%-

(C.B . Huey in "The Psychology and Pedagogy 

of Reading", page 5). 

Literature Authors nip Ideals 

by chosen by 

Girls Boys Girls 

2.77'fo 1.91~0 .4-6% 
2 .19% 2.17% 3 .30 /~ 
2.48 ' 2.04 1.ssi. 

Do these results how that our Ne Zealand children 

have been taught to have an apprecia ion of iiterature? 



For appreciation of literature must be systematically 

taught just as any other good habit must be ~ystematically 

inculcated. Do our children recognize books as Richard 

le Gallienne, in his "Prose Fancies" (page 11~) expresses 

it: "Books those miraculous memories o high thoughts 

"and golden moods; those magical shells, tremulous ~ith 

"the secrets of the ocean of life; those honeycombs of 

"dreams; those crch~rds of knowledge; those still-beating 

"hearts of the noble dead, prisms of beauty, urns stored 

"with all the sweets of all the summers of time; immortal 

"nigntingales tnat sing for ever to the rose of life." 

It has usually been found by investigators that 

girls esteem authorship more than do bcys, and this was so 

in the urban results of the present inquiry. It is 

noticeable, too, that whereas the peaks of the boys' 

curve is at ages nine and eleven, the gi~ls' peak is at 

twelve and thirteen yea,rs. The lack of literary and 

other cultural influences is well shown by the rural 

"curves", this being a courtesy title only, because one age 

(twelv years) in tne case of the girls, and also one age 

only (thirteen years) in the case of the boys, saves the 

curve from being merely a horizontal line in both cases. 

Yet Horace has said: "All writers love the groves and 

flee from cities." (Ep . 2, 2). 

The great characters in our wealtn of literature 

are evidently a closed book to most of our youth. The 

peak for urban boys is at ten years (5.52%), and the 



lowest percentages at ages eleven (2.0&fo) and thirteen 

years (3 .78%). The peak for urban girls is also at ten 

years {in this case only 4.33%), while no nine olds ·chose 

this ideal. Alas! What these children are missing! 

And how necessary is the plea for increased library 

facilities which follows! Lack of facilities in this 

respect is reflected in the curve for rural boys, which 

escape& being a horizontal line by a 3.03 at age nine. 

The rural girls also show no progressive appr ec iat ion of 

the figures in our literature which are so orthy of 

emulation as ideals . - the feminine curve being a zigzag 

of O at ages eight, ten and twelve years, and 5~ at ages 

nine, eleven and thirteen. It is important, and extreme-

ly disappointing to one who has the welfare of our youth 

at heart, to notice the actual characters f r om l iterature 

chosen by our children. Here is the complete list:-

Boys:- ight years:- Tarzan, King Arthur, Deerfoot, 

Tassan (strong man in a boo.). 

Nine years:- Tarzan (2), Strongheart, Rob the 

Rover, Crusoe (2). 

Ten years:- Robinson Crusoe (2), Sherlock Holmes, 

Jacko' Lantern, Trooper Blanc of 

the mounted . 

Eleven years:- Detective Dane, Buffalo Bill. 

Twelve years:- Sherlock Holmes, Buffalo Bill, 

Tarzan, Tchiffeley, Robinson Crusoe. 

Thirteen Yrs.:-Tarzan, The Scarlet Pimpernel. 



GIRLS:- Eight years:-

Nine years:-

Ten years:-

Eleven years:-

Twelve years:-

Thirteen years:-

Psyche, Venus . 

Alice in vond~rland, Anne of 
Greengables. 

Anne (of Greengables), Margaret 

Limberlost. 

Valeria Drew Detective Girl, 

Little Nell, "The hero of a book". 

"The heroine in a book~' Alice in 

onderland. 

Robinson Crusoe, Kate Shelley, 

Anne, Rachel Thompson (the 

heroine of "Tom who was Rachel"). 

At all ages except eleven and thirteen, therefore, 

boys chose more characters from literature than did girls. 

It can easily be seen how the characters chosen satisfy 

boys' thirst for adventure, and their desire for power can 

be satiated by identifying themselves with the all-c~nquer-

ing hero. It is evident that school girl heroines do not 

appeal to their readers as ideals; girls mostly chose t'rom 

loftLer motives than boys; many evidently desire an avenue 

of escape from the everyday world. The boys' choice of 

Tarzan at eight and nine years may be due to the bigger boys 

using his name in wrestling bouts and bullying in tne scnool 

play ground. 

boy. 

"I'm Tarzan" one will yell, and dump a smaller 



e are ren:inaed oy Nunn ("Data and First Principles", 

page 214) that "Of school studies, fit Prature is from the 

"present standpoint the most important, for books which lay 

" Their sure foundation in the heart of man have more 

'power than anything, except the contagion of a noble 

"cha.racter, to heighten the sense of life and of its 

"values." Glance again at our terribly low percentages. 

Alas! where is that Reading Habit, which, as Dana,(in 

"Suggestions," page 23)says "is the one thing needful to m~ 

"us a nation of users of print. And," he adds, "The 

"greatest sere of priDt, that is, of the world's accumula -

"ed wisdom, will win in the long run." 

Then also there is the international aspect 

friction and misunderstanding are so oft en caused by 

ignorance, so let us give free access to boo ~s dealing with 

the customs and manners of other races. Hist orical 

fiction and unbiased history will also tend to soften 

international hatreds and remove misunderstandings. 

A further aspect of reading lies in t he much argue 

realm oz sex instruction hera we shall quote H. G. ells, 

who, on age 309, "Mankind in the Making", expresses our 

own opinion, tut in far better langu~ge:-

"Bane, clear, mattAr of fact books setting fort~ the broad 

"fa:ts of health and life, the existence of c~rtain 

"dangers, should come tneir ( the children, s) ~ay. In this 

"matter booKs, I would insist, have a su re~e value. Tne 

"printed word may be sucn a uiet counsellor. It is so 



"impersonal. It oan have no c cnceivable personal reaction 

"with the reader. it does not watc h the reader's face, 

"it is itself unobtrusively unabashed and safer tnan any 

"priest. The power of the book, the possible function of 

"the book in the moderb State, is still but im_.,erfectly 

"understood." 

Returning to the cultural aspect of literature, on 

;hich subject Lord Bledisloe writ es in his foreword to 

"New Zealand Libraries" (Munn Barr), "Good literature is 

"one of the greatest boons with which mankind has been blest. 

"The cultural progress of a nation can be judged largely by 

"its assimilation of it." H. G. Wells is so convinced of 

the vital necessity of literature in the modern State that 

he puts forward the suggestions of literary endowment of a 

subsidized body of authors of organ ised literature. 

Literature i's, of course, the form of art which uses 

words as a rr: edimn to convey its message. It records some-

one else's actual experiences or a "story" created out of 

elements of "experience" and "experienced" anew in the mind 

of the author. In literature the race nas a record o its 

past, and it is in the light of this record alone that its 

present conditions and circumstanc.es can be understood. 

This is paralleled in the brain, hich stores up a record 

of the person's experience, sensations and acquired know-

ledge, and the individual interprets every fresh sensation 

and experience in the light of this record. Just as the 

afferent messages about sensations are valueless to the 

• 



individual without the o o-opera tion of the brain, so the 

l ife of the race would be reduced to a mere animal existence 

without the accumulated stores of previous experience 

hich are placed at its di posal by literature. 

To appreciate lit erature fully we must appreciate 

vords in all their implications, combinations and 

imperfections, and the pleasure of our reading will depend 

on the pleasure of our appreciation of the power of words. 

Of litera ture, poetry is deemed the highest f orm -

coming as it does from the very heart of a people. Poetry, 

chiefly because of its rhythm and also on account of 

~etsphor, can penetrate into strata of man's ~ind that 

nothing else can touch. ith girls, it is easier to 

inculcate enjoyment of poetry and drama than with boys 

because the former are more delicately emot i onal and 

imaginative. In order to cultivate a New Zealand poetry 

we require first of all to have a clear understanding of 

what is poetry, and secondly, what is distinctively New 

Zealand. Our opinion is that our people in general are 

so intensely concerned with material ends as to be oblivious 

to the ideality of poetry. 

"The Child and the Book"! what memories these 

ords hold! W.C.B. Sayers (Chief Librarian of the Croydon 

Libraries) says: "Possibly of a far-away vanis hed pinewood, 

"where lying under the tre es in the hearing of the sea, one 

"made wonderful voyages, excursions and alarums on the 

"perfect l y enchanting island with the Swiss family. 



11 hen we glance.backward to our earliest years, we 

"shall find that for most of us the things that have endured 

"are not persona or special physical events, out a sunlit 

"meadow somewhere, a strip of beach sizzling in a high wind, 

"a curve of a river that flowed past us once in reality and 

"then for always flowed in our dreams; and, as strong as 

"these impressions, and oft en scarcely to be disentangled 

"from them, are landscapes, rivers and seas of romance 

"which our books gave to us. If this be a right interpre-

11 tation of the experience of many of us, is it extravagant 

"to say that apart from the mental and physical attributes 

"Which are his by heredity, the most subtly important thing 

"in the life of the child is the book he read.B, and reads 

"because he loves it." (W. Sayers, "A Manual of Children's 

Libraries," Page 20). Let us consider for a space some 

authentic cases of this Katherine Mansfield, whose 

omniverous early browsing, more than any other influence, 

fashioned her later contributions to the world; Lord 

Macaulay, who read incessantly from the time he was three 

years of age, and of whom his biographer wrote: "The 

"secret of his immenge acquirements lay in two invaluable 

"gifts of Nature an unerring memory, and the capacity 

."for taking in at a glance the contents of a printed page. 

"He seemed to read through the skin." When, as a member.of 

the upreme Council of India, he was working to plan and 

create an education system for that country (1534-1838) he 

wrote: "Give a boy 'Robinson Crusoe'; that is worth all 



"the grammars of rhetoric and logic in the world. e 

"ought to procure such books as are likely to give the 

"children a taste for the literature of the est." 

Then again, we thihk of Friedrich Froebel, whose 

biographer, F. Seidel, writes of the neglect of the 

instruction due from the Forester, leaving the lad of rare 

gifts and character to unfo l d his own powers unimpeded; 

but "Good Books His Master Had~". 

John ,esley did a good deal o reading while riding 

on horseback. Colonel Lawrence, throughout his Arabian 

campaign, carried Malory's "Morte d'Arthur", the Comedies 

of Aristophanes, and "The Oatford Bo nk 01 English Verse". 

He would read these while riding on his camel. Napoleon 

as wont to hurry along to join his armies with his coach 

full of oooKS and pamphlets. Even at aterloo be was 

accompanied by a travelling library of 500 volumes. A 

monument is Ernest Raymond's tribute to his old schoolmaster, 

lam, from whom "I learnt almost everything that has been 

"~ value to me since, enabling me: not only to earn my 

"bread-and-butter in the practice of an art, but to live 

"as fully as possible and drink deeply of the glory of life 

"while I have time. Elam was a burning enthusiast for 

"literature; we (the boys of St.Paul's) caught alight at 

"such sizzling, spluttering enthusiasm; as he held forth 

"on Micawber, Peggotty, Don Quixote, Hamlet, Plato, 

"ftristophanes, our imaginations flared up came penetra-

"tion, understanding, sympathy, feeling. And because 



"humour and inagination make allowances for all roughened 

"edges, we have no malice for Elam's temper and virulent 

"tongue, but only gratitude for the divine fire hose 

•sparks he tossed to us. In class he woJld seize on some 

"simile or epithet, explain its beauty, and then traverse 

"whole continents of literature in pursuit of cognate 

"beauties. One thing would lead him to another. He would 

"quote from Shakespeare, Milton and Shelley. In the 

"neighbourhood of Shelley he would espy Byron, fly after and 

"overtake him in Greece, and die with him at Missolonghi. 

"In Greece he would meet with Socrates, and "e would be taker. 

"on quiet reverent feet into the famous death chamber. 

"From Socrates to Plato was an easy flight, and on Plato's 

"bosom this little soured pcsrson soared into the empyrean. 

"The c1ook, curse it, showed at last that the hour was spent; 

"a vile bell jangled and called us to Algebra or French 

"verbs or other lifeless things. 'I don't wish to teach 

"y 0u to know, but to interpret. Any fool can know: 

"Wisdom comes when you begin to interpret. Your brain 

"shouldn't be a cold storage chamber, but a po~er-house,' 

"he would say. He would proclaim and instance the virtues 

"of humour and humanity, of kindliness and toleration, from 

"a hundred examples in literature and history and, curse 

"it, the bell rang again. Such a master lit up in his 

"pupils their smouldering humpur, their inalienable hunger 

"for beauty, and their inborn desire to create beauty for 

"themselves." (Ernest Raymond, in "The Te~chers' World", 
June 15th, 1927, page 613). 



Does our questionnaire sho~ that New Zealand teachers fan 

such a fire into flame within their pupils? 

Finally, we think of Pliny with his master passion 

of literary study; we can picture its se~page even into 

sport he is reputed to have waited for the wild boar 

witn writing materials! How many of our New Zealand Rugby 

football fans ait thus for a North Island versus South 

Island match ! And do our tennis enthusiasts turn with 

avidity to literature between sets? Nay; rather to chewing 

gum, mild flirtations,.ice creams, or afterno n tea with 

idle chatter 

No let us turn to yet another aspect of the subJect , 

i.e. the type of literature for hich a taste is to be 

implanted in our children. 

Regarding bad books, it is the innocence or the 

child wnich is his main safeguard, so much so that in 

Ruskin's opinion no noble child has ever been injured by a 

ork of fiction, but, of course, it is always wise to 

eep doubtful ~ooks away from children as any vicious 

tendency in the child will be nourished by a certain type 

of book. 

In this connection, Jast in "Libraries and Living", 

page 138, says:- "A fairly normal boy or girl can read 

"anything that is literature without ill-effects; at all 

"events, to forbid books is likely to have worse effects. 

"There is a natural disinfecting quality in the unspoiled 

"imagination of youth." 



But we must direct our children's taste into t he 

right channels. As B. Bode says (in "Modern Education 

Theories", page 246) 1 "The child must learn to read 

"silently, accurately, with rapidity. He must acquire 

"the habit of reading. He must be given the capacity, 

"in so f e r as his native capacity permits, to dis0riminate 

"between trash and literature. No lower ideals than tnese 

"should be accepted in the t eac hing of reading if the 

"foundation for intelligent citizenship is t ~ be laid." 

'Ihe necessity for this discrimination is shown by the 

frequent headlines, of which these are recent examples -

"NEEDS CLEANSING" "ENGLISH LITERATURE" in our daily 

newspapers. M::r;. Compton MacKenzie writes in the "Daily 

Mail" protesting against the license of the English 

novelists, which now exceeds that tolerated in any other 

language. He writes: "Prudery always induces an ugly 

"reaction and it is significant that the dirtiest novels 

"of all come from a country where prudery lingered in its 

"sickliest form. - It is not onl y in obscenity 

11that some American novels set a vile standard. The casual 

"blasphemy in a few of them is disgusting and it has now 

"become the fasH;on with our young English writers." He 

goes on to mention the great influence of the printed ord 

in cheapening decency. The instinct of the 18th century 

for good manners prompted the most "realistic" writers to 

use a dash even for "damn!" They recognised that "damn" 

printed was many times stronger than "damn" spoken. 



MacKenzie also points out that many widely read pseudo-

medical and pseudo-psychological works must rank with 

the novel as dirty books of the day. 

i .th regard to the purely NeVf Zealand literature -

which has been called "of all the arts in New Zealand 

"the most pathetic Cinderella, wit h never a prince to come 

· "forward with the glass slipper and the coach." The 

success of those of our writers who venture overseas, such 

as Katherine Mansfield and Hector Bolitho, shows that we 

have the quality of literature and that what is lacking is 

the right milieu in which it may blossom forth. Lacking a 

market, we need in New Zealand the Augustus and M~~cenas 

of rlorace and Virgil; the material we have here in 

abundance the country itself, the pioneering past, the 

!aori, friend and fee, even our politics and social life 

to-day. There is a magnificent background, for instance, 

in the est Coast gold days and in t he development of 

Taranaki, f r literature about human beings living through 

changing economic scenes. Kipling, Gale orthy, Mrs. 

GasKell, Jane Austen, all wrote of the people whom they knew 

and lovea best, so why not our N~w Zealand writers? 

Then again there is the difficulty of procuring 

our New Zealand "classics the majority ar either out 
of print or else procurable at a price prohibitive to the 

ordinary rea er, and therefore never enjoy the circulation 

whicn they merit. Our early writers and historians, even 

the later ones, like Robert McNab should be re-edited and 



and reprinted in some cheaper form available to the public. 

Literature is the preservation of the life of a people; 

it puts it on record for all time; but the longer the task 

is left, the harder it is to restore the fresh,vivid colour 

of life. The pioneering period in the life vf a new 

nation in a new country comes b.lt once, never to return. 

May we uote nere the opinions of the late Judge 

Alpers on the best New Zealand literature of the nineteenth 

century (always noting whether those mentioned are available 

in the borough and city lending libraries in which are 

situate the homP.s of our children; and whether the 

parents may buy them at a reasonable price) in prose, 

Alpers mentions only two "which may fairly be claimed as 

"part of our literature Maning's "Old New Zealand" 

(1&63) and Reeves's "Long, wnite Cloud" (189B). In 

poetry, he mentions Alfred Domett, Thomas Bracken and 

Art nu1 H. Adams. 

New Zealand Authors' Week held in April, 1936, which 

was a move:rrent to place thi's country's literary achieve-

ments before the public in true perspective, showed how 

this young country is progressing towards a national 

literature. It showed also that our poetry reaches a 

higher level than any other branch of our art, and that 

our literature is free from the erotic and pornographic 

mentality as revealed in literature of other nations. 

During the pioneer stage of her life, now just past, New 

Zealand was too busy burning thousands of acres of our 



beautiful bush, too busy with material considerations, 

such as building her house on a rock and cultivating food 

products (not to mention Rugby paladins) to spare more than 

snatches of her time in tending tne garden of culture. 

In this land cf rich opportunities, and under these ffiilder 

skies, e shoul,d. be developing an art of life that is 

distinctive. If tbat is so, it will be inevitably 

reflected in our literature. 

It is interesting and instructive to comp~re New 

Zealand results with those in other countries. 

In 1930 an investigation into the reading 

preferences of Victorian children was undertaken. Four 

thousand children between the ages of eleven and fifteen, 

and in attendance at all types of secondary and primary 

schools, sent answers to the 16-item questionnaire. 

In general the results were as follows:-

(a) The school libraries appear to be relatively 

ineffective in influencing the recreational reading 

of children between the ages of eleven and fifteen. 

The books that scored heavily were the cheap 3d. 

booklets and pamphlets sold in news-agents' shorss 

such as "Schoe l Girls' Weekly", 11 Sohool Girls' Own", 

Se~ton Blake, etc. 

(b) In answer o the question as to what character 

in literature they would most like to resemble when 

they grew up, the boys plumped hard for Sexton Blake, 

whereas the girls were divided between Mary Grant 



(c) 

( d) 

( e) 

Bruce's characters and Barbara Redfern, the 

heroine of a cheap weekly. 

Rural children appear to be less fond of reading 

tDAn city children, probably owing to the· lack of 

fac1lities for reading in most rural districts. 

Rural c hildren pointed out that only about ~% 
v1ere given advice as to reading from their parents. 

The advice given was generally in the direction of 

the Bible, "Uncle Tom's Cabin" and "The Pilgrim's 

Progress". 

1n regard tone spaper reading, rural children 

seem to be mostly interested in cable news, and sport-

ing ite~s, where.as metropolitan children were most 

interested in sporting, pictures, serials, crimes 

and accidents. 

Of 1200 boys in metropolitan schools, 370 

favoured Se.x:tcn Blake, the fictional detective. 

He was also favoured by boys in rural schools. 

ext in order of pre erence in metropolitan schools 

were Fran Forrester, another fictional detective of 

the Sexton Blake order; David Co nnerfield; Dick 

Turpin, Harry Wharton , whose adventures as captain 

of the emove of Greyfriar's S hool have delighted 

the scnc_l boys of several generations; S1ic,. 

Chester, a youthful uetective; Sherlock Holmes, 

and Long John Silver. ountry school boys included 

Ned Kelly in their list, in which he was pla.ced s venth. 



"The Girl ho Rel;ed NeQ Kelly" received greater 

preference rom their sisters. She was place 

second to Norah Linton, one of Mary Grant Bruce's 

characters. Urban school girls favoured ~ora~ Linton 

alm~et as strongly as Earo1ra e fern, the heroine 

of a weekly series of sc_ocl girl adventres . and show-

ed a strong liking for David Cor erfield, who was fourth 

The results revealed that all through Victoria 

there was a healthy desire for rea ing, but that this 

a petite was catered for b cneap wee lies instead of 

attractive fare in the sc~ool libraries. Professor 

G. S. Browne, Princi al of the Teachers' Training 

College , commenting on the con ents and significance of 

the uestionnaire, suggested the provision of better 

librar7 facilities in schools, particularly in the 
country. 

~hen we compare the favourite characters chosen 

by the Australian children, with the favourite authors 

chosen by our New ealand children , e are forced to 

the conclusion that in the majority of cases the 

latter's choice was a nypocritical one one design-

ed to satisfy grown-ups with their everl~sting 

insistence on the worth of Shakespeare, etc. In one . 

of the schools in Which I conducted the investigation 

personally, I observed a number of thankful glances 

directed towards the bookshelves, followed by a 

relieved writing down of some author prominently 



figuring there. Doubtless tnis accounts for the 

choices of Shakespears, DicKens, Tnackera.y by even 

our nine and ten year olds. V ith the rural 

chilaren,either their want of reauing iacilities 

has caused an utter ignorance and apathy towards 

authors, or their few iibrary books were out of sight 

in some cupboard, or they were not quickWitted enough 

to seize the chance of r.oting authors' names on any 

boo~ displayed or in School Journals, or they ere too 

honest to write down any name irres ; ective of whether 

it was really tnei.r favourite author, because a much 

larger proportion left this part blank. This was 

noted especially in the case of retarded children. 

Twelve year olds in Standarcie3 and 4, thirteen year 

olds in Standards 4 and 5 etc., appeared usually to 

know no author, favourite or other~ise. 

Detailed results of authors chosen will be found 

on pages l,o-l?.. , §eotion 2. 

In Brandell's Sweaish study 4.9~ boys and l.4fo 

girls Chose characters from fiction as ideals. 

In Bateman's Montana investigation the following 

were the fiction results:-

8 years 14'o 

9 " 13~ 
10 n 8%, 
11 n 13;0 
12 " 7% (From "Pedagogical 
13 n 12% Seminary", Vol .23, 

p. 580) • 



. " 

Here also is a comparative Table to show 

Barnes's New Jersey results compared with the present 

New Zealand investigation:-

Literarv Charact 0 rs WRITERS 

chosen by chosen by 

Boys Girls Boys Girls 

New Jersey 2% 4% 610 Sfo 

New Zealand (Rural AS% 2.7770 l.911o .46~ 
) 
(Urban 5.05% 2.19% 2,17% 3.30% 
( 
)Both 2,77/o 2.48% 2.04% 1. SS'/o 

The effect of library facilities is clearly 

demonstrated on the choices of authorship ideals by the 

children. These are listed on pages 5~,s1 , an examination 

of ich will show how the presence of an excellent local 

children's department in the library affects results, 

although not to even one-tenth of the extent that the 

presence of numerous cinema theatres does so. The lower 

class schools' totals were raised by Newtown, where there 

is a special children's department in the local library, 

which is described elsewhere in this paper. The boys 1 

t otal for this school was 7, as against Petone's 2, while 

the girls' was 3 as contrasted with Petone's O. On the 

other hand, between the higner class schools, ilford, which 

is eA- some distance removed from any public library at all, 

and whose population patronises the door to door hawkers 



of cheap fiction "change any book, any condition, for 2d., 

madam" had totals of 1 for boys, and 2 for girls. 

The predominance of Shakes_eare,. who comprised three out 

of the total of five for rural children, is merely a 

pathetic re-echo of the teacher's and text-book's dictum 

"the world's greatest writer." 

THE NED FOR INC ASED LIB~RY FACILITI S. 

"Duplex libelli'dos est; quod risum movet, Et quod 

prudenti vitam consilio monet." 

(Phaedrus, "Fables"; Bk.l , Prologue). 

The present investigation has proved that such an 

increase is vitally necessary. Of course, there are 

doubtless some who disagree for instance, only last 

year a dairy farmer's ife remarKed to me: "Well, thank 

"goodness, I can honestly say I've never wasted my time 

"on reading these fool books that most lazy people seem 

"to get their noses into these days -- I not i ce it's 

"always just ~hen the turnips ne ed chopping or the gorse 

"is getting away in the top paddock! Let me see, it 

"must be pretty near forty years sin0e I read a booK." 

Public libraries may be traced back many thousands 

of years; in Egypt tne ancient ings kept collections 

composed of records of royal transactions and important 



events, the sacred books of the Egyptian religion and 

medical works . The library of Rameses II of Thebes was 

the most famous and bore the inscription "r vx,s 
La.'rpE1.ov '1 (the dispensary, or surgery, of th9 soul). 

In Mesopotamia researches and excavations at Kuyunjik 

(Nineveh), Nipnur, Kish, and Ur of the Ohaldees have proved 

the existence of large collections of inscribed clay tablets, 

hioh ere stored in the palaces of the ings and in the 

temples of tne gods, and were arranged, catalogued and 

availacle to the public. 

Regarding school libraries in New Zealand, the 

following are headlines from the daily press r~porting 

meetings of Education Boards "Schc ~1 Li0raries", 

"Inadequate Grant Criticised." "A Damning IndictY11ent". 

"l d. per Child per Year." "Government's Grant Most 

Miserable Com,ribution", to uote but a few. In addition, 

we see reported this stateme~t made by a prominent member 

of an Education Board when heatedly discussing the meagre-

ness of the Education Department's grant for expenditure 

on school and class libraries - "I think we should make 

"it known as representatives of the people , that we are 

"not satisfied to see our children's cultural , intellectual 

"and mental development hamstrung in the way it has been 

"hamstrung. 11 

The Director of Eaucation (Mr. N. T. Lambourne) sajd 

on May 11 th, 1936 after his return from abroad: "One of 

"the chief weaknesses in New Zealand is the lack of well-



"stocked libraries and suitable reading material. Over 

"the whole of England an average.of 5s. 8d. a child is 

"allowed for books and consumable ma~erial. London 

"schools have a central library containing 2,000,000 books, 

"and the books made available in Edinburgh are also 

"impressive." 

In New Zealand a scheme for subsidising country 

libraries was inaugurated in 1583, and £6000 was dis-

tributed to all libr~ries. In 1913 every country library 

was receiving this subsidy. the maximum being £20 each. 

This was c ontinued until 1930-31 when the scheme was 

terminated with a subsidy af £3000 to country libraries. 

hen the subsidy was withdrawn the unfortunate result was 

that perhaps half the country l ibrari es in New Zealand 

ceased to exist. Only about one-third of tne book stock 

in New Zealand is situated in rural libraries, or, in 

other words, where the need for books is greatest, the 

supplies a re least. Early in 1934 Mesbrs Ralph Munn, 

Director of the Carnegie Library of Pittsburgh, and John 

Barr, Chief Li~rarian of the Auc kland public libraries, 

spent a month investigating library conditions tgroughout 

New Zealand on b enalf of the Carnegie Corporation of NeV'I 
-

York. Their 70 page report, s etting c~t the sco e of 

their activities , their conclusions and their recommeD.d.a.-

tions was pub l ished and circula ted throughout the DominionJ 

and is perhaps the most important document in the history 



of the library ~ovement in this country. This report 

recommended that the money should be confined to districts 

below a certain population, and that boo s should be 

brought from some central organisation such as a sub-

department of the General Assembly Library. 

It is an accepted fact that good library facilities 

are one of the first es entials of the modern school, and 

es ecially so at the present time when, owing to the 

immense popula1·ity of the radio and the cinema, we are 

~assing through a passive listening stage, which is 

contrary to the active co-operative outlook towards 

knowledge that education requires. Doubtless this stage 
7 is merely ephemeral, but the present generation must not 

be allowed to groVI up ignorant of its heritage of books. 

It is also an indubitable fact that good library facilities 

are an indispensable means of continued self development 

when school days are over; yet in thE- rural 'areas of New 

Zealand the supply of reading matter for both adults and 

children is sadly iacking. If a man ta es up his residence 

in the country, that is where his education ends. A 

kindly legislature has taught him to read, has made him 

appreciate the things of the mind - and he finds himself 

without books to whet his intellect, cut off from makigg 

any lifelong use of the valuable gift of education he has 

received. A good deal of thought is going into the 

question of how best to keep the country districts of New 

Zealand supplied with reading matter. The principal 



librarians of the Do minion have put their heads together, 

high government officials are interested in the subject, 

and there is more than a hope that help will be 

from the bounty of that great Scots-American - the late 

Andrew Carnegie. 

Like every other country, New Zealand has her own 

particular conditions which militate for and against the 

es tablishment and suc cess of an efficient and national 

library sy s tem. In the first place practically 100~ o 

her population is literate and homogeneous, and there is 

no language problem. But to effect these great advantages 

there is the lack of money and leisure occasioned by the 

fact of New Zealand being a comparatively newly settled 

land, barely outgrown the swaddling clothes of pioneerhooa, 

Maori wars, land troubles, etc. Her population is very 

scattered (5~ being engaged in agricultural and pastoral 

pursuits) and the country itself is isolated economically 

and geographically. But these are not insuperable 

difficulties considering t he urgency o± the case. 

"The question of boo K distribution is as vitally important 

"to the intellectual health of a modern people as are open 

"windows in cases of phthisis. No nation can live under 

"modern conditions unless its whole population is mentally 

"aijrated ith boos." (H. G. ells in "Mankind i n the 

Making", page 300). 

In Great Britain t he public is well served by a 

scheme whereby books r each 92% of the poiulation of 



counvy ad.ministered areas in England at a cost of no more 

than 4d. a he~d. How different from the year 1903 when 

we find H. G. ells compl aining 11 It is a constant 

"trouble, a perpetual drain upon the time and energy of 

"every man who participates in that (i.e. the intellect\J.al) 

"life, to get the books that are necessary to the develop-

"ment of his thoughts. The high price of books, burthen-

"some as it is, is the lesser evil; the great trouble is 

"the trouble of access." (H. G. Wells in "Mankind in the 

Making", page 349). The scheme in its present form was 

started in 1915, and the last statistical report of the 

County Library Section of the Library Association (tendon) 

states that "the total issues have risen from a few 

"thousands in the pioneer counties to nearly 50,000)000 

"with a total book stock of 5,500,000 books and a readin , 

npublic of over 2,000,000 who, broadly speait:ing, had no 

"library service before." 

How very necessary is some such sche~e in New 

Zealand! The busy country d eller, when he visits a 

neighbouring centre, has so much business and indispen-

sable shopping for himself' and neighbours to transact 

before the early departure in order t o be home in time 

for the afternoon's milking, that no time is available 

for browsing in the booKseller's, even if his strained 

finances ould permit of ~he purchase of expensive new 

books. In fact, it seems certain that private librari s 

are no longer the vogue, although this statement cannot re 



borne out by statistics. It seems to me a deplorable 

fact that though the Year Book will give anybody who 

consults it the numbers of pigs, cows, sheep and horses 

in New Zealand, even the hives of bees and head of 

poultry yet there are no official statistics of books 1 

privately owned. Then there are the motor oars, 

aeroplanes, cinemas, wireless, sport all rivals to 

books which now encroach so much on the time and 

money once spent on the amassing of private libraries. 

The National Association of Book Publishers of America 

instituted an enquiry into the amount the average 

household spent on books. Out of the hundred families 

investigated, 47 owneo cars, 36 owned wireless sets, 

45 had gramophones, but only 7 bought books, and their 

total purchases for the year numbered 20 copies! The 

average annual income of the hundred chosen amilies 

was £340 ,of which an average of only lOd. a year was 

spent on books. It is significant that in hard times 

the first thing to b e done without are books. 

In the case of the public library, the free public 

library as it exists abroad is almost unknown in New 

Zealand, and the Munn-Barr report argues very convinc-

ing~y that the subscription basis of payment is at the 

root of most of the existing deficiencies. Above all, 

the subscription plan is inimical to a broad and 

enlightened conception of the function of the public 

library. 



In several o the larger New Zealand centres 

there is a book service which serves still further to 

emphasize the drawbacks Qf the country districts in tnis 

respect. In ellington, for exa1r:ple, there is the 

Supplementary Reader System and in addition the chool 

Libraries Scheme, financed by the Libraries Department, 

by which pupils from Standard three upwards are catered 

for at a cost of ls. 3d. per pupil per annum. In 

ellington also pupils of all the secondary and technical 

schools in the district are given, at the Central Library, 

regular instruction in the use of the library, while at 

the Newtown branch excellent provision is made for younger 

readers. In 1930, during a re-arrangement, a space 

thirty feet square was set aside as a Junior Department, 

and the resulting, well lighted room was furnished ith 

ten round tables with polished rimu tops covered with 

heavy discs of plate glass. Attractive models, one of 

a full-rigged sailing ship, are around the ,1alls; there 

is a real ~eroplane propeller, and attractive posters of 

the Kina associated with the more human and modern type of 

education enliven the scene. As ch ildren are even more 

susceptible to environment than adults it is not surpris-

ing to be informed of the great use made of this depart-

ment. There is evident pleasure taKen in t be sunny, 

att r active, ell equipped department, which is of cou.rse 

in close touch wit~ t he rest of the junior work in the ci tY. 

The Canterbury Public Library in Christchurch and the 



Remuera Branen, Auckland, are other centres which have 

fine children's rooms, while anganui and Timaru also 

make a feature ot the children's section. It is intend-

ed that in the new Central Library in ellington more 

up-to-date provision will be made for younger readers, 

because it is one of the basic and underlying principles 

of library work, as of every educational movement, that 

the best and moat enduring habits are those formed in 

youth. 

At last, however, in September, 1935, a scheme was 

inaugurated in Christu:~urch whicn aims to provide or the 

needs ol rural districts. It is called thf' 'I ravelling 

Library for the Ru:cal Scnools of ant erbury, and its aim 

is to provide a fre uent and varied su ly of books hich 

children both 11·e tor ad and should r?~d, and to wnicn 

all schools can h~ve acc9ss n ay w~t of smalls~-

scri~tion. This should release any other funds available 

to the schools for building up a ood reference librar 

within e9,ch sch l. Th original intant ion was to buy a 

travelling boo~ van so that the tutor-librarian could visit 

ea h school personally at stated int ervals during each 

term for the exchange of books and to give talks on boos 

and authors. wing to lack of funds (the library is 

dependent solely on private subscri. tion and what the 

schools can contribute) the Committee has had to begin 

by merely sPnding out parcels of boos from a christchurch 

office. ith sufficient funds this liorary could taKe 

to approximately 5,000 country school children some of 



In the English "Suggest ions for the ~onsiderat ion 
of Teachers and Others concerned in the ork of Public 

lementary Schools" (1923) it is advised that private 

study should have a muc ~arger place than is now usual, 

so that self-education may be the "key-note. of the older 

chilaren's curriculum just as free expression is of the 

youngest children's". Here again is an unanswerable plea 

foT sufficient reading material. How fortunate are our 

children of to-day in comparison with, for example, 

Abraham Lincoln, the eager boy who walked everywhere 

within a radius of fi tt y miles to borrow books to read 

by the light of the flickering fire flames. Not for him. -
"the Children's gay Librarian, Oh! what boisterois 

joys are hers 

As She sits upon her whirl-stool, thronP.d amid 
her worship er s, 

Guiding youngsters seeking wisdom tnrough Thought's 
misty morning light; - - - - - - - - -

Teaching critical acumen to tne youn~sters munching 
candy 

To horn books are all two classes they ~re 
either 'bum' or 'dandy'. " 

(S. . Foss in "Library and its 
orkers", McNiece. 

This Elysian scene is obviously in u .S .A.;· and 

when e turn to New Zealand conditions e find a compara-
tive negleat of Children's interests. The Munn-Barr 
Report states in this connection: "This failure to grasp 



"the importance of service to children seriouqly d~'tz'qcts 

"from the value of New Zealand libr~ries. It is ~nly by 

"instilling good reading habits in children that a perma-

"nent appreciation of books is likely to be developed. 

"The answer that children's reading is cared for in the 

"schools is not sufficient. Most of the school libraries 

"as they exist to-day would repel rather than attract the 

"normal child. (The class-room libraries supplied by the 

"public library authority at ellington, Auckland and 

"Dunedin are notable exceptions). In any event, there is 

"a certain freedom, a lack of compulsion, which is 

"characteristic of the public library and which is seldom 

"achieved in tne school." 

As far back _as 1917 the English Library Association 

passed tnis resolution: "The creation in the child of 

"intellectual interests, which is furthered by a love of 

"books, is an urgent national need; while it is the 

"business of the school to foster the desire to know, 

"it is the business of the library to give adequate 

"opportunity tor the satisfaction of this desire." In 

~ngland, as in United States of America, the library as 

a recreational and cultural organisation endeavours to 

work in close co-operation with educational organisations. 

In Halifax the libraries now have over 30, of the 

population enrolled as readers, ~ith an annual circulation 

of over 600,000 issues, and this wonderful result has been 

built up by a systematised scheme of children's libraries 



for the past twenty years. These libraries are stoc~ed 

with exactly the type of works calculated to interest and 

instruct young readers, and so the beginnings of a love 

for, and a knowledge of books are laid. But this is 

only the genesis of the cultivation of the art of reading; 

other activities carry it further. The library lesson, 

which is no mere aimless wandering over the shelves, but 

sometning really effective and educational, is designed to 

introduce, and make better known, the 100,000 volumes 

available for those whose school days are about to end. 

This lesson is preceded by an interesting chat by the 

teacher in the school on lib~aries in general, their 

function and possibilities. In the lesson in the library 

they are first told of the general disposition of the book~ 

on the shelves; then time is devoted to a consi deration 

and explanation of the catalogue. Finally the children 

are given tests in finding books, and also some instruc-

tion in the use of books of reference. Follo ing the 

library lesson a logical s equence is the research work of 

children working "on their own". A small number of 

older girls and boys are periodically detailed to delve 

for information in books. It is pleasing to note that 

the annual report for 1936 of the ellington Chief n 

Librarian makes mention of tne development of the use of 

the libraries for research work in essays and school work 
generally. 



In Canada, and more especially in the U.S.A., 

libraries make a feature of the collection and display 

of i l lustrations, postcards, maps, and lantern slides, 

also music is giv en special treatment, and gramophone 

records, scores, and musical biographies are included in 
the collection. Some even feature sound- :p11oof rooms in 

which are installed silent gramophones with headphone 
equipment. 

From the great national library of Congress t o the 

peripatetic libraries on wheel~, everything that can be 

done is done to diffuse knowledge through books in America. 

For this purpose public funds are supplemented by private 
benefactions. As giving some indication of the gr eat 

dimensions of the large departmentalised libraries, it may 

be mentioned that there are 1477 distribut i ng points 

administered from the Cleveland Public Library. 

In Manchester, at the 5&th annual confarence of 

the Library Association, Professor H. Laski, Professor 

of Political Economy at the University of London, said: 

"I believe that the purpose of a public library is to 

"make accessible the heritage of culture, in the widest 

"sense of the word, to any who may wish to take advanta.ge 
"of it. The reader who wants the works of Lenin or 

"Hitler, of D. H. Lawrence, of Boccac cio,of Freud, or of 
"Wycherley, is entitled to them. Our business is to 

hutn~n "offer himaccess to knowledge of the haaau adventure. 

"We are not justified in barring gates which lead t roaas 



"we may not happen to approve." How greatly are 

New Zealand libraries, botr city and town, found 

wanting when weighed in the balance of tnis authorita-
tive statement. 

Educationalists, (and ho is not?) have a 

special duty and privilege in this matter. Nunn 

(on page 125, "Data and First Principles") states: 

"the teacher must see that no. child shall lose, 

"through lack of opportunity, the inspiration of 

"ideals sanctioned by the best and widest experience 

"of mankind" and "children should be introduced 

"through books to a Wider and bet~er company than they 

"will meet in actual life." H. G. ells (on page 154 
"Mankinf in the Making") wrote: 

"A school Without an easily accessible library of at 

"least a thousand volumes is re~lly scarcely a school 

"at all it is a dispensary without bottles, a 

"kitchen without a pantry." Let us consider 

whether in e Zealand schools, the aims of school 

libraries are carried into effect. These aims may 

be stated briefly to inculcate effective habits 

of reading for pleasure and for information; of love 

of literature, of care, treatment and use of library 

materials, facilities and properties. 

Foreign countries have been mindful of this 

matter: in France since 1560 all public prim~ry 

schools have been furnished with a lending library for 



pupils and also adults. Now let us glance at Japan. 

Major J. R. Kirk, who was tne first Diractor of Education 

to the N. Z. Expeditionary Forces, and who returned from 

Japan in 1935, after a description of education in that 

country, conclu ed: "But education is not all obtained 

"from schools and I was impressed with the numbers of 

"young people always crowding secona-hand book stores and 

"booksellers' shops, of whicn there are very many. A 

"Japanese proverb say 'Though thou should'st hea up 
11 a thousand pieces of gold they woul not be so .::>reci s 

"aa one aay of study'." 

It is incumbent here to note the necessity for 

research in order to find out the actual boos ~nd 

authors most suitable for children. 

"For all their coutteous ords they are not one, 

This Youth and Age~ but civil strangers still; 

Age with the best of all his seasons done, 

Youth with his face ~o.ard.S the upland hill." 

(John Drinkwater). 

An investigation into the type of literature read 

by chil ren was carried out in the Uni t~d States of 

America by Clara VostrovsKy. 

summarised:-

Type of book By Boys 

Juvenile stcri es 54 
Fiction 10 
&eneral literature 36 

These are the results 

~ Girle 

49 
26 
25 



ere are, of course, cert in oi 4 s 

which children instinctively dislike, such as the story 

of the goody goody, impossibl saintly boy; and t e 

moralising book, with its sermons too thinly coated. 

In the case of very young children, their irst 

~leasurable book experiences consist in the enjoyment 

of pictures and the recognition of famili~r stories in 

text. In fact, one of the ·earliest cnildren's books was 

"Orbis Pictus", translated from the Latin of Co~enius 

(1592- 6 l) by Hoole in 165b this ~as tne first 

picture book for children. Of course, text-books for 

children predated this by many centuries; the monks in 

the 5th century probably wrote the first, and ~e know that 

Bede (672-735) wrote 45 for his pupils. Th n there w~s 

the ""'lucidarium" by .Anselm (1037-1109), and "The yse 

Chylde", written by ynkyn de orde in 1495, 
John o' Lonuon's eekly asked of a number of 

leading writ ere, 11 hich is the first book you remember 

reading?" Sheila Kaye Smith said: "Robinson Crusoe" 

and "Pilgrim's Progress"; G. K. Chesterton, "Fairy Tales" 

by Grimm; etc. all old favourites were mentioned in 

the replies "Alice in onderland"; 11 The Wind in the 

Willows"; "The Jungle Books"; 11 Golliwog 11 and 11 Peter 

Rabbit" series. 
Can we discover the magic elixir which makes for 

popularity? "The ind in the Willows" trans-lates the 

life of little English animals, the toad, the mole, the 



water rat, into human terms, giving them human 

characteristics, and at the s~me time retaining for them 

all their elusive remoteness from human life.. It is a 

work of art composed of a mixture of fantasy, poetry and 

satisfying amusing narrative. "Alie iri Wonderland"is 

appreciated first as a story of fantastic adventure, 

assisted by its detailed, sober, perfect illustrations. 

Later on, the logic of Looking Glass and tonderland 

conventions and their solemn absurdities make their 

appeal. The jungle Books record the strange, iild 

a~ventures of Mowgli in a curious Biblical language it 

Oriental subtlety and circumlocution. In he Peter 

Rabbit and Golliwog series, pictures . and text are 

inextricably woven together to tell a good story. 

Thus it is apparent how different from each other 

in style and subject matter these old favourites are, 

but they have in common certain features they are all 

well written and the story and characterisation are ell 

done. Animal stories are usually assured of popularity, 

for just as adults are interested in each other, so are 

children interested in animals. This instinctive interest 

arises from that primeval legacy which urges children to 

re-enact in themselves the history of the race by climbing 

trees, figrting, hunting, making fires and building 

shelters. Another point in connection with child 

literature is the absolute necessity for good illustrations 

in the case of the yr~nger cnildren. "What is the use 



of a book", thinks Alice, "without pictures or con~er-

sations?" Conversations between the characters are, 

of course, the most likely to hold e cnild's attention, 

and are the easiest to which to listen. Boys require 

a character in their reading on whom they can lavish their 

h~ro worship. A further point is that children are 

critical of the too improtable, and as they reach the 

age of about twelve years, and over, t heir love of 

verisimilitude becomes stronger. "Every age hath its 

book" Koran, Ch.XIII. Of course, children differ 

in their tastes just as do adults, but not so widely as 

the latter, because the former,s experiences are limited 

by their age and are less varied. Fargo analysed the 

developing reading tastes of children and found that 

eignt years was the point of highest interest in fairy 

tales, and that age also ea the development of curiosity 

about real life,when realistic animal and nature stories 

are read. At nine years there is a more decided 

emergence from fancy into fact, especially among boys, 

Who are here fascinated by Boy Scout books and general 

stories of boy li1'e. At ten years travel books, and 

the manners and customs of other ands enthral the boy, 

although some girls still cling to fairy tales. Simple 

biography, myths and legends open up a new field for 

hero worship, while mechanics and inventions begin to 

attract the attention, esp ecially among boys. At the 



age of appro~imately eleven years children read Henty, 

Louisa Alcott, etc.; this is a time when the undesirable 

series gets a fast hold, and when sex differences are 

clearly in eviaence boys read chiefly science and 

mechanics; girls Chiefly about gardens, first love 

stories, sentimental animal stories like "Black Beauty"; 

while both boys and girls read adventure tales. At 

about twelve years interest in reading reaches a climax 

and the range broadens. Girls read chiefly sentimental 

fiction, the home-like narrative and boarding school type; 

they still like adventure, and greatly enjoy oooks about 

birds and flowers. Boys' tastes range everywhere, but 

his love for tales · of danger and daring may grow into a 

taste for sensationalism. At thirteen years few new 

reading interests develop, but ola ones are intensified. 

Girls pursue still farther their exploration into the 

adult world of emotion and sentiment, hile boys go on 

into more complicated science, ride hobbies, etc. 

One authority, . Sayers, states on page 49, 
"A I4anual of Chilaren's Libraries" that the following 

titles should be within reach of all girls and boys 

before they reach the age of twelve:-



Aesop's Fables. 

Alcott •s "Little vvomen". 

Anderson's Fairy Tales. 

Arabian Nights. 

Barrie's "Peter and Wendy". 

Bunyan's 

Carroll's 

Defoe's 

Grimm's 

"Pilgrim,s Progress." 

"Alice in Wonderland". 

"Robinson Crusoe" . 

Fairy Tales. 

Ha.wt orne 's "Tanglevvood Tales." 

Kingsley's "later Babies". 

Kipling's "Just So" and Jungle Books. 

Milne' s "Vi innie-t he-Pooh". 

Ruskin's "King of the Golden River". 

Stevenson's "Treasure Island". 

Swift' s "Gulliver •s Travels". 

In what a pitifully small percentage of New 

Zealand rural schools are even half these titles to 

be found! There is little chance of these pupils 

f eel_ing, when in their scnool library, "non in 

Bibliotheca, sed in gremio Jovis". 

The same library authority, i.e. Sayers, tells 

us (on page 44 11 A Manual of Children's Libraries"} 

not to despise the Penny Dreadful type of reading. He 

points out that it may be a steppir~ stone to higher 

things. For example, from Sexton Blake to Sherlock 



Holmes; from Deadwood Dick to "Treasure Island"; and a 
process of ascension from "The Rainbow," "Tiger Tim•s 
•eekly" and "The Playbox" to "Story of Peter Rabbit" 
(Beatrix Potter) and thence to A. A. Milne's attractive 
adventures of similar nursery friends in " innie-the-Pooh", 
etc. finally to Lewis Carroll's "Alice in ijonderland", 
and Kipling's "Jungle Books." 

On the question of abridgment for children, Jast 
(on page 139 "Libraries and Living") sums up accurately 
thus: "It is a profound mistake to be constantly 
"writing 'doNn I to t ne intelligence of the child. 
"hildren like to reaa about things they do not quite 
"understand; at least I did. I read ma.1y boo.k.s which 
"I only partial y understood, but I f ::. nd that these books 
"have remained ~ith me re-read in lat er life because 
"a part of my earlier reading, and invested with a 
"significance that no book gives me any mor e ." 

Finally, there is the question of poetry suitable 
for children singing words are the birthright of 
children as o poets. hat a rich treasure hous ,3 there 
is or them in our English poets; the magic casements 
open on to a rich world of beauty, reverence, romance and 
magic. These are tne names which should appear on well 
thumbed volumes in every scnool library W. de la Mare; 
R. L. Stevenson ("Garden of Verses"); A. A. Milne; 
Christira. Rossetti ("Sing Song"); Rose Fyleman; in 
addition to collections of poetry. Of the first 



above, probatly the gre~test living chil1ren' s poet, 

J. B. Priestley in "Figures in l'cdern Literature" writes: 

"The world. he refers to move in is one that has 1::leen 

"pieced together o the imagination of c hild.hood, made u 

" f nis childis11 memories of life and boo s, nursery 

n rhymes, fair tales, ballads and 1.: n t .eL.c re,tl 3 as sa as 

"rom str~nge old volumes. Benind this, using it as so 

"many symbols, is a subtle personalit , a spirit ca.~ole 

"f unus al exaltations and despair." 

--_!J_L (e ) 

ACQUAINTANC IDEAL CHARACTERS 

( l PARENTS. 

"Children see in their parents the past, the 

"again in their children the future; and if we find 

"more love in parents for t eir hild.ren th3.n in 

"children for t:.eir parents, this is sad · ndeed, but 

"natural. ~ho does not fondle his hoes more than 

"his recollections!" 
VOS. 

Parents should res_ ec t t .1 J per son~li .; - f their 

h'l ren and it ill 'Je found thl3..t the "'hildren will 

gro in respect for the parent while looking to .. ~m for 

guidance. But the res9nt inv estigation agrees with 

ther investigations of this ty~e in showing that 
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arental influence seems to diminish with age, althout,r... 

we must ta~e into account our natural reticence concernill€> 
that hich we love most. But what a remarkably low 
ercentage are th J N~w Zealand results. e find D.S. Hill 

lamenting the low figures obtained by him i~ America, yet 

these results appear quite good when placed alongside ours. 

For detailed urban results please see page5 ~?..- ~~  

~: & 10 11 12 u Average 
Tennessee: 

Girls 14-% 15.5.,. lOj, 6.5c;k !: 6.,, 
Boys 19/o 2010 7% 11~ 6% 4o 
oth 16i 17% 9 /'1 9/o 710 5fo 13;,<, 

California: 

Girls 17 /o ll;k 11,0 6/o 6fo SJo 

Boys lO{c> lO/o 8% 2;~ lfo l 0 

Both 13. 5 0 l0.5fo 9 · 5to 4,., 3. 510 4. 510 9, 

Germani: 

Girls 33111 17;, 16,u 12% 15/o 17 0 

Boys 34,o 36fo 22fo 12 16 /0 4/o 
Both 33 .5 ;1. 26. 5fo 19/,, 12% 12. 570 10,5fo 22,5% 

N.Z. R ral 

Girls 0 0 0 7,50111 0 0 1. 357 
Boys 0 0 0 0 0 0 <Yfo 
Both 0 0 0 3.75 0 0 .697., 



~ & 10 11 12 ll Average. 

N .z. Urban 

Girls 3 • 75/o 2.561o 3 .l.J.2/Q J ,33/o 0 0 2 .16,0 

Boys 0 2,l5fo 3.&5;o 2.1B;,o 0 2. 78'1 l. 70,0 
Both l. 2 .35,0 3.64-;o 2.76% 0 1.39'/o 2.ooi 

Returning to a discussion of our general results, 

we are forced to the conclusion that the family as an 

institution in New Zealand has been weighed in the 

balance and found wanting. It evidently does not fulfil 

its function of inculcating those high ideals and values 

which alone lead to the living o~ a life which satisfies 

and ulfils the highest purpose. 

Until very recently the family as an institution 

was wholly disassociated from the school as an institution, 

but this is wrong, for education should never be cut off 

from the family, in hich institution it took its rise. 

Too often the atmosphere at home was antagonistic to the 

influence of the scnool. Parents, in general, a peared 

to hand over, wi tn a sign of relief, the whole education 

of their children when the latter attained school age. 

Sociologists are at present stressing the fa0t 

that this is an age of transition for the family. At 

the Church Congress at Bournemouth Mrs. Theodore oods, 

widow of a former Bishop of inchester, said that the 

world to-day challenged the Christian ideal of marriage. 



"To people w o set before themselves comfort and a good 

· "time," she said, "it seems foolish, unattractive, narrow, 

"too hard to follow. Human natur_e, they say, has 

~changed. o, tne law of marriage, being too hard for 

"these days, cut out, they say, a bit here and there, 

"cast it aside when it cannot be made to fit; when 

"love bas gone there is nothing left and those wno make 

"a failure of one marriage ought to be able to try 

"But if marriag~ i undertaken with this proviso it 

"often means that differences of opinion develop into 

"quarrels, incompatability, "separation." 

" The abuse of contraceptives has. become such a 

"grave evil arr:ongst the unmarried: accerte...i so 

"unquestioningly as a provision against unfortunate 

"consequences of immorality, that the institution of 

"the family is in ipany ways endangered. Young people 

"who have become used to this provision are not going to 

"take the vocation of family life seriously when they 

"marry." 

Today the average home life shows a lack of 

control, and is obviously not efficiently fulfilling 

its function. This has been partly ascribed to parents' 

mere inertia of will, and to the absorption of the 

modern rr.other in such trivialities as dress, bridge, the 

cinema, golf, etc. Parents have to educate a child in 

all the more personal and intimate things of life 

to form the groundwork of the child's moral nature 



to use the forces of suggestion arid encouragement, not 

merely inhibition to direct the child while it is 

still too young to direct itself. Later the child 

shoul find justification for his former implicit trust 

in nis parents' love and isdom. On the parents, 

therefore, depends whether the child shall go stea ily 

on from obedience to the~, through fuller and freer 

acceptance of the rule of duty, to the pursuit of all· 

that is good. Parents have the natural af!ection and 

trust of their children to begin with, and so have merely 

to avoid shocking and violating them. But as ,e examine 

the results of our inv estigation the pitifully low 

percentages of those who chose mother or father as 

ideals does it appear as if New Zealand parents 

are doing tneir duty by their children? They certainly 

tend to tb.xow too much responsibility on the teachers, 

forgetting that it is the parent who bears the greater 

responsibility of seeing the child's life as a whole 

in every one of its many spheres. 

Many factors have contributed to the recent 

change in the institution of the home in the family 

concept - the influx of new systems of thought, of 

feeling and of interpretation about the general issues 

of life, the immense numb er of new inventions which 

have made travel so speedy and simple, and have 

simplified domestic work and family life (thus leaving 

women's energy freer for direction into otnQr channels); 



the superseding of old traditional values; the 

altered social morality. 

Now any modification in the institution of the 

family must be most carefully analysed, because of the 

doubly supreme· impo~tance of the family, which is not 

only the well-spring ot' a nation's life, but also the 

conservator of the rrorality of the race. Social ideals 

such as justice, love, frescmm are evolved in the simple 

family group, and th~n applied to all social institutions. 

During the nin~teenth century members of a fa ily 

lived their lives in all respects firstly as members of 

this institution, this family hierarchy, and secondly as 

individual personalities. Of course, the individual was 

often driven to the wall in the struggle to fulfil 

the obligations of the family his first allegiance 

and this was the theme of many of the novels of last 

century. Now we get the changed concept embodied in 

the modern family chronicle, John Galsworthy being the 

foremost exponent of the breakdown of the family concept 

in modern English fiction. 

The changed ata tus of women has, of course, been 

interwoven with all the above. e may note here the 

influence which one woman in particular exercised 

indirectly in the sphere of education no less than 

directly in her special field of work. The achievement 

of Florence Nightingale strengthened faith in the 

readiness with which a man's esteem is bestowed on 



women when it is ~ell earned; she gave to omen a 

new confidence in themselves: to men a new belief in 
women. 

In the sphere of education women had had a 

chequered career from Plato, who ~dvised the 

selection of women to share duties ith the gu~rdians 

of the State, after a similar training in music and 

gymnastic. Tne Roman civilisation from the second 

century before Christ gave some very slight crumbs of 

cultivation an liberty to a very few women. Then came 

the Christian dogma that "in Christ is neither male nor 

female." From early days the Fathers·of the Church 

interested themselves in the education of the Christian 

oman to pre are her for the battle of life. In 1562 

girls began to be admitted to ualifying tests and to try 

their mettle u o~ the pa ers of the Oxford and Cambridge 

Local Examinations; in 1&66, 202 girls sat for examina-

tion at ter .. centres. The 'tndowed Schools Act of 1869 
laid ao~n that in framing new schemes" rovision should 

be made, as far as conveniently may be, fore tending to 

girls the benefits of endowment." What a far cry from 

this to our New Zealand system, where the girls' only 

inequality consists in having to help at home with 

babies, housewcr and ycunger children while boys are 
free to do home study-or lay. 

Again glancing at l..:.r results, let us consider 

rural conditions. Does the absence of c1..i.l tura.l and 



literary stimulation, the heavy, dragging wal~ owing 
to the wearing of heavy hobnailed ooots (or in the 
mother's case, gum boots and heavy boy's boots} and 
uneven ground; the stooped shoulders oving to the carry-
ing of many heavy buckets of skim mil to c~lves and pigs, 
etc., oau si~il~r coarsening of nature, perceived by 
their children? Or do the latter inevitably compare 
their parents with people whom they see in their occasion-
al visits to a to nshi well-groomed, v1alking smartly 
with a springy step, the younger ones well dressed, ~ell 
"made up", the olaer ones we ll preserved, gracious, 
leisurely, courtly? Illustrations in books, photographs 
in d ily and weekly papers, magazines, people in the 
cinema all are corrpared by the child with his 
parents, to the latter's disadvantage. The cool, self-
possessed, oft~n handsome, well dressed, folk in books, 
on screen, in throughfare, in shop, will obviously cause 
a slump in parents as ideals father, after wallowing 
in the mire after a refractory heifer, or mother separat-
tng milk, feeding ~igs in son's cast-off clothes and 
boots, or stokingup t he old-fashioned stove with green 
wood while baking bread and cooking for shearers. It 
has been my experience also that women in the poorer 
dairying districts have an amazing and facile flow of 
s,vear words. As a novice to country conditions I was 
remonstrating with a small girl for using a certain swear 
word, when she remarked: "But Mummy al,ays says that to 



the heifers." I found later that this, and worse , 

was perfectly true." 

Harper's .l.la.gazine for December 1931 contained 

an interes ting article, "Parents as Children See Them". 

Children were asked to write ccnfidential essays; 

nearly all wrote on mothers, as their age was young 

( 7-11 years) . The Jio thers discussed were the wi vee 

of successful professional and _business men. The 

children nearly all mentioned as the parent's chief 

offence the latter's constant and mostly unnecessary 

interference in the children's affairs especially 

their attention to appearance, their gencr.11 over-

bearing "bossiness", and their use ot too much lipstic~, 

rouge and powder. 

The urban figures yielded by this investigation 

an average of Boys 3.01% an~ Girls 2,5% in better 

cl3,ss districts, and Boys .4% and· Girls 1.82"'/'t in 

poorer class districts are surely a scathing 

indictment of family life in tnis fair land. The 

results are really worse than in icated by the above 

summary, as, in the poorer schools tested, four children 

of age 8 years, 2 of age 9, 1 of age 10, and 

none of higher ages chose parents as ideals. In the 

better districts, not one child of age 12, and only l 

of age 13 were in the group. Th is is very etlorable 

that with succeeding years and knowledge the child 



sees the feet of clay. D. 8 , Hill who made a study 

of children's ide~ls which is recorded in "Pedagogical 

Seminary" XVIII pp. 219-231, says, inter alia: 

"It has been lamented that the large choice of parent 

"or acquaintance as ideals is symptomatic of 'narrowest 

"sort of life' although it is also averred that we do not 

"know the 'best rate of expansion of the child's 

"personality.' To the contrary, where home life is 

"wholesome - a large choice of such ideals seems to us 

"ethically desirable. A large and earlier choice of 

"public characters might be evidence of anything but 

"normal' development of soul' but rather of disillusion-_ 

"ment, precocity, or where influencing personalities are 

"un orthy, the excnanging of one's birthright Ior a mess 

"of pottage. It depends upon the home and the kind of 

"parent." 

Here is a comparison between Barnes' New Jersey and 

the preeatt New Zealand investigation, showing decline 

in p3.rent-hood ideals ~ith increasing age (New Jersey 

are for bo'tih sexes combined):-



COMPARATIV TABLE OF PARENT-HOOD IDEALS, 

10 11 12 li 

New Jersey 

N. Z .- Rural Boys 

Rural Girls 

Combined Rural 

Urban Boys 

,. , Urban Girls 

Combined urban 

Combined urban) 
and rural ( 

0 

0 

0 

3. 75 
l.8& 

,94 

0 

0 

0 

2.15 
2.56 
2.36 

9'/o 
0 

0 

0 

3,85 

3.42 
3.64 

l.lB 1.52 

0 

7.5 
0 

0 

3 .75 O 

2.15 

3.33 
2. 76 

3.26 

0 

0 

0 

0 

0 

0 

0 

0 

1.39 

.69 

The relationship between parent and child is analysed 

by M. Te Water. She ·says ( on page 464, · "An Introduction 

to Family Relationsnips"): "The parent-child relationship 

"possesses certain qualities; it is 

" 
" 
" 
" 
" 

1) 

2) 

3) 

Biological, and therefore inevitable and permanent. 

Psychological (both conscious and unconscious) . 

Dynamic and constantl changing. 

4) Cumulative, and 

5) In its worKing out, we find the process of 
summation. 11 

It is tne function of the family to interpret the 

prevailing ideas and modes of social control tote child, 

but it can only succeed in this if the child fully 

identifies himself as an integral and important part of 
the family. 

,, 
If 
It 



The conclusion is reached that to attempt to stem 
the tide of the disintegration of the family, the school 
as an institution can be helpful, and the first necessity 
is co-operation. For too many centuries has the great 
institution of the family stood outside the barred door of 
the education of the child. It is only very recently that 
any effort has been made to ma~e parents feel "at home", 
welcome in the buildings where their children spend the 
major rart of their waking hcurs ~ Parents' Associations, 
School Concerts , "Open A:t't~rnoons", Home and Schoo l Assc,c ia-
t ions, rize Giving Ceremonies, grental representation on 
boards of manager s , have all combineo. to bring the parent 
into close contact ith educational rrachinery . Converse y, 
a knowleo.ge cf h. t1ome life of ni::::: pupil will immensely 
assist t~e eQ~c~tor in his wc r4. If there 1 close 

~-ij erat1on ~etween the two institutions, means can be 
taken to remedy defects in bcth institutions. There is 
an ever-increasing need for the realisation of arental 
resronsioilit , not only in connection with their children 
of pre-school age, but also later to reserve a sane 
balance oetween h ~e activities and schocl activities. 
Another advantage of close co-operation would be the 
les3ening of the "bi-moralit ,n of the school boy {to use 
Sir John Adams' s hrase, , which is caused y .the great 
difference oetween the t ·o moralities of horrie and school, 
for w~ al~ays train our pupils for the very highest moral 
state, which of course is not to be met ith in the world. 



In his "Die Erziehung der enschheit" (1826) e 
find Froebel also pleading for this co-operation 

"School should gro out of and join itself on to tne Home. 
"To-day, the first and most indispensable Demand of Human 
"Development and Training, complete or tending to Complete-
"ness, is Union of Instruction with Lif·e; Union of Home -
"and School - Life." Pestalozzi believed that the child 
belonged to the family; Froebel that it belonged to both 
society and family; Fichte claimed children for the. State 
and society. 

Happiness, satisfaction anu p ogress all demand a 
new view of the home as a ermanent human institution if 
highest welfare of tne individual, the family and the 
nation is to be secured with its help. Neither men nor 
women should be content to cling to outgrown industrial, 
educational ana social customs as a basis for the home. 

On the family rests ihe necessity of seeing that 
the child learns to !ear, grow angry and love aright. 
A great responsibility therefore, rests with this 
institution to direct these emotions properly, con ition 
them to appropriate stimuli and build up esirable 
diffusions or sublimations. Parents should bestow on 
their children that constant, steady love Which gives the 
child a sense of peace and security. Some parents, 
however, because they love their child so dearly, esire 
perfection in that child, and so are always nagging about 
minor forms of misbehaviour. Other parents, again because 



I 
of their love, are over-anxious,and protect the child 

from even the slightest of unpleasant experiences, thus 

giving him a false sense of security. 

Setter marriage, higher standards of father-hood 

and mother-hood,wider scope for the development of 

·individuality, more intelligent appreciation of the role 

of the family in the State , greater privacy, truer pro-

tection, more generous affection which will bind the 

family more strongly as a unit, these are the i eals 

towards which we must work, an so give tne lie to 

Pope;s dictum in his "Thoughts on Various Subjects" 

"A family is but too of ten a commonwealth of malignants." 
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C. II. OTHER ACQUAINTANCE. 

This type of ideal is consi ered the most 

primitive because it is chosen mostly by the younger 

chil ren. In the present investigation the urban 

figures show a big drop from 54.25 for girls (at 

eight years) to 3.41 ' (at 13 years) ,and from 35 . 40/o 

for boys (at eight years) to 5.49;0 (at 11 years) and 

thence a rise to 16.76% (at 13 years). The rural 
graph, however, is an affair of zigzags, from ll , 54% 

for girls (at eight years) to 17.14% (at thirteen years), 

with the peak point at 32,43fo (at nine years); while for 

boys the igures are 5 . 71 o (at eight years) to 13.33 (at 

t n irteen years) with the pea_ at 34.40~ (at ten years) . 

The totals for rural and urban, however approximate very 
c loeely, thus 

Rural 

Urban 

Girls 

21.19 

20.79 

Boys 

14.83 
16.4 

These results accord with other similar investiga-

tions in which girls show greater fondness than boys 
for frienas. The urban results also agree vd th foreign 

results in showing a rapid development in the transition 

fro ~ acquaintance to other ideals at about nine years of 

age. After about ten years it is usually found tnat 

c hildren choose their ideals more from people in history, 



in fiction, in politics and other public life, and less 
from people with horn they are personally acquainted. 
The factors causing Nev· Zealand rural children's results 
to vary from this general conclusion are discussed under 
the Rural and Urban section. The cnief one is, of course, 
the absence of the steadily progressive expansion of the 
circle of experience. It is a thousand pities that these 
children do not appear to have devotion and respect for 
their parents, relatives, teachers, and other acquaintances 
at any age at all; the urban children, though sadly 
lacking in the formost yet do sho~ a normal growth of 
personality with v idening experience. At twelve years 
of age tne rural figures for boys drop to nil for Parent 
and Other Acquaintance ideals, while they are 53.12% for 
Historical Personages. Here is the zenith of the thirst 
for adventure, for ruling·power, for discovering ne 
lands and sailing enchanted seas. 

In Barnes' New Jersey inves~igation the total ~ 
for acquaintance ideals were Boys 30% and Girls 50t . 
For combined sexes comparative tables have been compiled 
as follows:-



TABL~ SHO ING D CLINE Im ACQUAINTANC E IDEALS. 

., 
• !I . 
' 
~ Age Bat eman's Barnes' N.Z. N.Z. N.Z. N .z. t . in Investi- - Investi- "Lo er" "Higher~ Yrs. gation. gation. Rura l Class Class Urbar: t 

' t 

. 
5 48% 531" 8.63; 51,43 4-8. 72 50 ,0!%,~ 'I 
9 47 46 25.34 15,;l .35.20 25.30 .... 

10 29 35 30.03 14,52 25.&7 20.20 I 

11 29 31 22.15 9 .44 14-. 84- 12 .14-
12 25 . 27 11.11 8.Sl 9.s3 9.32 
13 19. 5 17 15.21+ 10.81 12.17 11. 4-9 
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HISTORICAL AND PUBLIC IDEAL CHARACTERS. 
"Lives of' great men all remind us We should make our lives sublime." 

Longfellow. 
Both rural and urban boys' results showed at ten 

year s of age that rapid rise noted also by investigators 
abroad. 

HISTORICAL A11D PUBLIC PERSONS CHOSEN. 

Nine Years. 
Ten Years. 

RURAL 

34.33% 
62.07% 

URBAN. 

37.03% 
54.70% 

In Brandell's investigation (abstracted by 
Gilberston in "Pedagogical Seminary" XX p.p.10o-io6) it was 
found that Swedish children's transition from acquaintance 
to historical and public ideals took place about ten years, 
a little later than that of American, English or German 
children. 69% of Swedish boys and 53.4% of girls chose 
historical and public persons as ideals - these figures 
approximating more to the American results. 
German were smaller). 

(English and 

The New Zealand ideals in this section, of which 
the historical characters formed the greater part, were 
mostly chosen because of their adventures, their finding of 
hitherto unl{nown lands, their sailing of uncharted seas, 
and their influential and powerful position. Contemporary 
characters, in the urban results, were chosen more at the 
later ages. The rural results are doubtless, because of 



the children's narrowed circle and horizon, lack of 
opportunities, and fewer numbers, rather unreliable. For 
example, in some cases 90% of the school roll number wrote 
the name of Robin Hood, or Captain Cook in Grade 1 school 
answers, and the teacher would enclose a note stating that 
that particular person had been the subject of the week's 
history story with the Juniors, or dramatisation, and had 
evidently fired the imagination, but only temporarily, of 
the whole school. It must be noted that very, very few 
chose New Zealand historical characters - surely this shows 
neglect or lack of inspiration in the teaching of local and 
New Zealand history in our schools. Our children should 
be given the opportunity of gaining inspiration from the 
lives of our own eminent men and women and the sturdy 
pioneers who laid so solid a foundation to our fair land. 

In America it is found that children of ages, six, 
seven and eight years choose historical and public 
characters as ideals. This is, of course, far too early -
children cannot even begin to understand the world at such 
a tender age. Barnes' totals for this section were 51% 
boys and 32% girls choosing contemporary and historical 
ideals; there follows a comparative table showing variation 
with ages. 

Age in 
Years. 

8 
9 

10 

COMPARATIVE TABLE FOR PUBLIC IDEALS. 
Bateman's Investigation. 
. issoula, Montana. 

N.Z • 
Rural. 

30. 56% 
31.70 
24.30 

N.Z. 
Urban. 

14.14% 
18.01 
31.84 

N.Z. 
Both. 

22.35% 
24.86 
28.07 



Comparative Table for Public Ideals Contd. 
11 
12 
13 

55.5% 
65 
66.5 

30.00% 
35.25 
40.64 

33-72% 31.86% 
31.57 33.41 
27.63 34.14 

(In the New Zealand totals, Public, Royal and 
Vice-Regal ideals have been included). This table shows 
clearly the increase with age in choice of public ideals. 

For purposes of comparison with Barnes' results, 
the following table, for boys and girls combined, has been 
drawn up to show progressive expansion of contemporary, 
historical, royal and vice-regal ideals. 

COMPARATIVE TABLE FOR HISTORICAL AND PUBLIC IDEALS. 
Age. Barnes. N. Z.Rural. N. z. Urban. N. z. Both. 

8 29% 57.81% 27.87% 42.84% 9 44 54.63 36.80 45.72 10 52 57.78 48.83 53.31 11 59 61.79 57.55 59.67 12 66 74.31 62.72 68. 52 13 69 65.09 66.11 65.60 

In connection with the extraordinarily high 
percentages of rural children at ages eight years and nine 
years choosing these ideals, it must be noted that these 
are the average ages for pupils in Standards 1 and 2 
respectively. In all rural schools these classes are 
grouped for the greatly anticipated weekly or fortnightly 



''history story." These children are told graphically by 

the teacher the outstanding incidents in the lives of such 

figures as Florence Nightingale, Captain Cook, Caesar, 

Grace Darling, Lister, Pasteur, Columbus, Drake, Bugler Allen -

eminent figures chosen from all departments of human endeavour. 

Their contributions to the world's welfare are explained, and 

then the children dramatise, write or illustrate what they 
have been told. This, the children's first introduction to 

the great people of our ovm and other nations, makes a deep 

personal appeal to the children, especially at the hands 

of a skilful and enthusiastic teacher, and is no doubt 

responsible for some of the high percentages at the early 
ages. Others again, appear to be a reflection of political 

conversation constantly heard in the family or acquaintance 

circle; for example, again and again, children of eight 

years and nine years of age would write "Mr. Forbs," "He gets 

all the moneytt; . or "Mr. Cotes, 11 "He gets all the money from 

the people"; or "Gordin Coats," "He takes the munie all 
the time. 11 
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ROYAL AND VICE REGAL IDEAL CHARACTERS. 

'f Power on an ancient consecrated throne, 
Strong in possession, founded in old custom; 
Power by a thousand tough and stringy roots 
Fixed to the people's pious nursery-faith.n 

Coleridge-Piccolomini-Act 4,4. 

In the cases of both urban girls and urban boys the 

peak period for choosing royal ideals was eleven years. In 

the boys' answers the ideal chosen was usually "the King", 

and for reasons of power - "because he rules all the lands . " 

Occasionally the Prince of Wales or the Duke of Gloucester 

was chosen by them, and then the reas ons advanced were 

connected with facilities for travel - "because he can go 

about and see the wonderful places of the world" - the 

princes' much p ictured, broadcasted, and publicised world 

and empire t ours were doubtles s r e sponsible for this. One 

boy's reason for choosing "King George" as his ideal was 

"because he has got a grea t stamp collection." The urban 

g irls chose royalty ideals in much greater numbers than the 

boys, excep t at age 13, when only 3.06% chose this i deal, 

and this percentage was wholly composed of the lower class 

schools. Not one g irl in the better class schools chose 

royal or vice-regal ideals at age thirteen. The g irls 

overlooked completely the opportunities of persons in 

these exalted oositions of doing good; their reasons for 



choosing royalty consisted of "Because she has plenty of 

money; 11 "because she's got nurses and plenty of big toys", "be 

cause she has many strings of lovely real :pearls"; "because 

has governesses"; "because she hns a nursery all to herself 

full of toys 11
; "because she has pretty wav hair"; "because 

she has P,Ot her very own pony.' As will be seen, the girls 

chiefly chose Princess lizabeth, the Galway children, 

Princess .Mar·garet ose; a very few named ueen Eary, the 

Duchess of York and Lady Galvtry. All were motivated by 

their mqterial advantages - jewels, clothes, toys, castles. 

The difference between the lower and higher class areas 

was not noticeable in this section; of the latter, not 

one boy aged thirteen and not one girl aged nine or thirteen 
chose royalty ideals; While not one boy aged nine, ten 

or eleven and not one girl aged eight, nine, eleven or thirteen 

chose vice regal ideals. It was an unexpected result 

that Petone children voted so strongly for royalty and vice 

regality, because in this district there are so many so-called 

"agitators," so many who "do not believe in royalty11 , who are 

alweys ranting against them, - "they're no better tham me or 
the missus." The rural reasons for choice of these ideals 

were similar to the urban ones, sex for sex. The girls chose 

more royal ideals than the boys ( this result is the op'"lo i te to 

that obtained by investigators abroad); the appeal of the 

princesses appears to be irresistible - they are featured 

in cinemas, illustrated papers and - the place carrying 

most mana and authority to ruPal ch..'...ldren - the New Zealand 



School Journal, which, even if no other books are read, is 

carefully perused word by word, under the teacher's eye, and 

"questions answered on content of matter read." No rural 

girl below thirteen chose vice regality - the Governor 

General's children are not in the limelight - and these 

thirteen year olds chose Lady Bledisloe and Lady Galway 

because of material possessions again. No boys below eleven 

chose the Governor General; and the reasons motivating the 

choice of eleven, twelve and thirteen year olds were all 

because of power. The boy of nine to eleven years is so 

sturdy and independent; he longs to earn, to make, to do; 

but his opportunities fall far short of his apparent ability 

and desire for these activities, and so we find him turning 

to phantasy and the choice of royalty ideals in his 

disillusionment. 
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5ec.l\on 3 - (f). 

CINEMA IDEALS. 

"We are no other than a moving row Of magic shadow-shapes that come and go." 
Rubaiyat of Omar Khayyam. 

The cinema was designed for entertainment, but 
it has become a potent factor in fixing human goals and 
standards." (Dr. Mcilraith, Chief Inspector of Primary 
Schools). 

Below are the results of our questionnaire:-

NUMBERS. PERCENT.tt.GES. 
Girls. Boys. Total. Girls. Boys. Total. 

Newtown 79 38 117 43.67 23.03 66.70 Petone 30 0 30 19.74 0 19.74 Wilford 26 2 20 28.57 2.13 30.70 Kelburne 15 3 18 14.02 2.91 16.93 Totals Urban 150 43 193 26.50 7.02 33.52 11 Rural 31 22 53 14.29 10. 53 24.82 

It is now a recognised fact that we must no longer 
neglect the opportunites offered by the educational 
potentialities of the cinema. Let us examine the experiences 
of other countries re the introduction of the cinema into 
schools. In Germany and in Italy Government-supported 
organisations, and in Japan a special branch of the 
Education Department, promote the use of educational and 
cultural films and issue catalogues of available films. In 
the United States of America, State film libraries maintained 



by the Education Department are available for the free use 
of teachers, and a large company is engaged in the 
manufacture of films of an educational nature. In France 
three Government Departments subsidise the provision of 
apparatus in schools. In England, the London County 
Council is conducting an interesting experiment to determine 
the value of films in education. Children from schools in 
certain areas to the number of 14,000 are to be taken to 
cinemas by their teachers, where they will see pictures 
dealing with English country life, industrial Britain, and 
various subjects of general interest. At the end of the 
experiment, which will last some months, the teachers will 
give their views to the London County Council as to its 
value educationally. 

In England, also, an investigating officer reported 
that 0 the use of films forces children to find their own 
words to express opinions and describe scenes, not merely 
to borrow them from a text book." Thus the film encourages 
originality. It also is of value in that it presents a 
point of view to the children in addition to that of the 
teacher and their usual book. The National Council of 
Public Morals in 1925 reconnnended complete divorcement of 
the public cinema from the school cinema." The report of 
the Rome Congress mentioned, inter alia, the role of the 
teacher under the new system, "The use of the cinema should 
not interfere with the educational influence of the teachers 

' 



nor with . the effect of his words. It is he v,ho should 
put the questions, explain, comment, and inspire and 
direct the activity of the pupils." This answers the 
common objection raised that the coming of the wireless 
and the film into the schools means to a great extent the 
pushing into the background, if not the actual abdication 
of the teacher. Can a mechanical method, however 
wonderful, take the place of the living voice and the 
personality of the teacher? Another objection raised 
against the use of films is that the rapid passing of a 
large number of pictures within a limited period of time 
leads to mental confusion and prevents concentration and 
clear thinking. A further objection is that the wireless 
and the film may make education too easy and produce a race 
of young people who want, above all else, entertainment. 
We already know that owing to the cheapness of modern 
amusements people spend a great deal of their time and money 
in pleasures that cost money, and in no wise depend on 
their own capacity to make their leisure time profitable 
and pleasurable through their own powers of initiative 
and without any payment to others. 

With backward children "talkies" have been found 
most useful, but for average and intelligent pupils the 
silent film is effective. Of course, the great need is 
for an adequate supply of suitable films, and here co-
operation is most necessary, for producers hesitate to 
make films for school purposes while there is so little 



apparent prospect of adequate financial return for 
expenditure involved, and educationalists are loth to 
spend large sums of money buying projectors so long as the 
number of suitable educational films available is so small 

The difficulties in the way of utilising the 
school films in ordinary classrooms are very considerable, 
since the rooms have to be specially constructed to ensure 
good ventilation and, at the same time, suf'ficient dimming 
of the light to enable the film to be shown. The equipemt 
is also fairly expensive, running up to some £200 to £250 
for a talking machine and requiring handling with some care 
and skill. 

Dr. Dyson has said that compulsory education 
has left our poFulace with the newspaper, the cinematograph 
and the football match as its chief ideas of recreation. 
How largely the cinema bulks is seen by our figures, which 
also go to prove the great power of adyertisement. With 
many of our rural girls, who chose Janet Gaynor, Shirley 
Temple and other screen stars in such large numbers, it is 
a case of reading the advertisements, and seeing the 
alluring photographs of stars in newspapers and maga2ines. 
For it is a very unusual treat to drive into the nearest 
township to sit in discomfort watching the flickering films 
of the bi or tri-weekly "show. 11 What a tragic comparison 
between, say, our figures for religious ideals and trose 
for film stars! The reasons given for the choice o~ the 
latter were nearly always for qualities of appearance -



tt curly hair, n golden hair," golden curls," lovely figure." 
The cinema is an important factor in the socialisation 

of the child, and by its fre quent artistic portrayals of 
beautiful scenic effe cts develops the child's aesthetic 
appreciation. Its relative cheapness rreans that nearly all 
cl as ses can attend and thus some degree of cultural influence 
is af~orded to homes cut off from other advantages. The 
travel and current news features included in ordinary pro-
grammes afford some instructi on to the children, and then, 
a s has been pointed out , there are special educational pro-
ductions. The r..rusee Pedagogique Paris has a large stock of 
educational films, and thousands are lent out to schools every 
year. Of Denmark's schools, approximately 10% have cinema 
appliances; while some Dutch towns have set up a rate-aided 
school picture-house at which children attend during school 
hours according to time table arranged by the director and 
lecturer in co-operation with the school staffs. Thus are 
avoided the detrimental effects of many ordinary cinema shows, 
i.e. the stimulation of useless fear; the undue emphasis on 
sex in distorted ways; the setting up of utterly fantastic 
standards of behavior. Of course, these harmful effects 
result also from some contemporaneous literature, painting 
and dramatic art. 

In the present New Zealand investigation, the urban 
girls' curve far outs trips all others, except at age eight 
years, where it is slightly lower than the one for rural girls. 
As is seen in the table on page /~~ ' the urban girls' figures 



were extraordinarily high throughout; doubtless increased 

facilities contributed to these results, as all the districts 

served by the schools under discussion abound in picture 

theatres, advertiseMent posters , shop window displays, etc. 

The ages of nine and eleven were the peak periods for urban 

girls; after that of the lower class districts, Uewtown de-

clined sharply to 23.077i at age 13; and Petone remained 

fairly stationary to reach 18.18~ at age 13. But the better 

class districts growth inideals showed markedly here; 

and Kelburn's curve fell away to reach 8.33% for the former, 

and 4.55% for the latter at 13 years. Here are home, neigh-

bourhood, and cultural influences shown at work. The rural 

girls' curve had its peak at eight years (19.23;i), and then 

remained fairly steady until twelve years, whence it declined 

to 8. 57,b at 13 years. As has been mentioned above, however, 

these figures are high when these rural children's lack of 

opportunities is taken into account. The boys' results are 

on a lower level than the girls '; the former scorn the 

motivation of qual_i ties of appearance which in nearly all 

cases actuated the girls ' choice of cinema stars as ide-als. 

The curves for both urban and rural boys begin close together; 

both rise sli~htly at nine years; thence the urban figures 

show a very steep decline to reach o; at age 13 - a gratifying 

result. The rural boys', on the other hand, after falling 

to 3.45,; at age 10, rise to 17.14,,%, 12.50% and 11.111i at the 

last three ages. The lowness of the earlier figures \a:pe) i"' 

partly accounted for by lack of opportunity - the smaller 



children are left at home when the older r1embers of the family 
pay their infrequent visit to the pictures; the larger families, 
lack of cash, inability of the family car to seat all, less 
facility in reading cinema posters and advertisements are all 
contributing factors to the lowness of the percentages at the 
earlier ages. The reasons for the choice of cinena ideals 
in the case of the boys were all because the film star's life 
would provide opnortunities for adventure, novelty, travel, 
not for qualities of appearance as was the case with girls . 

The cinema, as is proved also by the constant re-appearance of 
cinema stories in day dreams and night dreams, provides both a 
flight from reality and wish fulfilment for children very 

satisfactorily . It transports him to other lands, leads him 
into the homes of the rich, or into adventures and excitements . 
All these exneriences, because nresented pictorially, are ex-
traordinarily vivid and real to him. Regarding juvenile 
delin~ quents, however , scientific studies have shown that the 
cinema is not largely responsible . Healy and Bonner in 
"Delin uents and Criminals: Their Making and Unmaking", state 
in a sunnnary of their findi ngs in the cases of 4,000 child 
offenders in Chicago and Boston, that only about l,o of these 
children ' s misconduct was motivated by the cinema. 
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ALT UISTIC REASONS. 

The present investigation showed that a higher per-
centage of girls than of boys gave reasons of altruism for 
their choice of ideal characters. This result is in line 
with the Gothenburg inq_uiry, in which 34.4,& of the girls 
and only 15.7% of the boys prized the goodness of people . 
Here is a comparative table of the results. 

COMPA .. 1ISON BET /EilT Sf;XES FOR ALTrtUISTIC REASONS . 
SEX. 

Girl 

Boy 

GOTHENBURG. 

34-4% 
15.7% 

N.Z.RURAL. 

_10. 59% 
9.57/0 

N.Z.URBAN. 

17.45% 
5.78% 

N.Z.BOTH. 

14. 02.% 

7. 68;& 

It is a matter for regret, and one due to the rural 
environment analysed on pages ilG-19~ that the altruistic per-
centages for the rural children, both boys and girls, reach 
their peak at eleven years and then decline. The urban 
results, on the other hand, are in accord with the aims of 
educators - both boys and girls recognise increasingly the 
worth of goodness, and the maximum percentage for this reason 
occurs at thirteen years. 

It should be noted that, although a child's belief 
thnt God is very close and can see and hear all, can exert 
a powerful compulsion to good behavior, yet the child does not 
learn moral codes from formal religious training. This was 
proved by an investigation at Columbia University to discover 
the chief sources of children's views.of right and wrorg . 



The correlation co-efficients were as follows:-

Child and parents Correlation of • 545 
't1 It friends " • 353 
n " club leaders n n .137 
tt " school teachers " " .028 
tt Sunday n 1t " " .002 

In the rural areas there was not the wide diversity 

between the sexes which was apparent in urban district·s, One 

reason for this is that in the country, the home, school and 

acquaintance environment is the same for both sexes, but in 

the city the boys go out to cricket or football, while the 

girls go to tennis or basketball; · the boJs have their Clubs 

and Boy ucout Organisations, while the girls have their Girl 

Guiding, Junior Choirs, Clubs, etc; often, too, in city 

schools, the sexes are taught in separate rooms, and the 

play ground is always strictly partitioned between the sexes. 

After due allowance for reticence it is still obvious 

that in the sphere of character formation, N.Z. schools are 
not functioning efficiently. It is instructive to note 

Adolf Hitler's views on education as expressed on page 160 
'My Struggle .tt He states, "The national State must direct 

its education work , in the first place, not so much towards 

pumping in mere know 1edge as towards cult~vating thoroughly 

heal thy bodies. After that comes develonment of mental 

capability. Here again formation of character comes firs t, 

especially encourageFent of will - power and determination, 

combined with teaching the joy of assuming responsibility, and 

not till last comes schooling in pure knowledge." 
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(b). REASONS ~ INFLUEN'rIAL R)SITION. 

"The child possesses four elementary "values"; four 

ideals dominate his existence. They are -

(a) Physical bigness, as seen in grown ups and imagined 

in giants. 

(b) Quick movement - in running, bowling a hoop, riding 

on a roundabout. 

(c) Novelty - it changes its toys very quickly. 

(d) Sense of power - that is why it pulls out the legs 

of a fly, makes Towzer stand on his hind legs and 

beg nicely, and flies its kite as high as it can. 11 

Sombart in 'The Quintessence of 

Capi tali·sm," page 176. 
This longing for power is evidenced in the children's 

answers classified under this heading. It has already been 

discussed to some extent under the headings of the various 

persons chosen as ideal characters. Of children who gave 

the reason of influential position, boys composed the majority 
in both rural and urban results. American and English children 
have been found to value position and greatness to a higher 

degree than do, for example, Swedish children. Both rural 

and urban girls in the present investigation showed a very 

steeply and steadily increasing curve till age eleven years; 

then the urban girls' curve fell slightly afterwards nearly 



regai_ning lost ground right up to age thirteen. This was 
a hopeful sign, as altruistic reasons tended to take the 
place of the more mundane one. But in the case of the rural 
girls , the curve shows a very steady increase - rising from 
0% at eight years to over 25% at thirteen years, so that in-
stead of the peak being at ten years, as for urban, it is, 
after a steep increase, at thirteen years of age. The con-
ditions of rural life in dairying, back country districts, 
are clearly reflected here, and are discussed elsewhere-~r,1C(, -1p). 

The boys' figures are all about 20% higher than the 
girls ' until ten years is reached, after which there is not 
such a wide disparity. With rural boys as with rural girls 
the peak is at age thirteen - again a disquietening feature: 
The total percentages were:-

RURAL URBAN 
Girls 15.21% 10.2% 
Boys 21.05% 21. 79% 
Both 18.13% 15.99% 

In all the answers there is evident the desire for 
power, which is experienced in the consciousness of superiority 
over others. This looms so largely in the children's lives 
because of the very fact of their relative inferiority or 
weakness . 
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c.). REASONS OF INTELLECTUAL OR ARTISTIC P011ERS. 

The records of all available investigations show 
that girls have greater appreciation of these attributes than 

have boys. In the S ·edish investigation the figures were 

33. 91i for girls and 27"/o for boys, which results are 1;-uch 

higher than American, Prussian, English or New Zealand ones. 

The figures obtained in the present investigation are very 

low throughout, and a fact to be deplored is the falling 

tendency at the higher ages in the case of girls - with rural 

girls the peak (if 7.5% can be called a peak) is reached at 

eleven years, and with urban girls (in this case 23.45%) at 

twelve years; in both cases there is then a fall. Now it 

is inconceivable to countenance the thought that New Zealand 

country lasses are in any degree lacking in capacity for a 

nice sense of appreciation in this department, and so the 

conclusion is reached that it is lack of opportunity in the 

environment. This is fully discussed on pages ~,ll, - 1r?>. 
The rural boys' results are even lower - 0% for 

every age except thirteen, which is_2.22~! Here, obviously, 

is one department where our educational facilities are 

lacking. Compare the rural boys ' miserable . 48% for in-

tellectual and artistic qualities with their 65.55% for 

Adventure and Material Possessions . Or compare the urban 

boys' 4. 531& for intellectual and artistic qualities in 

their ideal characters with their 51. 0 1) for adventure alone ! 



Totals for this section are:-

RURAL. URBAN. 
Girls 3.69% 12. 40% 
Boys . 48% 4. 53% 
Both 2. 09) 8. 47/, 
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aj. ADVENTURE AND TRAVEL REASONS. 

Under the category a wide disparity between the 
sexes was shovm - urban boys averaged 51.01», urban girls 
14.40%, w~ile rural boys averaged 41.63~& and rural girls 
19.81%. Taking rural and urban results together, 46.32% 
of the boys, and only 17.10% of the girls advanced reasons 
of adventure and travel for their choice of ideal characters. 
What a vision~ that 51.01% of city boys conjures up of 
restless, over-stimulated, eager lads, cooped up in narrow 
streets and tenements, yet daily seeing, hearing and reading 
of arrival and departure of steamer and aeroplane, of world 
travellers and glowing deeds of exploration, bravery and 
daring. The age-old urge to be up and away, to follow 
the quest, to see for himself the strange, wild lands, 
perchance to rescue some maiden in distress or perform 
some other deed of daring is reflected in the answers to the 
questionnaire. 

At nine years of age the urban boys' totals 
reached a peak of 60.56% and thereafter very gradually and 
steadily declined to 45.54% at thirteen years. The rural 
boys' figures on the other hand, were only 27.27% at nine 
years. As has already been discussed, these children lack 
the opportunities of the urban child. However, after nine 
years there was a sharp increase to 48.28%, after which a 
high level was maintained, as is only to be expected as 
there increases their l7Jlowledge, per medium of school, 



adults ' conversation, newspaper, wireless and cinema, of the 

great world and its opoortunities for adventure . 

I n the case of the girls , both urban and rural figures 

agreed until the ten year olds were reached, when urban figures 

dropped sharnly to 10. 06), while rural figures continued their 

rise to 23 . 26/b• The decrease in this category of reasons .here 

is accounted for by the rise in altruistic reasons at this age , 

narticularly so in ~he case of the· urban girls . t ages 

t~elve and thirteen years again . the rural cirls ' curve far 

o ' ertops that for urban girls . The sharp rise at thirteen 

years to 34. 29,~ ( the urban girls ' is only 18. 241&) indicates the 

increased realisqtion of the stagnation , the isolation of 

the countryside . How eagerly is anticipated the visit of 

the mailman , the stock agent, the patent medicine vendor -

anyone to break the monotony. Brothers and siste~s , only a few 

years older, are boueht new suits, dresses, even face powder 

in order to attend an occasional dance (the best marriage 

market), but at thirteen the child is still a mere "school- k i d , " 

relegated to elders ' left- off clothing, extra cowshed rnrk 

when others are goinq out for the evening, and sent off to bed 

just ·,hen an evening ' s euchre is becoming rea ly enthralling 

and even develo-.,ing into supper with cream cakes ~ This the 

child feels keenly. So is it ·~ny wonder that the ruPal child , 

and especially girls , of about t.irteen years turns to phantasy -

to an i deal ,rnrld - where , in the words of the children ' s 

answers , 'There wo1 1ld be 1 ts of adventures"; 

all the wonders;'' 11 uo I couJd have plenty of 

" I co,,ld see 

ill ing times. " 
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MATERIAL FOSSESSION REASONS. 

This reason could be included under the influential 
position heading because the material possessions, just like 
the influential position, are desired because of the porer 
over persons and other components of the environment which 
they will give. It appears to be largely the matter of age 
which determines whether a child will vote for "plenty of 
money" or an influential position in the world. As the child 
grows older the effect of his reading and widened acquaintance 
circle will offset to some extent the constant complaining 
conversation which he overhears at every meal time, and whenever 
two or three of the family are gathered together, about lack 
of money and ways and means of buying this dress or that suit 
or piece of furniture or how to meet some pressing bill or have 
the roof painted, etc. The urban curves for both girls and 
boys riaintain a much lower level than the corresponding rural 
ones - about 30% higher at eight years, and 9% at thirteen 
years. Only once (at eleven years boys) do urban figures 
ever reach rural ones. Does not this constitute a pathetic 
plea for the rehabilitation of the dairying industry, and more 
sympathetic consideration to rural areas by the governing bodies 
of New Zealand. Alas! That ·45~ of our country boys and 
38~ of our country girls at the age of eight years should 
prize above all things money and a fine house! 

In the Swedish investiation it was found that less 
than 1~ motivated their choice of ideal characters with 
material possessions enjoyed by their ideals. English, 



Prussian and American children value material things much 

mo~e highly. Most investigations find that this motivation 

is more frequent among boys than among girls, and this was 

the case with the present urban results - but note how close 

are the rural figures 23.04 for girls and 23.92 for boys! 

Here is the echo of the rural woman's oft expressed longing for 

a hot water service; a sink, instead of an awkward and heavy 

milk pail for washing up dishes; an adequate water supply 

(tanks collecting rain water, dead leaves, snails, birds' 

droppings etc. from toe roof are nearly empty in summer, when 

water is needed most); modern furniture; smarter clothes; 

labour saving devices; cash with which to purchase occasional 

little luxuries like oranges - f·rui t, meat etc. not grown on 

the farm - to tempt the appetite of the inevitable delicate 

or sick member of the larger families in rural areas. 

The tot~l percentages for reasons of material -

possessions were: -

Girls 

Boys 

Both 

RURAL 

23.04% 

23.92fe 

23.48% 

URBAN. 

7-97% 
11.53_% 

9-75% 
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f). REASONS OF ~UALITIES OF APPEARANCE . 

As has been pointed out earlier, the formal 

education of girls is very recent. Some early educational 

reformers, e.g. Comenius intended girls to receive their 

benefits as well as boys, but nothing practical was done in 

this direction. In Roman Catholic countries, convents attended 
to sniritual training, but rather neglected mental education. 

Protestantx Caledonia and America were foremost in offering 
to girls the same teaching as to boys. But there, as almost 
everywhere, women, till quite recently, were considered the 

more estimable for their total ignorance of matters beyond the 

science of the spindle and the needle, the nursery and the 

kitchen. And now we observe the results of the present in-

vestigation, and are forced to conclude that girls ' education 

is still at fault. 

CHARACTERS CHOSEN BECAUSE OF ~UALITIES OF AP:'."'EAR HCE . 

NAME OF SCHOOL GIRLS BOYS. 

./ilford 23.08% 0% 
Kelburne 20.56) • 97~ URBAN. 
Petone 22.37% 0% 
Newtown 52. 23,,6 0% 

EURAL. 20.74% 0% 

The variance between the sexes showed most out-

standingly in this division; the divergence is really ex-

traordinary, and is truly aspersive of the fair sex. Is 



it the influence of the "talkie", with its over-life size 
posters and advertisements of the charms of glamorous females? 
The preponderance of the choice of Newtown, whose children, 
living in the city of Wellington, constantly view such matter, 
would lead to such a conclusion, especially as of the girls -
43. 67,; chose cinema stars as their ideal characters, and all 
gave reasons concerned with appearance for that choice . But 
such a conclusion can only be partly correct, because the 
boys are equally exposed to such environmental influences, 
and also because the back blocks rural girl chose 20% hirher 
than her brother in the same division. Is the result due 
to the influence of fond parents, who are ever preening the 
small girl, displaying and remarking on vari ous details in 
her dress and a "')-r:>e arance, v1hile the child stands pseudo 
mannequin? This also seems a contributing factor, together 
v,i th newspaper and r1agazine advertiser1ents. So r ,any of the 
girls wrote "Because she has lovely curls"; 11 because she 
has got a good complexion"; because she has got big blue 
eyes" because her hair is golden and curly"; 11 she has a 
good figuren etc . A vast majority mentioned curly hair, 

either curly alone, or golden or long ~r shiny as well - this 
augurs well for the permanent waving trade . 

fact, also partly accounted for by this? 

Is it, in 

It is impossible 
to open a daily newspaper magazine, or weekly of any 
description without seeing there photographs of handsome faces 
framed in marvellous coiffures; in addition there are the 
displays in the windows of beauty parlours . 



The rural girls ' figures reach their peak at an 

early age - 43 .24% at nine years and then fall reaching 5.71; 
at thirteen years. The urban girls advanced this reason 

mostly at eight years, and thenceforward there is a steady 

fall, age by age, from 45.9,; at eight to 7.08; at thirteen 

years. 

The Swedish investigation found qualities of 

app arance mentioned in only a few cases, viz. 1.4% of the 

girls, and 21; of the boys. English children's percentages 

were 4% of the total, but the present New Zealand results are 

20.74% for rural girls and 29.56% for urban girls. The 

New Zealand results however, agreed with the others, in having 

the higher percentages at the earlier ages. 



SEC TI ON 5. 
AN ANALYSIS OF .dUR L 1 ND URBAN . ACTO~S IN 

THE EUVIROffPENT OF N. Z. CHILDREN. 

"Rura mihi et rigui pla c :::ant in vallibus 
arnnes, 

~lUPlina amem silvasque inglorius . " 
~ 

Virgil - "Georgie s II , 485 . 

Although the disparities and similarities between 
results obtained from rural and urban localities have been 
discussed under the separate headings, it has been found ad-
visable to consider here , and separately , rural and urban 
factors in the environment of New Zealand children. 

I n this department is seen one of the chief differences 
between education in the United States of America and in New 
Zealand. In the former there is a most marked difference 
in standards between rural and urban, but in New Zeal~nd 
rural children are offered wonderful facilities . There are 
various schemes to ensure that even the remotest rural schools 
are staffed with fully trained and competent teachers; for 
exaople , there is a regulation barring any teacher ' s salary 
from rising above £175 (for men) or £160 (fo r women) unless 
he or she has served (a) for six years in the public s chools 
as an adult teacher, or (b) for two Jears either as a sole 
teacher or as an as ,istant in a s chool below Grade lV or 
official ly regarded as 0 remote . " Also, rural teachers are 
more highly uaid than urban teachers with similar experience 
and c~alif i cations . This is conparatively recent , as in 



1919 the maximum salary for teachers of Grade 1 schools was 
£160; in 1925 it was £290 . 

s regards the physical environnent, rural children are 
also well catered for . Country school buildings are designed 
by the same architects as city school buildings . The rural 
schools usually have more extensive playing grounds and 
agricultural ex~erimental areas as compared with urban schools , 
while both have similar standards of flo or and air s~ace and 
li ghting. Also School Committees ' a llo mnces for schools ' 
incidental expenses are made upon a sliding scale specially 
favourahle to rur~l schools . 

s regarding the consideration extended to New Zealand 
rural schools , the scheme of ~he late Nr . a.Garrard , Senior 
Inspector of the Auckland Education District, may be quoted . 
I n 1924 he began a system of adoption of sole teacher schools 
by CPrtain large and efficient city schools . Much as s istance 
and stimulation was afforded by t he staff of the higher grade 
school exchan~ing schemes of work, samples of work, corres-
pondence, examination questions and answers with the sole 
teacher . 

Rural children are the gainers by the fact tha t the 
ap~earance and upkeep of t heir school depends upon their 
personal efforts . There is no shadowy figure of a care taker 
or j anitor to restore order and cleanliness; the children 
themselves sweep the flo ors, chop the wood , build the fires , 
plant the trees, scrub the desks, and keep the grounds in order. 

Owing to the nature of the country, the number of sole 



charge schools has always been comparatively large. In 

1911.j. there were 1375, or about 60:,b of the total number; in 

1928 the number was 1554, still about 60,~ of the total (2598 ). 

The total average attendance in sole charge scho ols was 

26,(;65 (11+,; of the total), and of Grade 1 schools there were 

787, and of Grade 11, 514 in the year 1928. 

~'/hen analysing the reasons advanced by our New Zealand 

children we have been keeping in mind the scheme of motives 

given by J.Smyth in his 'Rural School in Australasia" (page 

77), which is based on one by Professor Baldwin. Here it 
is, and it is a melancholy t ri ought to consider how few of 

our children's answers come under the most desirable Lofty 

and Altruistic headings:-

Lofty Ivoti ves :-

Love of 
Longing 

lt ,, 
God. 
for perfection. 

11 justice. 
n goodness. 

truth. 
" the beautiful. 

Love of nature. 

The love of a profession • 
. , " " one's country. 

Al trus tic I. oti ves: - " " neighbourhood. 
" " home. 1 11 parents. 

Desire for knowledge (curiosity). 
tl II the approbation of one's 

It power. 
Self rt.otives:- tt place. 

" wealth. 
II ,. fame. 

Low rv.oti ves :- Reward. Wear. Striving after ap earances. 

Base kotives:- Selfishness. Greed, i,evenge. Hate. 

fellows, 



Yet the school is definitely the place where such ideals 

should be inculcated - "within its walls children congregate, 

and some portion of the bread of life is broken by the teacher 

for them. The enlightenment and the inspiration of books 

are brought within their reach" (J. Smyth in 'Rural School in 

Australasia, 11 page 45 ). 

The subject of books I shall deal vfi th later, so now I 

propose to consider briefly the teacher. The combination of 

his compelling personality and his superior knowledge and skill, 

causes him to have a most irnnortant and far-reaching effect on 

his pupils . This influence is far more all- powerful in the 

case of rural schools, because of the (a) fewer numbers; (b) 

fewer adults wruiro~ the child meets (in remoter districts the 

teacher is the only adult, apart from the child's parents , an 

occasional stock agent or traveller, whom the child sees, let 

alone comes in contact with, for months at a time); (c) longer 

duration of a teacher's influence over the same child. It is 

the custom f Jr sole teachers to rer1a.in very of ten for many 

years in the sar ~e position. 1 any are ddows, or ma2ried women 

with incapacitated husbands, or single women supporting an aged 

parent , and they settle in. the school residence, which is pro-

vided free with many sole charge schools, making it their home 

for many years . '.;:'hey fre r:uently, therefore, take a child 

right through the school, from the Preparatory Division to 

Form 2 or 3. The pupil in urban schools, on the other hand, 

has usually a different teacher (and often many relieving 

teachers also) every year as he progres "es through the school. 



Because of the fe;,;e-tt numbers and the lengthier durntion, 

the rural teacher gets to know his pupils so intimately. 

Another reason for this is that in cases where there is no 

school residence, the teac1 1er actually lives with a school 

far ily or its relatives . The teacher can then successfully 

diagnose individual difficulties, and apply suitable remedies 

in the field of character development as in the realm of 

def : nite subject matter instruction. 

Unfortuntely we have observed that owing to force of 

circumstances and lack of int ellectual cor::panionship in rural 

districts, teachers are too liable to settle down unconsciously, 

into a kind of moral and intellectual stagnation. It has 

been truly stated that ·we rr:ay say of a really good teacher, 

what ·iordsworth says of the poet; in his work he must neither 

"lack that f .:.. rst great gift , the 

vital soul, 

Nor general truths, which are themselves a sort 

Of elen.ents and agents, under-powers, 

Subord : nate helpers of the living mind. 

Far too often, in the remoter country districts, teache.rs 

have had the "vital soul" crushed by excessive routine labour, 

clerical work, household drudgery, lack of congenial com-

panionship etc. 

On the other hand we find also the type who refuses this 

stagnation and rushes to the other extreme - buys a motor cycle 

or car, and every waking moment,outside the hours of nine to 

three, spends in some nei r hbouring township, or at friends' 



homes or their own home many many miles from the scene of 

labour. He (by which term we alm1ys include female teachers 

also) takes no nart in the control of local institutions or 

in aiding lo ~a l functions, and yet will expect locul residents 

to r~lly round in the event of a school function. Our New 

Zealand SJstem, with its fluctuation in the grade of schools 

with conse ,1uent transferring of teachers, leads to insecurity 

of tenure. Another reason for this is that nronotion can be 

obtained p r actically only by changing positions . "Unfortunate-
ly the tem-porary na_ture of the tenure of teachers of ten pre-

vents them from investing in homes, joining local churches and 

lodges, or ~u t t i ng out roots into the soil of local government 

and life. ~ffective cultural influence demands that every 

teacher should assume the attitude of permanence. No other 

foundation will serve to bring about the neighbou hood co-

o ,era tion so necessary to the socializing work required of up-

to-da te scho,)ls." ( d . R.Smith in" n Introduction to ~ducation-

al 3ocioloe;y," page 357). 

It is a certain fact, however, tha t the rural teacher's 

bodily health and strength is a distinct asset; this personal 

vitality exercises a seldom-recognized but important moral 

influence. Their nervous energy is not used up in social 

dissi at i on or emoti onal excess, and so there is lacking that 

nagging, irritability wh ich is so prejudici 1 to the mental 

balance of children. 

further po ~nt must however, be mentioned. It seems 
to me a great pity that our young teacher J , fresh from the 

stirulating society, intellectual and spo i ... t i ng, of Training 



College and University, and from the culture and comforts 

of city life, go straight to the hardships and loneliness 

of the remotest rural districts. In many cases the sudden 

and wholesale break with everything whi ch for the past few, 

but formative years, has constituted their whole lives, has 

resulted in nervous breakdowns; insanity for themselves, if 

only temporary, but \vhat of the unfortunate pupils in their 

charge? 

J.Findlay in "The School,'' page 182, states, "The teacher 

needs to be a jack-of-all-trades, as well as master of one; 

in oth 0 r words, while his native canacities will lead him, like 

all adults, to specialize, his calling will tend to make him 

catholic in his taste, to care somewhat for music, for art, 

for literature, for science, for handicrafts, for outdoor life, 

for society, since to be a guide in the school community all 

these pursuits have their part to play . 11 Granted that ''caring 

somewhat" for these,constitute a teacher's needs, but how are 

facilities for such to be granted in our back blocks districts, 

isolated by flo ;ds, slips, etc. periodically;: inhabited only 

by settlers who do not share even the teacher's vocabulary? 

In ru,.al schools it is far more easy to "keep alive the 

sacred spark of wonder and to fan the flar1e that already glows. ' 

How often do we meet, on the dusty back-blocks roads a teacher 

with his or her little charges not as •roebel says in his 

"Die '3:rziehung deP Menschhei t," n driving the like a flock of 

sheep, nor leading them like a company of soldiers; but going 

with them like a Father among his sons, or a brother with his 

brothers; bringing closer to their sight and attention whatever, 



of Nature the Season presents." From the teacher the 

pupils will gr adual ly imbibe their values and standards. 

The rati o of women to men teachers differs greatly 

in New Zealand; for all schools the r a tio is 156 women to 

every 100 men; for schools of r oll numbers below 20 the 

ratio is only 89, while f or schools of ro11 number over 20 

pupils the ratio is 173 women to every 100 men teachers. 

The average number of children per adult class 

teacher also has s ome bearing on the subject; in schools 

of grades O, 1 and 2 it is 7, 14 and 23 respectively; while 

in schools of 5, 6 and 7 it is 34, 37 and 38 respectively. 

The figures for rural and urban areas for attendance 

may also be recorded here -

NUMBER OF SCHOOLS. TOTAL AVERAGE ATTENDANCE. 

Grade 0 ~1-8) 216 1,422 
" 1 9-20) 781 11,137 
II 2 (21-35) 488 12,783 

Grade 5 r41-360l 85 25,632 
" 6 361-480 62 25,121 
It 7 480-840 76 42,116 

The total number of public primary schools is 

2532, and the total average attendance 181,428. Therefore 

the sole charge schools form 58.65% of the total number of 

schools in the Dominion, and the pupils attending sole cha~ge 

schools form 13.96% of the total average attendance. (N.B. 

These figures are all taken from the Report of the Minister 

of Education 1935). 

A further point to be noted is the fact of the 

lower grading of rural teachers as compared with urban teachers. 



This seems to show that they are either less experienced or 

less efficient, or both. 

figures for 1934. 

Below are the average grading 

Men 

Women 

Grade 1 

179 

175 

la 

164 

ASSISTANTS. 

2 

136 

129 

2a 

101 

3 

74 

76 

SOLE AND BEAD TEACHERS. 

Grade O 1 2 3a 3b 

Men 204 188 172 141 121 

Women 204 181 153 119 97 

4 

3c 

89 

85 

4 

59 

43 

May the above figures be partly caused by the 

impossibility of obtaining easily measurable "resu:. ts" in 

small rural schools? Dr. Renfrew White in 11 The G:-owing Body" 

states, '' Overwork on the farm and elsewhere during school 

life --------late hours with too little sleep----- make 

children, dull, listless, imcapable, swelling the number of 

retardates." In most rural schools, nay, all in dairy 

farming districts, lack of sleep, over-work and inter-marriage 

are combined. The life of many country children is indeed 

a miserable one - work (slavery) at home, combined with 

inability to meet the demands of the school because his whole 

being is crying out for sleep. 

Yet another factor which creeps in, owing to the 

small roll numbers, is mere chance. How often have disappoint-

ed teacher s complained of the fact that on the very occasion 

of the School Inspector's bi-annual visit of about two hours 



to their school, their one bright family, or one clever pupil, 
was absent. Even one or two absentees affects severely the 
percentage performance in spelling, arithmetic, etc. tests, 
when the total roll number is about twelve only. 

But we must still hope and work for the day when 
"the'results' required from any school should vary according 
to the intelligence quotients of that school0 (Professor 
Lawson in "National Education," November, 1935). 

There must also be taken into account the fact that 
in rural schools the teacher has to teach all subjects to all 
classes from Primer 1 to Form 111, and certainly no teacher 
can be e qually enthusiastic and capable with infants, jun_ior 
and senior pupils. In urban schools children of different 
ages can bear ·anged in suitably sized classes with a teacher 
whose interest and training especially fits him for that 
particular work. 

Th~re is, in addition, a lack of suitable teacher 
training - there should be a more demonstration of economical 
methods of teaching and time table making, and of co-ordination 
of methods whereby the teacher attends personally to one group , 
while other groups are employed by themselves. Refresher 
courses in such matters should be held at fairly frequent 
intervals in centres forming convenient focal points for 
districts with large sole charge school populations. 

Now we come to the question of the influence of the 
respective environr1ents of ru r>al and urban schools. Because 
children are so impressionable, their characters are moulded 
not only by the personality of the teacher, but also by every-



thing else which enters into their environment. How happily 
situated are our country schools, sharing the charm of the 
countryside; having intimate contact with the life of 
shepherd and farmer, which gave to the Old TestaFent its back-
ground, and to the New its illustrations. No matter if it 
be merely a kennel-like structure set in a paddock , a school, 
because of its vital purpose, carries with it a unique dignity 
and significance . The great intellects of every age have 
from time to time felt the imp~rative need to refresh their 
minds and to renew their contact .with bases of life by so-
journing for a while in the country. " e who would proceed 
aright in t h is matter should begin in youth to visit beautiful 
forms," ins true ted Plato, and here surely our rural children 
has the advantage over, for example, the tenement and slum 
dweller,. from whose ranks come some of the children of two 
of the schools who were questioned, viz., Newtovm and Petone 
Central. In these latter districts too often do we see 
baclcyards ever full of rubbish ( ~n spite of Councils' by-laws), 
and sight of sunset, sky and green vista precluded by 
neighbours' walls , roofs and chimney pot. 

Thenagain, considering now the interior of the 
school, we find that the sole teacher, because of greater 
permanency and lack of outside interests and activities tends 
more to regard school as a 11 home from home, 11 and spends time, 
thought and money on curtains, good pictures, artistic 
decorations and other dainty touches. Here is what Goethe 
saJs, 'Taste is only to be educated by conterrtplation, not 

0 



of the tolerably good, but of the truly excellent. I, 
therefore, show you only the best works; and when you are 
grounded in these, you will have a standard for the rest 
which you will know how to value without over-rating them." 
(Goethe, "Conversations" - quoted on page 297 "Source Book 
in the Philosophy of Education"). The teachers' arrangement 
of the environment affects greatly the developing character 
of the child. But of course to offset all this, we must 
remember the disgustingly primitive conveniences of rural 
schools; the lack of design in construction; the ugliness 
of the inevitable fL·e-places; the lack of facilities for 
obtaining hot water for vmshing, for drinks, etc. except 
by lighting a wood fire in the classroom, an impossibility in 
hot weather. !v,any young women rural teachers, fresh from 
sheltered urban ho~es, have been almost driven to tears by 
the mi s erably embarrassed necessity of constantly reminding 
and begging their school committee to attend to sanitary 
arrangements. 

The rural child gains in that he has more natural sur-
roundings for play; he enjoys fresher air, and on the v1hole a 
plainer, more wholesome diet; the ever-alluring sweet shop is 
not alwqys just round the corner. But nevertheless I believe 
it is a bare majority only of rural children who receive a more 
suitable diet than urban children; in fact New Zealand children 
as a whole do not receive an intelligent or enlightened diet. 
Lowth in "The Country Teacher at Work" (page 17) says, "Some 
day we shall give far more attention to the physical than now, 
for then we shall see that the finest flowering 



of the moral virtues is dependent upon the normal working of 
the bodily functions." Lowth mentions a bad boy who told of 
a breakfast of beer and white bread, but how many of our rural 
ch ~ldren have to milk, separate, feed calves, etc., then walk 
or ride miles to school on a breakfast of white bread and 
""Olden syrup, or stale scones, or hot scones newly baked becau·se 
the bread had given out. Eggs, milk, cream, honey are produced 
to be sold; the fa; ily nus t not eat the profits; the ni ggardly 
small amounts not sent away to factory or store rriust be given 
to the father, or the sick or ailing member of the far.ily (of 
which there is inevitably one, owing to the larger size of 
rural families) . 

The long distances ~:hich rural children have to walk 
or ride to school, together with their farm labours etc . 
militate against that freshness and fitness which the urban 
child brings to his lessons. These causes also produce poorer 
attendance as the younger children sometimes have to be kept 
av,ay be cause of risk of exposure on the long journey, slips 
on the roads, absence of older br ~thers and sisters , while the 
older children are often detained at home for seasonal operations-
one could almost operate a farm on the guidance of many a country 
school's Jog book - year after year the entires detail "Jones 
boys absent crutching"; "Smith girls absent three days this 
week helping cook for shearers"; - lambing, drafting, crutching, 
shearing - on turning over records of thirty and forty years, 
we read how the mantle of farm labour descends on the youthful 
shoulders of first father, then son. But of course, this sort 



of thing is not nearly so detrimental to the pupil 's interests 
as the constant early and late hours, with the never-ending 
manual toil of carrying buckets of skim milt to pigs and calves 
of a dairy farm. 

Another disadvantage under which the country child 
labours is that of too great similarity of background of his 
out of school life. All hear the same topics of conversation, 
all acquire the same vocabulary and mental back-ground because 
farm manager, farm labourer, share-milker, farm owner (although 
the latter, except in periods of extreme economic denression, as 
a rule sends his children to boarding schools), with the local 
count\'Y road workman, compose the rural school population. It 
savours too much of the old prayer, -

" God bless t he squire and his relations, 
And keep us in our proner stations." 

There is not t>.e same mixing of social strata, which causes 
smoothin~ of rough edges and broadened outlook, as there is in 
larger schools. 

Pertinent to our discussion of rural and urban factors 
are the results of Professor lard who, in an analysis of men of 
genius in ranee from 1300 - 1825, found that, in pronortion 
to the populati n, urban areas were thirteen times as prolific 
of genius as rural areas . The figures for chateaux near cities 
were one hundred times, and those for Paris thirty-five times 
that of rural communities. In analysing the environmental 
causes of this great disparity he cites these:-
(a) Centres of population containing special intellectual 



stimuli and facilities, and 

(b) Careful and prolonged intellectual training during 

youth. 

le New 2ealanders have been charged with the failure 

to produce a pro~er relative number of scholars, artists, 

literary giants and musicians . But all these follow on 

leisure, and public appreciation and artistic environment 

limits them. 'Ne are only now emerging from the pioneer 

stage in our history - a stage Vihen there is neither time nor 

faciJities in which to develop the finer arts of life. New 

countries such as our own have, of course, their disadvantages 

as their advantages. They have not that aura o time which 

is about the older countries . History has shown that it is 

not possible to recreate the conditions of the old in the 

new country for there are the unconscious conditions which 

inevitably will have their way, and though for a time those 

who go to new countries are under the illusion that t hey are 

re-creating the country they have left, 'rhere comes a stage 

when it is realized that they are making a new and not 

remaking an old country. Some observers believe that Hew 

Zealand is just entering upon this stage and beginning to 

ask what she means. Professor F. Clarke, adviser to overseas 

students at the Institute of Education, University of London, 

said (during his visit to NeVi Zealand in 1935) - 'There are 

three what I may term cheerful tendencies about new countries -

their social solidarity; their sense of 11 the open future," 

ermittinr; a tolerance and spaciousness in spirit and outlook 



less easy in the stuffiness of the o l der countries; their 

ex~eri~ental spi •it. It is the function of new countries to 

be rational critics of tradition and to pass it on to the next 

gene r ation with a little more sense in it . " 

. re we so educating our children as to get II rational 

criticism?" As Bode says ("Ifodern Educational Theories," page 

238), ''Sound education does not seek to prescribe belief or 

conduct, but to provide for the creation of new standards in 

accordance with new conditi ons and new needs . 

is the core of our education problem. 11 

This, in substance , 

Resuming our di s cussion on the relative merits and de-

mPrits of rural and urban education in New Zealand, we mu t point 

out how the rural schools, especially those classified Grade O, 

1 and 2, lose by their frequent inability· to engender the group 

nind - the class spirit. There is often only one child in a 

standard, and while he or she will necessarily form habits of 

study and of self reliance yet he will lose the powerful driving 

force a forded by prorer class room emulation, .. :i val ry and 

criticism. "Through imi t ation the child learns the language 

and acquires many of its mannerisms,. habits , customs and in-

stitutional biases . Through opposition and love of contrast 

the individual reacts against the domination of others and asserts 
himself . i gain, the more complex intellectual processes , such 

as conception, judgements and reasoning, result from the effects 

of social stirrrulation. In regard to moral attributes we not 

only characterize others, but we are interested to know how they 
characterize us . " 

So here, again, is where our rural schools are lacking 



culturally. The a~preciati~n period in music, art or 
literature, to be really successful, needs the joined cJasses 
) r the school assembly to give the vigorous collective mind 
with wh i ch will become integrated the enthusiasm of the teacher 
by Feans of imitation, sympathy and·suggestion. lso, in 
subjects needing a large proportion of drill , e.g. arithmetic, 
writing and reading, the social instincts of rivalry and 
emulation will lighten the drudgery by providing notivation. 
But in large schools, there is too often the cruel competitive 
spirit, indeed, as soon as school life bigins, the rodern child 
enters on life's stru~gle . Strenuous competition at,school 
and university f or qualifications which will secure a good 
start in life leaves little time for thought. After the 
struggle is over and the usual qualificati )ns gained , young 
rren tend to seek "safe11 jobs; very few feel disposed to strike 
out on a new venture. To do so is perhaps to meet with the 
opnosition of a large monopolistic concern or even the State 
itself. lso, it is the tradition of our schools to encourage 
the best punils to aim at "black-coated" jobs, since these 
are sunposed to be the most respectable and have reasonable 
security of tenure. Thus the result is that our best brains 
are diverted into careers that are not ·orod_uctive. Another 
point is that incentives to adventure are fast disappearing from 
the modern world. Prizes have been reduced and avenues closed. 

le must be careful, however, not to under-estimate that 
spirit of friendly co-operation found in nearly all the smaller 
schools. Teacher and pupils work together hand in hand, and 
schools become 'work com uni ties," to use "Kerschensteiner' s 



a ppelation. There are practica l l y no discipl i nary problems, 
and the ch i ldren are most obedient and r e s .,ectful. le are 
reminded of Dr. tab indranath Tagore' s remark to the ~irst 
Pioneer Commune in i o s cow - "The a tmospher e of your Community 
is itself a good check on poss i b i l ities of wrong-doing on the 
part of its members, and it is t h is moral atmosphere again which 
makes the members r ealize in their own minds the wrongness of 
any off ence made against the spirit of the Commun i ty Life. n 

J.J.Findlay, 11 (in "The School," page 240), states, 
''Unless the class be of an unwieldy size, beyond 30, the 
process of learn ng i s stimulated greatly by s ocial exchange 
between the members ----- A class, shari ng week by week in 
the common pursuit of intel l ectual projects, exhibits the 
marks of community life, and where these projects, under the 
guidance of a genial teacher, provoke keen enthusiasm, the 
educationa l result may reach to dee~er springs of behavior 
than can be achieved by out-of-school organ i sat i ons connected 
with games." 

But now when we come to examine Ne w Zealand conditions, 
what do we find? The report of the Minister of Education for 
1935 states that 2% of all classes have more than 60 pupils, 
25% of all clas ses between 50 and 60 pupils, and 37% of all 
classes between 40 and 50 pupils. These classes are all too 
large, and they contribute 64% of all the classes in our 
primary schools. "You cannot educate in such classes for 
the simple reason tha t the individual is buried in the mass. 
Sir John Adams said that the class should be thought of merely 
as a unit of o rganisation and never as a teaching unit. With 



these numbers the class begins and ends as a unit of organisation. 
From the point of view of personality and character alone, un-
told harm is being done and our citizenship is rather lowered in 
level than otherwise by this process of dragooning," wrote 
Professor Fitt, Professor of Education, Auckland University 
College in II National Education" of November ls t, 1935. 11 A 
teacher struggling with a class of 50 containing four or five 
sub-normals cannot educate," wrote Professor Lawson, Professor 
of Education at University of Otago, in the same publication. 

There is no doubt of the excessive use of competition 
in many of the large classes and "in this the school reflects 
one of the greatest evils that afflict the modern world; for 
competition, like alcohol, though it may begin by stimulating, 
tends to bring men in the end to one dull, if not brutish level" 
(Nunn, "Data and First Principles," page 195). We may note 
t his all pervading spirit even in games, which are supposed to 
train co-oper ation, but in which. there is a very large pro-
portion of competiti on and subordination. There is the frankly 
individualistic rivalry to get in a team and progressively to 
gain a better place in the team. Examinations, too, are com-
petitive and individual. Of course, team games are impossible 
in small ru al schools, as th re are not su~ficient pupils of 
approximately the same stage of physical development. In rural 
schools, also, there a r e not the neighbouring schools with 
parallel teams to promote esprit de corps, and supply material 
for friendly rivalry. Finally, in rural schools, owing to 
the great disparity between stages of development of the pupils, 



true physical training to suit the individual is impossible. 

We realize what a loss this is when we recall what the Greeks 

gained from their physical culture - i.e. moral as well as 

physical development - the co-ordination of thought and action, 

temperance; harmony between the inner thought life and the 

outer life of conduct. 

But our rural children gain in moral training, apart 

from out-of-school life, by the fact that children of such 

varying ages and stages of mental development are in the same 
.. room. This is a valuable aid to character training, giving 

the older pupils that sense of responsibility to their younger 

and w~aker colleagues which develops into the mutual care and 

consideration which is so helpful in the life of the comr:uni ty. 

This gain seems to me to outweigh the lack of the group 

stimulus which operates in our urban schools. Many experimenterf 

have found what a potent power this crowd stir.ulus is uarticu-

larly in children's groups, e.g. Dr. Norman Triplett found that 

children performed best a simple physical activity (he asked 

them to turn a reel as rapidly as possible) when a co-worker 

was present. In the moral, as well as the physical sphere, 

this holds true also. In passing, let us note the influence 

of the crowd on character. Our living in the midst of such 

an inconvenient press of our fellow men is rapidly forcing us 

to a dapt ourselves more and more to living in crowds. But 

crowds need regulation, and this comes partly from within the 

individual and partly from external authority. The individual 

recognises the need for orderliness, without which anarchy 



would reign, and his imrn.edia te response is what may be termed 
the queue-habit. Anyone who watches a crowd at a booking 
office, etc. will realise how well developed this habit is 
among us. But however, advantageous its practical effects 

.may be, its ultimate influence on the nation cannot fail to 
be the supnression of initiative and individuality. The child 
is shepherded across the busy street by the teacher; the 
adolescent threatens to get into trouble - and the clergyman 
or priest is consulted; no initiative could withstand this 
constant shepherding. In certain circu1:1stances one can 
already observe these ef-Pects - as for example in watching any 
large city office disgorge its workers about 5 p . m. - anaemic; 
devitalised; fast in the inexorable machine of civilisation; 
living under the constant strain of keeping up appearances; 
so busy earning a living that they have not time to live. 
"There are few signs of that enprgy of ·the soul which Aristotle 
thought the secret of happiness. There is little vork that 
offers the opportunity of conscious and sys tema tic thought. 
Responsibility tends to coagulate at a few centres of social 
life; so that the work of most is the simple commission of 
orders it is rarely their bu·iness to reflect upon . --------
An expert in the science of factor'y managerr.ent has even 
assumed th'.1t for the purpose of productivity a man who more 
nearly reserbles, in his mental make-up the ox than any other 
type is desirable. Happiness in work , ivhich can alone be 
fruitful of advance in thought, is, as lr. ·1allas has noted, 
a phrase for most practically without meaning.n (H.J.Laski , 
quoted in ''Source Book in the Philosophy of Education," page 121). 



Apropos this subject we find the 1918 report of 
the Archbishop 's Pif'th Comr,~ittee protesting against the "too 
gene al ac~uiescence' in the aspect of workers' positions 
as exnressed in the term "hands," rather than a partner in 
it; that his physical strength and manual dexterity are re-
quired top .rform its operations, but that he neither has a 
mind which requires to be consulted as to its policy nor a 
personality Tihich demands consideration; that he is a hired 
servant whose duty ends with implicit obedience, not a citizen 
of industry whose virtue is in initiative and intelligence. 
Of course, enlir-htened conceptions of' the problen of manager.en t 
believe in its solution in the direction of the "hands» being 
more closely associated with the management, discussing its 
problems, understanding its difficulties and sharing its 
res ponsibilities. But in the localities served by two 
( PetJne Central and Newtown) of the <.:: chools to which the 
questionnaire was sent, the parents are decidedly "hands 11 

in· the sense above, both the father, and also the mother , who 
was usually a 'hand" in loollen Mill, Soap Factory , Candle 
•acotry, Cigarette ~actory, Laundry etc., before her marriage . 
There is that tendency in those localities to find self-
ex11ression, when a day's monotonous labour is over, by 
stimulation of the physical senses . So the children in these 
districts see scenes, pick up disgraceful scraps of information, 
act as 'so-betweens" for older sisters' and brothers ' intrigues, 
read obscene scribbling on public buildings, all of ihich 
"educate '' them so disastrously, and which are a direct outcome 
of their environment as deterrriined by the economic system. 



How we wish that that millenium would hasten when L1dustry 
will assist nen to become the conscious creators of their ovm 
environment ~ Then we recall Jane 1ddams 's remark that if 
only the arr:•y of school children i;1ho enter the factories every 
year ,')Ossessed thoroughly vitalized fac' 1l ties, they might do 
much to lighten the incubus of dull factory v10rk v1hich presses 
so heav _ly upon so large a nunber of our fellow citizens. 

In addition, there are the vices of the city -
gluttony , temptation to alcoholic excess , and others which 
hold out their allure especially in thickly populated areas . 
Life in urban areas denands QOre intellectualized, more per-
sistent and less intense physical desires than life in rural 
localities. There is a simnlicity about the more primitive 
rural life which has more pace and fundamental satisfaction 
in it than a comnlicated, highly civilized, but more comfortable, 
life can ever yeild. 

Moral qualities that are a disadvantage to a rural 
po~ulation become advantageous in a city, and conversely. 
Collaboration and independence are required rather than a 
rugged independence. Also, very slm1ly through the generations, 
there grows an indefinable fabric of traditional home training 
in restraint . Smith ("Introd. · Educational Sociology," page 
397) so ably expresses the matter - '' As the great problems 
of the country grow out of isolation, so the great problems 
of the city grow out of congestion. In our rapidly expending 
cities great masses of peo..,le congregate together and must 
live in intimate association. Government, the Church, social 
life, education, business, anusenents - each and all show the 



effects of stress and strain, jealousy and envy, ambition and 
greed , intermingled, with the higher hur'.tan qualities of kind-
liness, friendshiD , Zairness , cheerfulness and generosif. Such 
a condition of af,airs gives rise to constant contacts and 
conflicts, out of which come toleration and progress. The 
selfish individualism so characteristic of rural people has 
much less chance to survive in the constant rubbing of elbows 
in our city life. 11 

Our rural children lose therefore that valuable education, 
and are handicapped also (compared with the urban child in 
better districts) by lack of ~ictures , music and book$ in 
home and school, facilities for attending good concerts, sports, 
plays, lectures etc. ~ven the wireless, owing to the pro-
hibitive upkeep of battery sets, is impossible in most districts 
not served by electricity. ao these children again lose the 
wider outlook and chance of revising ide~ls by their lack of 
hearing cu1 tured, correct speech , news sessions, lectures by 
eminent persons, both local and from abroad , as well as music, 
plays and usual concert program1:.es . That is another reason 
why our rural schools' curriculum must include that which 
widens the pu-Dils' horizon and yet at the same time manages 
to ilealise rural life. For our schools are so often blamed 
for causing a dislike of rural life. But the children will 
inevitably come up against the economic pressure vhich sends 
the nopulation towards urban areas in search of remunerative 
employment, in spite of teachers' strivings (to Ge j~stiec} 
to do justice to rural problems and practical a~riculture. Of 
cou~sc, all good teachers illustrate their lessons from the 



environment of the children, al t~ .ough this is mili t8ted 
against somewhat by the fact that text books are usually 
written from the urban -ooint of view. 

One of the most important aspects of the unemployed 
problem in New Zealand is to devise measures for settling 
the youth on the land. ~very effort and reasonable induce-
ment ought to be offered the youth to remain, or go out, in 

· the country. The old days of loneliness and misery when 
there were no wireless , no comforts, no good roads, no motor 
delivery vans, no travelling salesmen, no easy access to the 
towns, are rapidly going. The problem now is largely the 
removing of prejudice, which was once substantial, but is now 
mostly illusory. Lord Bledisloe, speaking at the opening of 
the new home of the Avoncroft gricultural Co1lege in November 
1935, said - "There is no o..:!cupation that requires for its 
success more sldll, ingenuity, or resourcefulness than farming. 
It is not a duffer 's job, but that of a man of exceptional 
capacity and comprehensive outlook .• 11 

Surely a stru gle for life with the forces of nature is 
nreferable to a stru~gle for existence with the social system, 
with its tyranny of shams , its good-time mania, its robot-
like pleasures. Better the privati uns of the earth than the 
corruptions of the machine. 

A further point in favour o~ rural schools is the fact 
that they are co-educational, both in lessons and in play-
ground activities - necessarily so, since even with both 
sexes there a~·e scarcely sufficient numbers to provide an 



exciting game of "Bull in the ring'' or "Hide-and- go- seek," 
This constant natural intercourse of the sexes enables each 
to assinila te something of the other's ideals and po Lnts of 
view, and thus to round off their characters. It also 
serves to prevent premature sexual exciterrent and unhealthy 
curiosity. 

A factor to be noted in the rural environment is the 
comparative absence of bickering and nagging in the home • . 
The work is so all-absorbing, and the hours of manual toil 
in the ope·1. air so long, that parents droJ) to sleep even 
during the occasional ,ost-prandial Bame of euchre or 11 50011 

and are only too eager.to go to bed as soon as possible . 
Urban workers, "knoclcing off 11 at 4.30, 5, 5.30 etc. have the 
time and energy left for c~uarrelling, bickering and that 
frustrated sense caused by ever rubbing shoulders in streets, 
shops and places of entertainment with people better dressed 
and more prosperous.looking than themselves; caused also by 
passing the palatial-seeming homes of better off folks than 
themselves; all this feeds their discontent. A woman who 

· for many years was f'orced to live with husband and child in 
"rooms", once confided to me that she was accustomed to walk 
up and down the streets, looking through the fences at others' 
houses, thinking how the women in them did not have to 1'eat 
humble pie'' to the chief' tenant by allowing her always to 
have the best part of the stove on which to stand her sauce-
pans , by always giving up her ~ortnlghtly bath night, if the 
chief' tenant or her husband ex,.,ressed a desire for a bath 
on that uarticular night, or if th ir child was ailing and 

.1 



mi~ht be awa1:ening by the noise of running water; thinkinr-, 
too, of how the chi ldren in this or that house coul d play in 
the garden, and not be confined to two ro oms only; of how 
the hu 'band in this or that home could cultiva te a patch of 
garden, or have hobbies like carpentering , breeding canaries 
etc. Imagine the cumulative effect of all this, year after 
year, on herself, her husband, the ir inter-relations, and, 
most of all , on tte ch: ldren; then picture this one case in-
tenisified and multiplied hundreds of times. In the Petone 
Central School district, especially, even the four and five 
roomed rented houses make a , ractice of let ving one or two 
rooms, with use of kitchen and conveniences - this causes 
endless bickering, recriminations and heart-burning, which 
greatly and detrimentally influence the develoDing, child. 

A still further po i nt against the urban environment is 
that there are so few natural jobs which fall to the lot of 
t he children and teach them to "do their bit" in the life 
of the community. In rural areas b iingi:rrin the cows, fetch i ng 
and chopping wood, churning butt~r, feed i ng the calves, 
c ollecting the eggs, finding strayed lambs in water-courses etc. 
supply cha r acter training. In the city flat or tenement 
artificial jobs may be invented for children by a wise mother 
who knows their value, but they do not afford the full 
character training because they cannot be the natural tasks 
arising _from the communal life of the family. 

In this whole question of rural versus urban we are 
reminded of Ghandi's words (in "Current History Magazine" -
Se nt, 1922) - "India's salvation consists in unlearning what 



she has learned .during the past fifty years. The railways, 
telegraphs, hospitals, lawyers, . doctors and such lke have 

all to go, and the so-called upper classes have tolearn to 

live religiously and deliberately the simple peasa:t life, 

knowing it to be a life giving true happiness." 

New Zealand children's salvation consists ina wiser 

education system based on a better understanding o: children, 

their ideals and needs. The foregoing investigat:on has 

revealed the baulking of dispositions lying behind the 

children's choice of ideals and reasons therefozx. 
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