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FOREWORD. 

Towards the end of 1953, formal steps were taken to 

join Southern and Northern Rhodesia and Nyasaland into a 

political Federation. In this very new country, the policy 

is to work towards an integrated society with freedom for 

each one, black and white, to develop his capacities to the 

full. 

In South Africa, the government is controlled by the 

Europeans. The Africans, on the other hand, hold the 

reins of government in the Gold Coast. The Federation is 

opening doors to the African to enable him to develop into 

responsible citizenship. As Lord Llewellin, Governor-

General of the Federation, has stressed, it is neither a 

black man's country nor a white man's country. "Africans, 

Europeans and Indians have an equal right to be there, and 

have a right, when capable of doing so, to have a say in the 

Government. We are trying an experiment to see if people 

cannot make a happy land where people can live together 
I. 

in friendship and peace, whatever the colour of their skins." 

I. Speech made at the Royal African Society, London 5/7/1956 . 
Reported by the Rhodesia Her ald, 6/7/1956 . 



The goal is a white-black partner-

ship based on equal status. The 

aim is not to be confused with 

achievement. Realisation is still 

far off but the vision is there 

and the will to transform the vision to 

this experiment depends perhaps the future of Africa, 

and because it concerns race relations, perhaps the 
l 

peace of the world.' In this great adventure in human 

relationships, education is playing a vital part. 

Human differences are not ineradicable racial traits 

but are the results of cultural differences. They can 

be changed through education and cultural advance. 

There is widespread interest in the affairs of 

British Central Africa but not much detailed knowledge 

concerning the education that is being given to the 

African people. Although advances are planned for the 

total population, at the present time a great deal of 

attention is being paid to the education of the African, 

and much money is being set aside for the purpose. 

A history of education of the African people, in 

any territory within the Federation, remains unwritten 

as yet. This thesis is an attempt to present some of 

thA problems and policies involved in educating the African 

I. D. Ogrizek. South and Central Africa . p . 194 . 



people, remembering there is not one type of 

African but many individuals belonging to 

numerous tribes who differ radically from 

one another in so many ways. 

To understand the educational problems of any 

people it is necessary to know something of their 

environment, their history, traditions and way of life. 

A section giving a brief geographical, historical and 

political background is, therefore, included. 

I am deeply indebted to a number of people 

for material which has been incorporated into this 

thesis and I desire to record my sincere gratitude 

for all the help given to me. 
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THE FEDERATION: ITS LAND AND PEOPLES. 

Right in the heart of Africa lies a most 

lovely land known as The Federation of 

Rhodesia and Nyasaland. It is situated in 

South Central Africa, extending about 1,000 

miles north and south from latitude twenty-two degrees thirty 

minutes south to latitude eight degrees fifteen minutes south. 

On the south it is bordered by the Union of South Africa, 

on the west by the Bechuanaland Protectorate, Portuguese 

West Africa, on the north west and north by the Belgian Congo, 

on the north by Tanganyika and in the east by Portuguese East 

Africa • . 
I. 

SIZE: The total area of the Federation is over 485,000 

square miles made up of: 

Southern Rhodesia 

Northern Rhodesia 

Nyasa land 

150,333 square miles 

287,640 square miles 

49,000 square miles approx-
imatel~ (including 12?000 
square miles of waterJ. 

This is larger than the whole of Northern Europe (including 

the British Isles) except Scandanavia and larger than the 

Union of South Africa. 

POPULATION: 

The total estimated population of the Federation at 

I. Federal Information Department . The 1 ew Federation of Rhodesia 
and Nyasaland . p . S . 



30th June, 1955, was a little 
over 7,000,000 made up of 
234,000 Europeans, 6,810,000 
Africans and 28,000 other 
races. 

The distribution in 
the three territories was 
as follows: 

Southern Rhodesia: 2,400,000 
Northern Rhodesia: 2,130,000 
Nyasaland: 2,5'40,000 

• In races the distribution was as follows: 
TERRITORY 

Southern Rhodesia 
Northern Rhodesia 
Nyasaland 

EUROPEANS 

166,ooo 

62,000 

5,600 

AFRICANS OTHER RACES 
2,220,000 12,700 
2,060,000 6,300 
2, 530,,000 9, OOO 

There is much movement of African labour between the 
territories and, at any given time, the number of Africans 
actually resident in them will differ from the above table. 
There is also an inward movement of Africans from the 
outside world into the three territories. 

Nyasaland has the largest population but it is the 
smallest in area. There are some areas where the density 
exceeds 300 persons per square mile. Northern Rhodesia 
is the least densely populated but its area is almost twice 
I. Federal Information Department . The New Federation of Rhodesia and Nyasaland . p . 6 . 

Note: Census was taken in April, /iS6 but these figures are not availabJe . 



.that of Southern Rhodesia. The European 

population is growing rapidly in all three 

territories, especially in Southern Rhodesia, 

due to immigration. The Europeans are 

concentrated round the administrative, 

mining and industrial centres. 

CLIMATE: 

The two Rhodesias lie mostly on the plateau of Central 

Africa with elevations of between 3,000 and 5,000 feet; 

the elevation is lower in the valleys of the Zambezi and 

Limpopo Rivers, and where the latter leaves Southern 

Rhodesia it is only 660 feet above sea level. The southern 

extension of the Great Rift Valley traverses Nyasaland. 

Situated in it are Lake Nrasa, at an elevation of 1,500 

feet and the Lower Shire Valley which is only 200 to 300 

feet above sea level. On either side of the Great Rift 

Valley are plateaux between 3,300 and 4,400 feet high but 

rising in places to nearly 10,000 feet. The climate 

generally is hot in the day with cool evenings. 

The rainfall is seasonal, from about November to March. 

Many of the smaller rivers only flow in the rainy season. 

The average rainfall is about 25 to 30 inches a year. 

Parts of the Zambezi River, the Luapula and Chambeshi 

Rivers, together with beautiful Lake Nyasa and Lake Bangweulu 
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are navigable and are used for waterborne 

transport. There are no natural waterways 

providing access to the sea and the Federation 

has no port of its own. 

There are many interesting things about 

the Rhodesian landscape. There are 

fantastic rock formations where massive slabs of stone are 

perched precariously on top of each other. Millions of years 

of erosion have produced these strange formations which give 
unusualness and beauty to the bundu. 

Besides strange rocks there are also terrifying trees. 

These are the Baobab or Cream of Tartar trees. Sometimes 

the trunk is thirty to forty feet in diameter. The Africans 
sometimes bury their dead in them. 

The face of the Federation is being changed because 

of huge hydro-electric schemes on the Kafue River in Northern 

Rhodesia and at the Kariba Gorge on the Zambezi.- The Kariba 

scheme is an attempt to harness the waters of the Zambezi, to 

build a dam 30 miles wide and with a shoreline of 400 miles. 

The Zambezi flows into the gorge at a volume of 8,000 cubic 
feet a second. 

PRINCIPAL TOWNS AND CITIES. 

Southern Rhodesia: Salisbury (4,831 feet) is the Capital 

of Southern Rhodesia and the Capital of the Federation and 

it is here that the new University of Rhodesia and Nyasaland 



has been built. Salisbury is the centre of the tobacco 

industry - the tobacco auction sales at Salisbury are the 

largest in the world. It is also an industrial area of 

importance. The estimated population is ;4,ooo Europeans; 

125,000 Africans; 3,700 Asiatics and Coloureds (mixed race). 

V.170. AERIAL VIEW OF SALISBURY, S. RHODESIA. 

Bulawayo: (4,405 feet). This is the second city of 

Southern Rhodesia and the headquarters of the railway 

system and an industrial centre. Close to Bulawayo is 

Rhodes' burial place in the Matopos. Bulawayo was 

originally the site of the capital of Lobengula. The 



estimated population is 42,000 Europeans, 

94,ooo Africans; 3,600 Asiatics and 

Coloureds. 

Umtali (3,672 feet): This is the port of 

entry by rail and road from the port of 

Beira as it is situated within a few miles 

of the Portuguese East African border. It is an important 

centre of industry and of distribution. It is a beautiful 

town surrounded by hills and mountains. The population is 

estimated at 7,300 Europeans, 19,000 Africans. 

~ (4,632 feet): This town is 100 miles north of Bulawayo 

and is a growing industrial centre with important mining areas 

nearby. It is near the point where the new rail link with 

Lourenco Marques joins the existing railway system. The 

estimated population is 5,500 Europeans, 16,000 Africans. 

Other towns of importance are Que Que, an important 

mining area; Gatooma, centre of the cotton industry; Shaban!, 

sixty miles south of Gwelo, the centre of the asbestos mining 

area, Southern Rhodesia's most valuable mineral export; 

Wankie, about eighty miles from the Victoria Falls, 

site of the coal mining industry; Fort Victoria, the oldest 

settlement in Southern Rhodesia, centre of an important 

ranching area and with a number of mines; Marandellas, 

is of growing importance as a distribution area, situated 



as it is in the centre of a progressive 
farming area; Hartley, is a distribution 
centre for farming and mining areas nearby 
and has large cotton mills; Selukwe, the 
railhead for two of the largest chrome mines 
in the country; Rusape, the centre of a 
rich farming area. 
Northern Rhodesia: 

Lusaka (4,198 feet) is the Capital of Northern Rhodesia 
and is the centre of an important agricultural area. Industries 
are developing in Lusaka. The esttmated population is 9,000 
Europeans, 60,000 Africans. 
Ndola (4,087 feet): is the commercial and distributing centre 
for the Copperbelt. It has a number of manufacturing industties. 
The estimated population is 6,900 Europeans, 60,000 Africans. 
The Copperbelt Towns: Kitwe (4,112 feet) with a population 
of 8,700 Europeans and 80,000 Africans; Luanshya (4,055 feet) 
with a population of G,700 Europeans and 70,000 Africans: 
Mufulira (4,277 feet) with 5,700 Europeans and 55,000 Africans; 
Chingola (4,331 feet) has 4,600 Europeans and 35,000 Africans 
and Broken Hill (3,879 feet) with 5,300 Europeans ~nd 4,500 
Africans. All these towns have much in common as they are all 
dependent on the important copper mining industry. 
Livingstone (2,997 feet). This was the Capital of the North 
until 1935. It is a town of considerable commercial and 
industrial importance. It has one of the finest international 



airports in Africa. The population is 

estimated at 5,100 Europeans and 3,500 
Africans. 

Nyasaland: 

There are four principal centres. The 

first is Zomba (2,900 feet) which is the 

Capital of the Protectorate and is situated at the foot of 
the Zomba mountain. The estimated population: 500 Europeans, 
400 Asiatics; 5,000 Africans. 

Then comes Blantyre (3,400 feet), headquarters of the 

Southern Province and an important commercial centre. It 
has the main airport for Nyasaland. Estimated population: 
1,000 Europeans, 1,000 Asiatics, 9,000 Africans. 

Limbe (3,800 feet) is an important commercial centre. 

It is the railway headquarters and the centre of the tobacco 
industry. Population: 1,000 Europeans, 1,500 Asiatics, 
15,000 Africans. 

Lilongwe (4,ooo feet) is the headquarters of the Central 
Province and its commercial centre. Estimated population: 

I, 
300 Europeans, 500 Asiatics, 10,000 Africans. 

THE PEOPLE. 

The Europeans are predominantly of British stock. Many 

have come from the United Kingdom or South Africa or are the 
descendants of those who did. Some are of South African Dutch 
descent. Generally speaking, non-British members of the 

community have become assimilated and there is no substantial 
I Fecreral lru ormat ion Depart ment . The New Federation of Rhodesia and 
• Nyasaland . See pp . 32- 34 for greater detail . 



non-British minority. 

The Africans cover a wide range from those 

primitive tribes existing under bare subsistence 

conditions to prosperous business people and 

educated professionals such as clergymen, 

school teachers, journalists and trade union 

organisers. According to western standards the proportion 

of Africans who have assimilated western culture and 

attainment is very small. There are African people at all 

stages of development. Most live in a rural environment 

but many are now flocking to the towns to work in industry , 

mining, commercial concerns and Government offices. This 

presents a particular problem for those engaged in educating 

the African. 

The other races in the Federation are composed mainly 

of Indians or people of mixed races. They usually have 

their own schools and residential area. 
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THE FE ERATION IN CAYS GONE BY. 

British Central Africa -was known to very few people 

until comparatively recent times, even though from ancient 

days men have sailed with the monsoon to Africa to trade. 

Some returned with the contrary wind, others remained 

to establish trading stations on the coast. These 

people intermarried with the negroes and from this 

mixture of races was produced the modern Bantu. At 

the beginning of the nineteenth century Europeans had 

only touched the fringe of the continent. Wild animals, 

lack of water and warlike tribes prevented penetration 

into the interior. Also, America held the interest of 

the world as an area for colonisation and India was the 

Mecca of those in search of luxury goods. The main 

interest in Africa was .the slave trade. 

Intrepid missionaries and explorers visited 

Central Africa about a hundred years ago and made known 

to the rest of the world those things which they saw, 

heard and accomplished. What were the African people 



like? From whence had they travelled? 

Did they have anything of value to offer 

to the so-called civilised world? All 

these things people began to ask. 

Anthropologists and archeologists have been 

collecting a great deal of evidence and the 

following is some indication of what happened in ancient 

Central Africa. 

Four thousand years ago, when Egypt, Assyria and 

Crete were flourishing civilisations, most of Southern 

Africa was inhabited by small groups of people with 

hunters in the majority. They neither kept cattle 

nor tilled the soil and their claim to fame rests upon 

their ability as hunters and the wonderful cave paintings 

which they did, many of which still exist. These 

Stone-Age artists fled as the Bantu advanced and took 

refuge among the rocks of the kopjies or fled to the 

Kalahari sands where the few pure Bushmen still live in 

a primitive state. Together with the Bushmen, small 

groups of Hottentots lived in Central Africa. They 

kept cattle and were not such good hunters. They came 

southwards by the Great Lakes Region and were in South 

Africa as pastoralists when the Dutch arrived at the 

Cape in 16J2. Their blood still flows in the veins of 



the Coloured people of the Cape Province in 

the Union of South Africa. 

'About the time when Hebrew Prophets, 

Greek Philosophers and Roman Lawyers were 

laying the foundations of our present 

European civilisation, there came into Central Africa the 

first of a series of Bantu invaders armed with iron tools 

and weapons and possessing technical knowledge of cattle, 

grain and metallurgy, which enabled them to live a much 

fuller life than the Bushmen and Hottentots. These 

people laid the foundation of the Sotho group now .. 
occupying parts of Bechuanaland.' Just a little while 

after this other peopl~ who knew about mining, came 

into Rhodesia. The Karanga, in whom is a large 

Semitic strain, are descended from these ancient miners. 

The Arabs helped to foster the trade in gold when they 

settled on the East Coast of Africa about 700 A.D. 

Round about the 14th century, great migrations 

took place in Central Africa itself. Many African 

tribes moved down from the Congo. These were the people 

now known as the Mashona of Southern Rhodesia, and the 

Lala and Eisa of Northern Rhodesia. They knew a great 

deal about working in metals and building in stone and 

I· M. Hove . Yesterday , Today and Tomorrow. p . 8 . 



had their own ideas of religion and these ideas 

persist today. 

Zimbabwe was probably built about that time. 

These ruins were discovered in 1871 bya ·German, Karl 

Mauch. They form one part of a chain of such ruins, 

from Inhambane to the Kalahari. There is an 

elliptical temple (34 feet high, from 10 - 16 feet in 

width and 830 feet in circumference). Then there is 

a rock kopjie, 350 feet high, inaccessible on three 

sides and the fourth side fortified to make it into 

an impregnable citadel. Between the two are low walls, 

called the Valley of Ruins. The buildings are of dry 

stone walling and are decorated 

chevron p~ttern. There is no 

certainty as to who built Zimbabwe. 

Some say the Sabaeans from Southern 

Arabia, others give credit to the 

Dravidian Indians. Similarities 

between Zimbabwe and Indian ruins 

keep this theory alive. If this 

so, the buildings would date back to 

the era before Christ. It is more 

commonly accepted that the ruins 

built by the Bantu people, the 



Makaranga of Monomotapa, who had previously 

had contact with Arabs, Indians and Persians 

before they travelled south. These Bantu 

were once a great nation. Monomotapa had 

a large civil service and was attended by 

a numerous court. He was the first king in 

Central Africa to meet the Europeans, who were Portuguese. 

The Rozwi also travelled down from the north and 

established their own chiefs from north of the Zambezi 

to the Transvaal, and from Ngamiland to the coastal plain. 

Many of the important tribes, including the Chewa, Lunda 

and Bemba, moved out of the Congo at this time and still 

inhabit the land into which they settled. 

The Lunda became powerful on the Congo-Zambezi 

watershed and the Bemba covered most of the north-east 

of Rhodesia. The Lozi (Barotse) settled in the Upper 

Zambezi Valley. While these Congo tribes ruled in 

Central Africa there was peace. Wood and ivory carvings 

were beautifully done. Gold, silver and bronze ornaments 

were plentiful while great stone buildings were scattered 

everywhere. Many ruins of these beautiful buildings 

are still able to be seen. 
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About 1820, the first group of 

refugees from Chaka's cruelty, came north 

and overpowered the Barotse. They ravaged 

the whole countryside, killing the people 

and burning their huts. The effect of Chaka's rule 

cannot be over-emphasised. His wars affected people 

as far north as the Equator. Whole tribes fled before 

him and even his own Indunas trekked north to escape his 

tyranny. Another group from the south was the Swazi who 

destroyed the Rozwi in Southern Rhodesia and in 1835 
went across to invade Nyasaland. The Chewa resisted 

them but the other tribes did not. The Shangana then 

came and settled in Portuguese East Africa and in 

Southern Rhodesia. 

The dreaded Matabele, led by Mzilikazi, arrived at 

Matopos in 1837 and settled in the district now known as 

Bulawayo. The Mashona who were caught between the 

Shangana and the Matabele were conquered and became their 
s ervants. 

Before the coming of the white man there was much 

fighting between the various African tribes. The Arabs 

made slave raids upon them from the north and the stronger 

tribes sold the weaker ones to the Arabs for slaves. 

Famine and disease added desolation and the whole country 



was greatly depopulated. The Matabele 

dominated what is now known as Southern 

Rhodesia. 

In Northern Rhodesia the Bemba 

first gained power under Chiti-Musikulu, 

and his tribe settled along the Zambezi 

River. 

The Ba-Ila occupied the grassland near the Kafue 

Flats. They were brave warriors. They held to their 

own way of life even after the coming of the Europeans. 

The latter realised they would make superb soldiers 

and trained them. In World Wars 1 and 2, many of them 

enrolled in the Northern Rhodesian Regiment and fought 

bravely and well. 

The Barotse held undisputed sway north of the 

Zambezi. Sebituane was a great chief. He it was who 

invited David Livingstone into Barotseland to teach the 

people. 

The Angoni, from Zululand, came about 1835, 
leaving terror and destruction behind them. Some stayed 

in Swaziland, others in Southern Rhodesia where they 

intermarri~d with the Makaranga and gave rise to the 

Manica and Ndau tribes. Some went to Lake Nyasa but 

Mpenzi and his followers remained on the Luangwa River, 

while the rest swept on to Lake Tanganyika. 



European writings. 

Around Lake Nyasa, the 

Nyanja groups were established 

as a fishing community. 

Nyasaland seemed to get a 

mixture of many tribes, Tonga, 

Yao, Tumbuka and Angoni. 

By the early 19th century, 

the prehistoric period was 

passing and events took place 

which were recorded by external, 

Towards the end of the century 

there were three decisive elements which led eventually 

to British influence and administration and the 

beginnings of formal education for the Africans. The 

first was the missionary work of Robert Moffat and 

David Livingstone. The latter's discoveries of the 

Zambezi River in 1851 and of the Victoria Falls in 1855, 

together with his denunciation of the slave trade, 

created great interest in Central Africa. He wrote that 

the Zambezi seemed to 'lose itself in the earth •••••• 

creeping with awe to the verge, I peered down into a 

large rent which had been made from bank to bank of the 

broad Zambezi, and saw that a stream of a thousand yards 

broad leaped down a hundred feet, and then became 

suddenly compressed into a space of fifteen or twenty 



yards. In looking down ••• one sees nothing but 

a dense white cloud. From this cloud, 

rushed up a great jet of vapour exactly 

like steam, and it mounted 200 or 300 
I. 

feet high.' 

A leader of one gang of slaves offered some to 

Livingstone. He wrote, 'Let us state what we know of 

one portion of Africa. Nineteen thousand slaves from 

the Nyasa country alone pass annually through the custom 

house (at Zanzibar). Besides those actually captured 

thousands are killed or die of wounds or famine. 

Thousands perish in the internecine war waged for slaves. 

It is our deliberate opinion that not one-fifth of the 

victims ever become slaves. Taking the Shire Valley 

on the average we should say not even one-tenth arrive 

at their destination.' 2
· 

David Livingstone also discovered Lake Nyasa. 

If he had been two months later, the German explorer, 

Rocher, would have had the honour of finding it first. 

(, Lumb ;:;, . V. A Short History of Centr al and Southern Afr i ca . p . 68 ' lose •. yards" / 
p . 40 1 In ....• high . 1 

t. David Livinrstone . The Zambezi and its Tributar ies. p . 40 . 
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The second great factor in making Central Africa 

known was the discovery of gold. This induced many 

Europeans to come to the country to seek their fortunes. 

The third great influence was the imperial vision 

of Cecil Rhodes. Rhodes was a wealthy man but he did 

not use his wealth for luxuries for himself. He dreamed 

of making an empire. At ' Kimberley he covered the map 

of Africa with his hands and said, "All this is to be 

painted red; that is my dream." It was through him 

that a treaty was negotiated with Lobengula who gave 

Rhodes' emissaries the monopoly for mining in the area. 

This was known as the Rudd Concession and led to the 

formation of the British South Africa Company, and the 

grant to it of a Royal Charter in 1889. The treaty 

was designed to promote trade, commerce, civilisation 

and good government in the area 'lying immediately 

to the north of British Bechuanaland and to the north 

and west of the South African Republic and to the west 

'· of the Portuguese Dominions.' For the first 33 years, 

both Southern and were administered 

,. Federal 
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by the British South Africa Company. 

The Pioneer Column occupied 

Mashonaland on September 11th, 1890, and 

the next day planted the Union Jack on 

land forming part of the area where 

Salisbury, the capital of the Federation, 

is now built. At that time Southern Rhodesia was 

a trackless veld, swarming with wild life. 

land of bloodshed and savagery. 

It was a 

The Dutch also wanted concessions from Lobengula 

and Kruger sent an ambassador to him. Rhodes and 

Kruger both strove for occupation of the territory but 

Rhodes won. 

Also, in 1890, Lewanika, Chief of the Barotse, 

fearful of the Matabele, sought the protection of the 

British Government. The Colonial Office hesitated to 

accept further responsibility in Central Africa, so 

Rhodes offered to bear the expenses of administration 

out of the British South Africa Company's funds. He 

sent an agent to persuade Lewanika to accept the 

protection of the Chartered Company but he would only 

make treaty with the Queen. Lewanika held great power. 

He was represented by a chief minister and council 

who represented different districts. Some areas were 



administered by women of the royal family, 

and they had the same rights as the men. 

The Crown undertook responsibility but 

entrusted the administration of Barotseland 

for the time being to the Chartered 

Company. 

The Matabele were still carrying out raids over 

Mashonaland and in 1893 the Matabele War began in earnest. 

This concluded a year later with the defeat of the 

Matabele and the death of Lobengula. Sporadic outbreaks 

of fighting took place till 1897 after which peace was 

maintained. 

The Mashonaland Rising, which followed that of the 

Matabele, was the result of the priest of Mlimo blaming 

the presence of the Europeans for natural disasters. 

The rebellion began by the massacre of isolated families. 

After Kagubi and Nyanda, the witch doctors, were 

arrested, the others soon gave in. 

The South African War prevented further 

development of tbe Colony but, at its completion, 

there was a rapid rise of towns, mines and farms. 

Then came the 1914 war which caused further setback to 

progress but gold production was maintained. War made 

the Colonists feel it was not a good time to alter the 



constitution of the Company, so 

the Charter was renewed for ten 

years. 

In 1917, a Responsible 

Government Party was formed. 

Others thought it better to unite 

with South Africa for General 

J. Smuts offered good terms. 

'After the war the demand for 

full responsible government, 

which had been a live political issue in Southern Rhodesia 

for many years, was pressed more vigorously. In May, 

1920, the Legislative Council (which by that time had 

a majority of elected members) passed a resolution 

approving responsible government. On October 27th, 1922, 

a referendum on whether Southern Rhodesia should have 

responsible government or join the Union of South Africa 

resulted in a decision in favour of responsible government 
I. 

by 8,774 votes to ,,989.' 

In 1923, Southern Rhodesia gained self-government. 

It is now governed under a parliamentary system on the 

British plan. There is a single chamber of 30 members 

elected by universal adult vote, and a cabinet of six 

ministers. The present Prime Minister is Mr. Garfield 

f. Federal Information Depar tment . The New Federation of Rhodesia and 
.~asal and. p . 40 . 



Todd, a New Zealander by birth. The 

Governor represents the Queen. He has 

executive power and presides over an 

Executive Council appointed by himself. 

Actually membership i .s limited to Ministers 

in office so he really acts on the advice 

of his ministers. Differential legislation affecting 

the Africans is reserved under the Constitution and is 

subject to the consent of the Secretary of State. A 

common voters' roll open to all citizens (European and 

African) possessing the necessary citizenship, literacy 

and property qualifications, has been a feature of the 

Southern Rhodesian electoral system. 

··;· .... , ... ~r·-, ..---,; . . 
~ tl . .. ~ - --

/ 
/ / 

/ / 
/ / 

/ 



At first Northern Rhodesia was also included 

in the Charter granted to the British South Africa 

Company but in 1899 Orders-in-Council gave the Company 

greater administrative power in the north-west and 

north-east parts of the country. The Barotse Concession 

granted in 1900 has been the basis of British administrat-

ion in Barotseland. It was really a "treaty of alliance" 
I 

made between the Barotse people and Queen Victoria's 

government. There were two important stipulations. 

The constitutional powers of the paramount chief were 

not to be altered and immigration was not to be allowed 

without his consent. The Boer war prevented for a time 

any large scale developments. In 1911 north-western 

and north-eastern Rhodesia amalgamated and became 

Northern Rhodesia. In 1914 war checked progress. 

Northern Rhodesia gave men for active service and the 

northern parts of the country were in the East African 



theatre of operations. The British 

South Africa Company continued to administer 

this territory until 1924 when it was 

taken over by the Crown at the time 

Southern Rhodesia became self-governing. ,,.- ___ ...._.....,.,,.....,_~-1 

The Northern Rhodesian Constitution provides for an 

Executive and a Legislative Council. The latter has 

five official members and four unofficial members, one of 

whom specifically represents the African. The Governor is 

the President-. The Governor-in-Council is responsible 

for Government policy. The Legislative Council is 

presided over by a speaker, and has nine official members, 

eleven unofficial elected members and six nominated 

unofficial members specially representing African interests 

and four of these are Africans. 



NYASALAND . 

The Lunda kingdom was strong in Nyasaland from the 

16th to the 19th century when it began to break up. 

Garenganze and Kazembe became the two main areas under 

independent rulers. The Portuguese explorers, 

de Lacerdo and Pinto (1785) were the only Europeans 

to visit Chief Kazembe before the era of David 

Livingstone. Nyasaland is, in a sense, Livingstone's 

country. He discovered its great lake in 1859 and 

he helped to end the dreadful slave trade which for 

hundreds of years had caused such suffering and havoc 

to African people. It is only sixty years ago since 

the last slave caravan was waylaid by the British 

near Fort Jameson, and the slaves set free. 

old Africans who still remember those days. 

There are 

Nyasa land 

has been a British Protectorate for sixty years and real 

practical protection has been given. 

Livingstone 1 s discoveries led to the sending of 

the Universities' Mission to Lake Nyasa. The pioneer 

party arrived at Chibisa in 1861. Most of them did not 



survive and nothing more was done till 

1864. In 1875 the Livingstone Mission 

and the Church of Scotland sent out 

missionary parties. They were successful 

and gradually other missions followed. 

A direct result was the establishment of the 

Livingstonia Central Africa Company, because Livingstone 

appealed for legitimate trading facilities to counteract 

the slave trade. 

Another important missionary enterprise was the 

construction of the Stevenson Road between Lake Nyasa 

and Blantyre. This cut right across the slave routes. 

The early settlers suffered great hardships 

because of shortage of goods due to lack of transport. 

Then there was constant danger of attacks from Yaos and 

Angonis who were slave raiding tribes, as well as 

attacks from Mohammedan Arabs. 

In 1883 a British Consul was appointed to 

Blantyre. 

The Arabs really had a free hand and, by 1887, 

had occupied the Konde country through which ran the 

Stevenson Road. Mlazi, their leader, declared 

missionaries could only remain if they acknowledged 

him as overlord. Some missionaries were besieged but 



were rescued by the Wamwanga tribe. 

In 1888, Sir J. Kirk persuaded the 

Sultan at Zanzibar to confiscate the Arabs' 

property at Konde until all attacks were 

stopped. 

In 1889, Sir H. H. Johnston, was sent out by the 

British Government and he succeeded in persuading the 

Arabs to leave the district. 

In 1890, Nyasaland became a protectorate of the 

British Crown. 

The Portuguese laid claims to the Shire Valley 

and Germany claimed an area from Tanganyi~a to the 

northern part of Lake Nyasa. After much negotiation 

and some disturbances, these were successfully dealt 

with and the present boundaries were fixed. 

Nyasaland was never captured by the British. 

The proclamation introducing the Federation clearly 

states that it came under British control with 'the 

consent and desire of the Chiefs and people,' in 1890. 

Today, there is a Governor who is assisted by an 

Executive Council composed of four official and two 

unofficial members. The Governor, with the advice and 

consent of the Legislative Council, makes the laws of 

the Protectorate. The Legislative Council is composed 



of the Governor (President), ten official members 

(three of whom are ex-officio) and ten unofficial members 

all of whom are nominated and three of whom are Africans. 

fS~E Mf~fAMUR. 

THE FEDERATION. 

Coat-of-arms of 
the Federation of 
Rhodesia and Nyasaland. 

We can see that these three British territories 

had much in common although they were not governed by 

a single authority. Their interests became more and 

more closely inter-related. The people, both African 

and European, were of similar stock and their resources 

were complementary while their problems were of a 

similar type. The geographical situation of the 



three territories provides common problems 

in agriculture, the need for conservation of 

natural resources, and the economic needs 

of the African people. Since 1910, 

Federation had been considered as a 

possibility. The Rhodesias shared a railway system and 

all three territories made use of the same port at Beira, 

in Portuguese territory. The two northern territories 

provided a market for the manufactures of Southern 

Rhodesia. The three shared in providing such services 

as airways, statistics, archives, town planning and 

broadcasting. 

In 1910, the first official suggestion of 

Federation was raised but the ~outhern Rhodesian 

leader, Sir Charles Coghlan, opposed it. Dr. Jameson 

proposed amalgamation of Southern and Northern Rhodesia 

in 1916 but the Southern Rhodesian settlers opposed it 

as they thought it would defer self-government. 

In 1923, Southern Rhodesia became self governing 

and the idea of Federation was put into the background. 

In 1930, the matter was again raised and in 1938, 

a Commission under Lord Bledisloe, was appointed to 

consider the matter. The Commission reported against 

immediate amalgamation but suggested a body to co-ordinate 



common services. 

The outbreak of war in 1939 delayed 

the implementation of this suggestion and 

it was not till 1945 that the Central 

African Council was established. This 

body was appointed and was successful as 

far as it went, but being consultative only, not administrative 

nor executive, it was greatly limited in power. Never-

theless, the experience gained in the working of the 

Central African Advisory Council showed that the three 

territories needed to work closer together if the fullest 

potentialities of the area were to be realised. From 

1951, the Federation became a live issue both in Central 

Africa and in the United Kingdom. Civil servants from 

the three territories and the United Kingdom met in 

London in 1951. Further conferences were held at the 

Victoria Falls in 1951 and again in London in 1952. 
The Africans were invited to send representatives but 

those in Northern Rhodesia and in Nyasaland declined 

to take part. 

Rhodesia. 

Three Africans went from Southern 

There were many opponents to the scheme. Among 

the Europeans, many of the Rhodesians with an Afrikaaner 

ancestry, wanted a policy of segregation. In Northern 



Rhodesia, the Africans feared white 

supremacy and many would have preferred to 

remain separate from Southern Rhodesia. 

No-one disagreed as to the economic 

advantages that would come with Federation. 

It was only from a political standpoint that 

there was dissension. 

'The final proposals for a Federa tion with self-

government were accepted by a referendum in Southern 

Rhodesia in 1953 by a two-thirds majority and approved 

by the United Kingdom Government, and the Governments 
I. 

of the three territories.' The three territories 

retain the same constitutional ~tatus as before, except 

in respect of those matters which have been specifically 

designated as Federal subjects. 

'The Order-in-Council to set up the Federation was 

approved by H. M. the Queen on August 1, Lord Llewellin 

being appointed first Governor-General. He arrived in 

Salisbury on September 4 to take up his duties and the 

interim Federal Ministry, headed by Sir Godfrey Huggins, 

for 20 years Prime Minister of Southern Rhodesia, was 
2. 

sworn in on September 7. 1 

'The representative of Her Majesty the Queen is 

the Governor-General of the Federation. 

I. Federal Information Department . Opportunity. p . 8 . 
2. Federal Ini'ormation Department . The New Federation of Rhodesia and 

Nyasaland . p . 48 



There is a Cabinet presided over 

by the Prime Minister. The members of the 

Cabinet are drawn from the Federal Assembly 

which consists of 35 members. They are made 

up as follows: Twenty six elected members 

of whom fourteen are elected in Southern 

Rhodesia; eight in Northern Rhodesia and four in Nyasaland. 

Six African members of whom two are elected in 
each territory. 

Three European members charged with special 

responsibilities for African interests, of whom one is 

elected in Southern Rhodesia and the other two are 

appointed, one each by the Governors of Northern Rhodesia 
and Nyasaland. 

A Standing Committee of the Federal Assembly, 

known as the African Affairs Board, consists of three 

European members representing African interests and one of 

the elected African members from each territory. 

The functions of the Board are to make representations 

to the Federal Government on matters within the authority 

of the Federation in the interests of Africans and to 

assist a Territorial Government, at its request, in the 

study of matters affecting the Africans. It is also the 

function of the Board to draw attention to any Federal 
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legislation of a differentiating character 

to ask that it should be reserved for the 

. signification of Her Majesty's pleasure. 

The main matters on which the 

Federal Legislature has power to make laws 

are: 

external affairs, defence, immigration, financial 

and economic affairs, inter-territorial roads, railways, 

European agriculture in Southern Rhodesia, posts and 

telegraphs, education except African primary and secomdary 

education, Federal courts. 

In addition there are a number of matters on which 

both the Federal and Territorial Legislatures have power 

to make laws. They include the development of industr i es, 

electricity, scientific and industrial research, health, 

town-planning, archives, census and statistics. 

In many instances of the latter list (the 'concurrent' 

list) a Federal agency or Government department will be 

responsible for administration and the carrying out of 

functions. The reason for empowering the Territorial 

lesgis latures also to legislate is to ensure that 

legislation or regulations will be applicable to local 

conditions, e.g. in the collection of statistics or archives 

or the formulation of town-planning schemes. 



i"' I. 

What of the future? Ogrizek's 

forecast may indeed come true. 'The 

Federation of the three territories may be only 

a beginning. Men are at work already 

planning to add new states to the Federation, 

thinking in terms of a Capricorn Africa: a United States 

of Africa built on a partnership of 'White and Black. 

Africa, where the East and the West meet and merge in 

common effort, is slowly but inexorably throwing off 

the chrysalis of the Dark Continent and emerging into 

the daylight of the modern world. No wonder the dreamers 

of Central Africa - Rhodes was not the last of them -

see their territories as a nucleus of a great new Africa 

which in the 21st century may take from America the role ,. 
of the worldis key continent.• 

I, D. Ogr izek . South and Central Afr ica. p . 220 . 
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A BRIEF HISTORY OF EDUCATION 
FOR THE AFRICAN. 

Before conditions were altered by the white man, 

education for the African, though informal, was suited to 

the needs of the people. Only a few, who had become 

followers of Islam, could read or write. Nevertheless, 

the young were given an education to fit them for the 

conditions of tribal life. 1Skill in crafts was thus 

handed on, t0gether with traditions and customs and a 

sufficient knowledge of the complex system of rights and 

duties which ordered tribal society. Education was 

usually rounded off by initiation ceremonies of 'regimental' 

training which marked the entry into full adult status in 
I. 

the community.' This was satisfactory as long as social, 

religious and economic activities centred on the tribe. 

The arrival of Eurppeans began a period of change. 

Missionaries, settlers, traders and Government officials 

all brought new contacts to the African. The old education 

no longer sufficed to help him meet the everyday demands 

made by the new ways of living. 

Missionaries attacked the old system of education 

I. Pr oblems of African Developme nt . Par t 2 . p . 51. 



on the grounds that witchcraft and 

polygamy were wrong. To replace a belief 

in tribal gods with a belief in Christianity, 

involved much more than a change of 

religion. It meant breaking away from 

tribal traditions and customs. The missionary used 

education as a powerful tool in spreading the Christian 

religion, and thus he brought formal education to the 

African. Although his main purpose was to convert the 

heathen to Christianity he soon found that evangelisation 

alone was not enough. Literacy was essential if African 

evangelists were to carry on the work once it was begun. 

Schools arose because of the desire to impart the teaching 

of the Bible to the people and to help them to read it in 

their ovm language. 

Right from the beginning there has been opposition 

to schools, from both Africans and Europeans . At first 

the African felt it to be a foreign and so an unwanted 

element in his life. There was also fear and suspicion 

of the European who brought it to him . Today the 

Africans cry for more and more education. They believe 

it to be the secret of the white man 's power. Every 

missionary teacher knows the heartache of turning away 

hundreds of school children each year because there is no 



room. He carries always in his heart the 

picture of old, grey-haired African chiefs 

and headmen, who have knelt in his office, 

with tears streaming down their faces, 

pleading for just one teacher to go to their 

villages. They will build a school, erect a house, 

do anything, give anything, promise anything, if only 

their children might have a chance to be educated. 

Unfortunately, so very often, there is just no one to 

send. 

From the Europeans there is still a great deal of 

opposition. For too long the African has been considered 

as a servant, incapable of rising to the level of his 

white brother, tolerated only because of his ability to 

provide cheap labour on farms, mines and in the homes. 

There are still those who are fiercely antagonistic to 

all missionaries engaged in educating the African. 

At the same time, an ever increasing number of Europeans 

in prominent positions, are using their influence to 

help the Africans to have an opportunity to be educated. 

Among these may be mentioned the Governor of Northern 
I. t... Rhodesia, the Prime Minister of Southern Rhodesia and 

the Principal of the new University for Rhodesia and 
3 

Nyasaland. 
1. Sir Arthur Benson. 
l. The Hon . R. 0. Gar field Todd . 
3. Dr. 1~alter Adams . 



In spite of conflicting 

opinions on the matter, the 

missionary goes for vard with his 

schools and the governments 

of the three territories are 

/ 

./ taking more and more responsibility for the education of 

the African people. The growth of the educational system 

in the three territories has been uneven so we will look 

into the history of each one separately. 

In SOUTHERN RHODESIA, 'Missionary enterprise not 

only bore the whole burden of the earliest attempts at 

native education, but has also continued down to the 

present time to contribute voluntarily to this service 

a vast amount in personnel, money and self-sacrificing 

labour, little advertised and often little appreciated 

either by the African for whose moral, spiritual, physical 

and intellectual benefit it has been given, or by the 

European of this country from whom it lifts a load of 

personal responsibility and perhaps heavier taxation. 

Government has however accepted a steadily increasing 

responsibility, as measured by its financial and ,. 
supervisory aid to missionary educational work.' 

The education of the African remains mainly in 

mission hands. The Government has been able to impose 

1. Report of the Native Education Inquiri y Commission, 1951 (Kerr Commission) 
p . 2 . 



PEOERAL. JNFORMAnoN 

INTERIOR AFRICAN SCltOOL DQMBO SHA WA 



a minimum standard because of 

grants-in-aid. Only since l(}+-7, 

when the Government accepted 

responsibility for the payment 

of grants for the salaries of ~ 

/ all approved teachers has the annual GoveDnment contribution 

nearly equalled the contribution of the combined missions. 

This leaves out the accumulated capital expenditure by 

missions on school buildings. 

The government has also started a state system of 

schools. The industrial school a t Domboshawa was the 

first, followed by Tjolotjo in Matabeleland. The next 

step was to take responsibility for schools in Locations 

(urban areas). Then followed a secondary school at 

Goromonzi and, in 1956, a teacher training school at Umtali. 

It is thus clearly seen that the school syllabus did not 

remain at the simple level of Bible teaching but was 

gradually increased until it covers the full range of 

subjects required from sub-standard A to :Univer sity 

entrance and from 1957, when the new University opens at 

Mt. Pleasant, Salisbury, Univer sity education will also be 

available to the African. 

There are four distinct periods in the growth of 
I . 

African education in Southern Rhodesia. 

I. I am greatly indebted to t he Ker r Corru~ion Report for much 
material used in this section . 



FIRST PER IOD - BEFORE 1900. 

In 1859, missionaries of t he London 

Mission Society came from Kuraman to Inyati. 

Robert Moffat was the leader and a site for 

a mission was given to him by Mzilikazi. 

Both he and Lobengula discouraged attendance at the 

mission but the Rev. Sykes who was left in charge, 

persevered until a flourishing station was established. 

It is recorded that in 1883 he gave prizes for the best 

results in examinations and two sheep made a consolation 

prize for those who were unsuccessfull 

In 1870, a second L.M.S. station was opened near 

Bulawayo at Hope Fountain. 

The Roman Catholics reached Bulawayo in 1879 and 

began their educational work in 1887 at Empandeni. 

The Dutch Reformed Church began school work at 

Morgenster in 1891 and, by the end of the century, 

ten denominations were at work. 
1 To these missionary societies, the British South 

Africa Company gave grants of land, usually after direct 
I. 

approach to Mr. Rhodes., 

/. Report of the Native Education Inquiry Commission 1951. CSP 6- 52. p . 3. 



DENOMINATION. 

Church of England 
American Methodist Episcopal Church 
Wesleyan Methodist Church 
Roman Catholic Church 
Dutch Reformed Church 
London Missionary Society 
American Board of Commissioners for 

Foreign Missions 
Seventh Day Adventists 
The Salvation Army 
Brethren in Christ 

THE SECOND PERIOD - 1900-1927. 

TOTAL 

ACRES. 

35,359 
9 647 

44: 586 
127,059 

28,797 
31,019 

30,979 
12,696 

2,413 
3,175' 

325,730 

The first Education Ordinance of 1899 provided 

for the creation of an Education Department and an 

Inspectorate. It dealt mainly with European schools 

but Order B. had something to say about Native education. 

"Where a Native school is kept for not less than 
four hours daily, of which not less than two hours shall 
be devoted to industrial training by any teacher or 
teachers approved of by the Administrator and the average 
daily attendance is not less than 
50, there will be allowed annually 
for and in respect of each pupil 
who shall, during the preceding year 
attended the school on at least 
two hundred occasions, the sum of 
ten shillings, provided that in 
no case shall such annual 
allowance exceed fifty pounds.''. 
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Only three schools earned 

grants in 1901 when the first 
payments were made and the total 

was £133.0.0. 

/,\·· ·· ·:, ··•"•-n •1 · ·---- -- .--,· . . _ __, 

There was a new 
.,, 

/ in 1901 and, in the part dealing with native schools, an 
annual grant of £125 was allowed for on condition that: 

(1) 

(11) 
(111) 

(lV) 

(V) 

at least 40 pupils attended on 150 days of 
four hours daily: 

industrial work was systematically taught: 
pupils were taught to speak and understand 

English: 
pupils were taught habits of discipline 

and cleanliness. 
the institution was carried on in a 

satisfactory manner. 

Further amendments to the regulations were made in 
1907, 1910, 1912, 1914, 1921 and 1927, and more and more 
schools were brought under grant earning conditions. 
There were three scales of grants corresponding to the 
three grades of schools - first, second and third. The 
annual grant for pupils in first class schools was 
raised to £1.10; three-fourths of the salaries of 
European teachers of industry, agriculture and teacher-
training were paid (subject to certain maxims), and one-
half for non-European teachers. Special grants were 
given for equipment in these schools and the grant 
limitation per school was abolished. Adult education 



also began to take on importance and a 

grant of 5/- per pupil was given for 

evening classes. In 1921, a special 
capitation grant of £4.o.o per pupil was 
given to teacher training schools. By 
1924, the government grant to African 

education had grown to £23,099, more than 170 times 
the first grant paid in 1901. The following table shows 
how the grants were steadily increased. 

YEAR 

1901 
1910 
1920 
1930 
1940 
1950 

I. 
GOVERNMENT GRANTS-IN-AID TO NATIVE SCHOOLS. 

AMOUNT 

£. 
133 

2,780 
9,467 

48,426 
72,655 

527,088 

NO. OF. 
MISSION 
SCHOOLS 

3 
115 
750 

1,422 
1,392 
2,232 

NO. OF 
PUPILS. 

265 
9,873 

43,094 
107,122 
111,686 
232,689 

COST TO 
GOVERN~NT 
PER PUPIL. 

L 
.50 
.28 
.22 
.45 
.65 

2.26 
In June, 1920, the first government school was 

established at Domboshawa in the Chindamora Native 
Reserve for the development of native industries. One 
instructor acted as farm manager and agricultural instructor 
and the other instructed in woodwork and building. 

By March, 1921, fifty-five pupils were in residence. 
There were two African teachers appointed for the literary 
education. The Director visited Domboshawa and wrote of 

I. Report of the Nat i ve ~duca t ion l ncuiry Com.rnission 1951. C. 0 . 1-' . 6-52 p .3 



'Natives wanting to be taught 
things which will help them to 
earn better wages, and Europeans 

I. asking for skilled labour.' 
Mr. Keigwin, Director of 

Native Development aimed at developing industries that 
dealt with the simplest and humblest vocations of the 
people, building upon them through the people in their 
own reserves. The work was to include food production, 
tanning of hides, rope and mat making, basketry and chair 
making, pottery and tiles, carpentry, wagon work and smithing. 
The policy was to relate instruction to the Africans' 
needs and the available material, and so increase the 
number of craftsmen in the reserves. Scholastic work 
was to be ancillary to industrial instruction. 

No records are available for this period as far 
as teacher training is concerned although it was begun 
as early as 1902 at Morgenster. By 1924, there were 
seven centres offering teacher training. ' It is thought 
that at that time out of 1,390 African teachers employed 
only 325 had reached standard four or above and that was 
a much lower standard than the four of today. 

A Commission was appointed to enquire into Native 
Education in 1924, and its report was presented to the 
Legislative Assembly in 1925. One of the major 1. Report of the Comr.dssion appointed to Enquire into Native Education, 1925. p . 16. ~uotation taken from the Director 's Report 7th March, 1921. 



recommendations was that a 
separate Department should be made 
to control African education. 
the end of 1927 Mr. Jowitt was 
appointed Director of Native 

/ Education. Three Inspectors for Native Schools were 
appointed in January, 1928. 
THE THIRD PERIOD • 1928-1935. 

Up to 1929 the African education came under the 
Director but it was still controlled by the same 
ministerial head as the European Education Department. 
Then two extra Inspectors and a Domestic Scienee Organising 
Instructress were added to the Staff. The Passing of the 
Native Development Act in May, 1929, created the Department 
of Native Development and its sphere was the education 
of natives and any other work designed primarily to further 
the agricultural, industrial, physical or social advancement 
of natives. Mr. Jowitt was then appointed Director of 
Native Development under the Colonial Secretary, and the 
post of Director of Native Education lapsed. 

The next few years were largely those of consolidation. 
The 1924 Commission had suggested that the system of grants 
should be based on the qualifications of the teachers and 
not on the per capita system. This was made because of the 
low standard of qualification of teachers. The number 



I 
of teachers with only a standard ,h'T''' ' '"(t'l l'-n11 A 

four or lower certificate was 1,500 1 __ ~ f , 
in 1929. An attempt was made to ' ·1)-·/11··~ /~~1 . . ·-:~-

; j f/ J 
remedy this position by giving / I 1 

(/Jefn~/ a selected number of uncertificated ,,.,,,., / ( ~ / 
/ teachers a modicum of professional training in the 

vernacular mainly, and this was carried out at mission 
centres. Only 173 certificates were issued up to 1934 
when the scheme was discontinued. From 1931-1933, 
three hundred kraal schools were closed in the effort to 
consolidate. However, the position at the end of 1934 
was very little better than in 1929, for untrained 
teachers far outnumbered those who had professional 
qualifications. 

In 1929, an Inspector of Industrial work for Boys 
was appointed and also an Agriculturist. 

In 1935, the Department of Native Development 
was transferred to the Minister for Native Affairs. 
Since then Native Agriculture and Native Education 
have been developed separately. Until 1951, no further 
Agriculturist was appointed. In 1934, after Mr. Jowitt 
resigned, the post of Director of Native Education was 
re-established, and Mr. G. Stark was appointed. From 
that time the Department of Native Development has been 
concerned with education as distinct from other functions. 



The first government primary 

school was started in 1935 in the 

Marirangwe Purchase Area. It 

was made a council school two I 
years later. 

THE FOURTH PERIOD - AFTER 1935. 
In 1~5 there was a Public Service Commission 

which recommended that the Native Education should come 

under the European Education Department but this suggestion 

was not accepted, although some administrative changes 

took place. The Inspectorate was divided into three 

Divisional Groups with a Divisional Inspector in charge 

and two or three Circuit Inspectors. It was not until 

1951 that the plans for providing Industrial Inspectors 
were carried out. 

In 1936, a most important and profitable link 

between the Department and the Missions was forged. On 

the advice of the Advisory Board for Natiye Development, 

the Joint Conference was formed, and met for the first 

time in 1936. This advisory body meets annually. The 

Secretary for Native Affairs is the Chairman; there are 

representatives of all mission groups at work in Southern 

Rhodesia, and senior members of the Department. Out of 

this grew the Joint Conference Standing Committee whose 

job it is to maintain liaison between Mission opinion 



\ 
I and the authority of the r 

Department. ' '""~:- _ / :,-·, . ft! 'J 
The improvement of teacher , ll ,' .":· tt.;;.;\

1 
·---~~ 

qualifications was a matter of · · I ~ .' 

the most urgent attention. 

In 1934 the minimum demanded of unqualified teachers 
was raised to standard three, but by 1937 standard four 
was required. In 1945 the minimum acceptable was 
standard five, while in 1950/1 only those with a standard 
six certificate were a pproved. The Kerr Commission 

reported, 'By June, 1951, out of a total roll of 6,740 
African teachers (Government and Mission schools), 52 
teachers remained with the standard four qualification 
and only 13 with lower. This is satisfactory as far as 
it has gone, but it must be stressed that only 2,796 
out of the 6,740 teachers have had any training at all 
(41. 5%). This includes all types of schools. In the 
village schools less than one-third of the teachers are 
trained, and this position has shown no improvement for 

I. 
the past 10 years.' 

In 1939, with the agreement of the Missions, the 
entrance to teacher training was raised to standard six. 

The usual course is a two year post six plus a 

probationary year and this has been thought enough to 

I, Report of the Native Education Inquiry Commission, 1951. 
CSP 6- 52 . p . 5. 





equip a teacher for the lower 

primary classes, sub-standard A 

to standard three. By 1950, 
there were 18 teacher training 

schools, all controlled by Missions. -,,, ~ 
/ 

/ The Department set a comrr:on exam in professional and 

practical subjects and from 1952 onwards a pass in 

English became compulsory. 

The first higher teacher-training course (two years 

post Junior Certificate) began at Kutama in 1949. Others 

have been opened since. Teachers with this qualification 

are needed to keep pace with the increasing number in the 

upper standards and the expansion of the standards four to 

six depends on the speed with which these teachers can be 

produced. 

The school enrolment was almost doubled during 

1943-1948. The African child is now attending the school 

in greater numbers and also staying for a longer period. 

After the second World War there was an i~creasing number 

of Africans who went to the urban areas. The Missions, 

who· were fully occupied with their schools in the rural 

areas, could not cope with the towns also. Even though 

some of them pooled their resources and formed United 

Schools, overcrowding still existed. 



The schools in government 

village settlements (Highfield, 

Luveve and Victoria Falls) 

were taken over by the governmenp 

in 1944. The Government primary 

day schools in towns began in 1945. 
~/ 

The -'Balis bury 

African School, which formerly was under the control 

of a United Mission, was the first to be taken over by 

the Government. By 1952, there were seven Government 

primary schools in urban areas. 

There were few secondary schools by 1951. 
seven Missions were conducting Junior Certificate 

courses. The Native Department alone could take 

Only 

several hundreds of matriculated students as teachers 

and clerks, if they were available. Goromonzi, 

Government controlled and co-educational, opened in 1946. 
The students sit for the Cambridge School Certificate 

and the results so far have been most successful. It is 

interesting to note that at Goromonzi a school council was 

formed, the members being drawn from the Missions, the 

Education Department, the Native Department and the Native 

Education Department. At first there were only 

European members now there are Africans also. 



,. 

A very special and most successful 

experiment in homecraft training was begun 

in 1942 at Hasfa, by Miss Langham and Miss 

Tully. There is no academic qualification 

required for entrance and the course is for 

·-'---'A=~~ ne year. The aim is to teach the African 
women the practical domestic subjects that will help them 

to run their own homes. When this school proved its worth, 

then the Beit Trustees offerad finance for a limited period 

to establish and maintain similar schools to be run by 

Missions. 

The Beit Trustees have given large sums of money 

to help finance African education. They have provided 

classrooms, domestic science blocks, industrial shops, 

halls and water supplies at many centres. They have 

given a large number of bursaries also for teacher training 

and for secondary training. 

From 1947, the Government took the responsibility 

for paying in full, on an agreed scale, the salaries of all 

approved teachers ·in Mission 

schools and the equipment and 

supervision grants were 

also enlarged. Nevertheless, 

the Mission schools still carry 

considerable load of the financial burden for African education. 





From 1948 to 1956 there was 

a great expansion of the number 

of schoois and a very large increase , 

in the amount of money spent by / 

the Government. 

1948 
No. of Schools 1,893 
No. of Teachers 4,845 
Fnrolments 178,739 
Government spending £349,108 

/ 12.22. 
2,556 

10,000 

313,403 
£1,385,370 

It is aimed to give a five years' course to every 
child. 

,. 

In the to•ms there a r e 28 Government primary schools 
with an enrolment of 14,ooo but it is estimated that 10,000 
children who live in towns are unable to find a place in a 
school. 

There are seven t ypes of schools: 

1. Teacher -training: Post-six f.or two years. 
Higher T.T. Post Junior Certificate- two years. 

2. Central Primary Schools - Standards .. 4 - 6 (Boarding) 
3. Primary Schools: Sub B to Standard 111. 4. Community Schools: 
5. Bpecial Schools: For the Deaf and Dumb, Blind and 

lepers. 
6. Post-Primary: Other than Teacher training. 7. Domestic Science Teacher-training and Homecraft schools. 
There are in specialist training centres 276 builders, 

380 carpenters, 17 leatherworkers, 325 farmers, 65 health 

I. Article by the Prime Minister, reported in the Rhodesia Herald, 
15th I arch, 1956. 



7'5. 

demonstrators. Hov inadequate are 

those numbers to meet the needs of 

over t wo million people . 

The Todd plan, covering the 

period 1956- 1960, will cost 

£12,500,000. 

( 
/ 

/ 

In brief, it is proposed to raise the number of qualified 

teachers from the present 36% to 75%. 
It is hoped also to ha~e 1,000 scholars sitting for the 

Rhodesian Junior Certificate by 1960 and 250 taking the 

Cambridge School Certificate . 

Two thousand teachers with the higher teaching certificate 

are required but only 1,000 will be ready by 1960. 

Technical education is• also to be catered for and a new 

building will be erected at Que Que . Instruction will be 

given in building, carpentry, agriculture and metal work . 

A clerical course will open at Gwelo in 1957. Entrance 

is restricted to boys who hold at least the Cambridge School 

Certificate . 

An electrical training course, post Cambridge School 

Certificate , will start in 1958 as trained people ar e need ed 

by the Native Engineering Department . 

To deal with this expansion new posts were created; 

Chief Education Officer and Education Officers fo~ Buildings , 

Examinations and Secondary Schools . 



LIGHT FOR TOMORROW' 



I . PLANNED-PROGRESS TABLE. 
SOUTHERN ~HODES IA 

Scholars ·tal?' ing Junior Cer·tificate 
II II Cambridge II 

Lower Trained Teachers completing 
Higher II II II 

Opening of Teacher Training School Umtali 

cholars tak ing Junior Certificate 
II II Cambridge II 

Lower Trained Teachers completing 
Higher II II II 

Opening of Gwelo Secondary School 
Commencement of Commercial Course 

Scholars taking Junior Certificate 
Scholars II Cambridge II 

Lower Trained Teachers completing 
Higher II II II 

Opening of Junior High chool Salisbury 
Opening of Que Que School with Building, Carpentry and Agriculture Courses 
Bpening of School with Electrical Training Course 

300 

80 
450 

75 

500 
90 

550 
110 

650 

150 

750 
175 

Opening of Teach8r Training School at Bulawayo. 
1. Information supplied by Mr. Garfield Todd during personal 

interview at his office on 6th April, 1956. 



195'9. 
Scholars taking Junior Certificate 750 

It " Cambridge " 180 
Lower Trained Teachers Completing 900 
Higher tt II II 275 
Opening of Junior High School Bulawayo. 

Scholars taking Junior Certificate 

" II Cambridge " 
1,000 

240 
Lower Trained Teachers completing 900 
Higher II " II 

Opening of Junior High Schools at Umtali and Gwelo. 

300 



SOUTHERN RHODESIA 

EDUCATION DEPA..BT:MENT ADMINISTRATION. 

HEAD OFFICE: DIRECTOR 

Assistant Director 
Chief oucation Officer 
Chief Inspector 
Education Officers: Examinations 

Buildings 
Secondary Schools 

5 DIVISIONAL INSPECTORS. 

Matabe~~lanil aland Midllnds ~onaland 

I 
4 circuit 
inspectors 
1 For Dom. 

Sc. 

I 4 circuit 
inspectors 
1 Dom. Sc. 
1 Industrial 

2 circuit (West) 
inspectors 
1 for Dom. Sc. 
1 for Indust-
rial (East) 

South North -- --,-
3 Circuit 
Inspectors 
1 Dom.Sc. 

3 Circuit 
Inspectors 
1 Dom. Sc. 

* * * * ~ * * * * * * * * * * 



NORTHERN RHODESIA . 

THE FIRST PERIOD: 1885 to 1925. 
Following the pioneer journeys 

of 

In 1885, Francois Coillard of the Paris Missionary 
Society established a mission .station at Sesheke in Barotse-
land. He first secured the approval of the Paramount Chief 
and his headmen. During the next forty years, sixteen 
missionary bodies started educational work in Northern 
Rhodesia but they received no financial grant from the British 
South Africa Company to help in their work. These missions 
stressed the importance of training the African evangelists 
who went out as teachers all over the country. 

In 1915, the London Missionary Society established a 
girls' boarding school, the first of its kind, at Mbereshi, 
with Miss Mabel Shaw as Principal. This school was very 
succes sful so others tried to establish girls'schools. 
The Paris Mission began one at Mabumbu in Barotseland. 
The Methodists opened another at Chipembi, near Broken 
Hill and the Roman Catholic Sisters (White Fathers' Mission), 
opened girls' schools at Chilubula, Kayambi and Ngumbo. 

It i s interesting to note that the Barotse National 
School was founded in 1907 and is associated with the early 





·"-,, . 
L~ : · 

years of the British South Africa / / 

Company' s rule in North-West Rhodesia :·"r:_·? ·~·'· n~ • 
This school was established and finan~ea ·-

the Barotse National Trust Fund 

in accordance with an agreement 

entered into between the Company and ,/ 

the Paramount Chief, Lewanika. This was the only school 
to receive financial help from public funds before 1925. 

During this first period there was no real educational 
administration. It was only in 1922 that an Advisory 
Committee on Native Education in the British Tropical African 
Dependencies was set up in the ·colonial Office, In the 
previous year, a District Officer, Mr. G.C. Latham, was 
set aside to act as Inspector of schools and to assist 
missions in their educational work. 

THE SECOND PERIOD: 1922 to 1936. 
The following is a brief outline of the outstanding 

features of each year within this period. 

In 1925, after the Chartered Company had passed over the 
administrative duties to the Colonial Office, the need for a 
Department of Education as part of the Department of Native 
Affairs, was recognised. Partly as a result of the Phelps-
Stokes Commission and partly because of a.request by the 
General Missionary Conference, this was agreed to. 



Mr. G.C. Latham became the first 

Director. In July that year the 

Advisory Board held its first meeting 

and plans for the organisation of / 
( 

mission education and for the training 

of teachers, were discussed. 

In 1928, the Department held its first examination for 

teachers and this was based on the standard four syllabus, 

with a paper on the theory of teaching and school management. 

The students also had to pass a test in first aid. Eleven 

of the mission schools presented 261 candidates and 113 were 

successful. The same year the building was begun for the 

Jeanes Agricultural, Normal and Primary schools at Ma.zabuka. 

The Beit Railway Trust gave £12,000 towards capital expenditure 

and £1,000 a year for five years for maintenance. In 1938 
there were new boundaries made in the local Native reserve and 

the school was closed. A new Jeanes Teacher-training Centre 

was opened near Lusaka in 1939. 
The Education Department was separated from the Native 

Affairs Department in 1930 and the headquarters moved from 

Livingstone to Ma.zabuka. A five year plan was made and 

it was proposed t"o spend £32,179 during 1931-32, and this 

was to rise to £71,346 in the fifth year. Unfortunately, 

the financial depression came and it was not until 1938 
that expenditure again exceeded £30,000. However, there 



was some progress. A Super-
intendent was appointed to each of 
five areas mapped out in the scheme. ' 
Government primary schools were 
begun at Ndola and Kasama and the 
Trades school was started at Lusaka. 

/ 

/ 
All Government and 

Aided Mission Centres were maintained during this period, 
which was no mean achievement. 

In Barotseland, a salary scale for mission teachers was 
introduced and a provincial advisory committee was established. 
An African inspectorate of Jeanes supervisors was also 
started. 

THE THIRD PERIOD: 1937-195'6. 
Sir Alan Pim made a general survey of the educational 

programme in 1937 and plans were ma.de for an educational 
advance all over the country. Special attention was given 
to the problems of education on the Copperbelt, and an 
African Literature Committee was set up. A five year plan 
was brought into operation in 1939 which had for its 
immediate objectives: the extension of village schools, 
expansion of education for women and girls, with a beginning 
to be made through the training of teachers' wi~es; the 
opening of several junior secondary schools and increased 
emphasis on agricultural training, health training and 



handicrafts, the training of chiefs, 

special provision for backward and 

neglected areas and c9mpulsory 

in the urban areas. It is to be 1 

noted that 1943 saw the attainment of -~~/,,, 
/ 

/ the aims of the plan in its most important aspects. 
Although the war intervened in this period and there was a 
consequent lack of staff and materials, much more was 
accomplished than had originally been contemplated. An 

increase in the country's revenue, combined with a growing 
consciousness of the need for African education, all combined 
to assist the educational programme so that great advances were 
made in the number and type of schools. 

The following table will give some idea of the progress 
made during the period 1937-1951. 

1937 
1938 
1939 
1940 
1941 
1942 
1943 
1944 
1945 
1946 
1947 
1948 
1949 
1950 
1951 

Schools 

413 
431 
510 
768 
827 
906 
963 

1,002 
1,112 
1,168 
1,226 
1,240 
1,303 
1,323 
1,380 

Roll 

30,023 
35,370 
42,474 
59,323 
71,184 
86,325 
93,505 

102,683 
117,053 
135,167 
139,870 
134,419 
143,429 
143,398 
146,909 

Expenditure 
£ 

28-;680 
35,515 
41,465 
55,176 
71,72 7 
88,493 
98,ooo 

125,450 
149,450 
192,922 
245,538 
299,984 
391,147 
413,100 
458,019 

Per Pupil. 
sh. 
19.1 
20.1 
19.5 
16.9 
20.2 
20.5 
20.5 
24.5 
25.5 
28.5 
35.1 
44.63 
51.50 
57.59 I 62.34 . 

I Figures taken from information fiven in African Education - Annual 
• Report for 1952, pp6-7. 



During 123.Z there were five 
main advances in the educational 
programme. 

Through the United Missions to 

the Copperbelt, the education of 

the children on the Copperbelt 

was started. 

The five District Local Education Committees held their 
first meetings. 

Experimental courses were held for Chiefs. 
An African Literature Committee was appointed. 
For the first time, five candidates were selected and 

given Government bursaries to enable them to have secondary 
education. 

1231i was notable for the commencement of schools at 
Broken Hill. The First Native Authority School - the Ngoni 
School - was opened. Attention was also given to the heavy 
burden the Missions were carrying in connection with capital 
expenditure for buildings and building grants were te-introduced. 
It was during this y9ar that the five year plan for expansion 
was prepared although it did not come into operation until 
1939. The first Conference for Education Officers was 
held during the year. 

At Chalimbana in 123..2.,_ a new Jeanes School was opened. 
The Barotse Province came in for special attention and education 



there was brought on to the same 

financial basis as the rest of the 

Territory. Local Education 

Committees were established in / 
( 

most districts and Ordinance No. 12, 

1939, provided for the Management of 

/ ,-
; ' 

i 
I 
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African~ducation in 
Northern Rhodesia. A special professional committee of 

Education Officers and Missionary educationists called 

S.E.T.L. (Syllabuses, Examinations, Textbooks, Libraries) 
was organised. 

was started. 

At Munali, Lusaka? secondary education 

We see then that from 1937 to 1940, advances were made 

in many different ways but 1940 was not behind in contributing 

a great deal to the progress of education in the Territory. 

One important step taken was the payment by the Government 

of the full salary of Mission teachers, less £3.0.0 per 

annum per teacher, instead of the statutory two-thirds of 
salary. This was introduced as a temporary war measure. 

The Government also opened a girls' boarding school on the 

Copperbelt and special courses for Chiefs were held a t the 
Jeanes school. The Provincial Examinations Boards was 

established and was composed of Education Officers and 

Principals of Mission Training Schools. 

Government grants were extended in 1941. Tuition fees 
were abolished and a Government grant in lieu of them was 



approved. 

One of the outstanding things 

about· the education in Northern 

Rhodesia is the extent to which 

, . 

\ 

the Missions co-operate with // 
/" 

each other. They are more than politely in'terested in 

each other's work, and often pool their resources and work 

in the same schools. The Senga Hill Agricultural Training 

School began on an inter-denominational basis for all 

Mission Societies working in the Northern Province. It 

was financed in full by the Government. The Lunzuwa 

Boarding School began the three year upper school course. 

This was wholly staffed by Africans and managed by an 

African School Council. 

The Higher Teachers' Course was started at the Jeanes 

School in 1942. This course was open to selected 

elementary teachers. All Jeanes upervisors became 

members of the African Civil Service. 

In~ compulsory education was introduced at Broken 

Hill, on the Copperbelt. 

For the first time, Africans were appointed to the 

Advisory Board on African education. 

The very first student from Northern Rhodesia to 

enter the Makerere College in Uganda, did so in 1943. 



The next year, 1944, was 

notable for two main things. The 

salary scale for assisted Mission 

Teachers was raised and senior / 

secondary classes on a regular 

basis were established at Munali. ./ 

The first thing to be given attention in~ was the 

preparation of the Ten-year Development Plan. 

Another important venture was launched when Mrs. Hay 

began a Mass Literacy Experiment on the Copperbelt. 

The Colonial Development and Welfare Fund gave large 

financial assistance to the Munali Training Centre, the 

Jeanes School, the United Missions on the Copperbelt, 

to the African Literature Committee and to building projects. 

A period of consolidation followed. In 1946, there was 

stricter control of the opening of new schools, the age of 

entry and the size of classes, together with insistence 

on minimum staffing requirements. The number of days of 

attendance required at elementary schools w~s raised from 

150 to 180 days. The Developmental Plan was revised 

and expenditure reduced from £2,413,700 over the ten years, 

to £1,486,000. 

A new uniform scale for all Government and Mission 

teachers was introduced. 

The Barotse National School was transferred to the 



control of the Government. 

The Mass Literacy Campaign 

was extremely successful and 

spread to Kitwe, Broken Hill, 

and to other areas. 
( 

/ 

The Methodist Mission opened a secondary/school 

for girls. 

The Ten-year Development Plan began in earnest in~. 

140,000 school places were planned for by 1956. Technical 

education was to be developed and the Hodgson Training 

Centre was to be enlarged to take 300 students. Twenty 

trades schools to take 1,260 pupils were desired. Seven 

development area schools with a wide variety of courses 

were planned. 500 places in the junior secondary and 250 

in the senior secondary schools were wanted by 1956. 

The year was notable also for the attention given to the 

education of girls. A Commission on the Education of 

Women and Girls in Northern Rhodesia and Nyasaland (Dr. 

Margaret Read and Miss Freda H. Gwi l liam) visited the 

Territory. 

The training of African Nurses started at Chikankata, 

The Salvation Army's Mission. These were the first 

Africans to be trained in Northern Rhodesia. Two girls, 

Maggie De Beer and Bridget Mphande, completed the course 

three ears later. Brid et is still nursin at the 



Chipembi Methodist Hospital. 

Community Camps for Copperbelt upper 

school pupils began and the Lukashya 

Vocational Training Centre for ex-

askari was opened. 

Another important feature was the 

establishment of the Publications Bureau in Lusaka. 

A special effort was made in 1948 to increase the 

number of girls entering the schools. The Fitzgerald 

report was prepared, giving improved salary scales for 

European and African Civil Servants and aided Teachers. 

In the Eastern Province, the first school to be opened 

under the new plan, started at Katete. A Junior Trades 

School was started at Chalimbana and an increased emphasis 

was put on Agricultural and Practical Education in all 

schools. Northern Rhodesia and Nyasaland jomned together 

for the purpose of running the Joint Publications Bureau. 

A large increase in the number of children attending 

urban schools was noted in~ 

schools were opened. Secretaries 

education were appointed and 

even greater emphasis was 

placed on Agricultural 

education. 

Two additional secondary 



Four post-standard four trades schools 

started in 1.22]. These were the first 

of the twenty such schools included in 

the plan. Three more Development Area 

schools were also opened. 

A new venture, the printing of the African Teachers' 

Journal, saw the light of day. 

For the first time, a territorial athletic sports' 

meeting was held for the schools. 

The Education Department was moved from Mazabuka to 

Lusaka and completed the first twenty-five years of service. 

A group of experts led by Mr. A.L. Binns, C.B.E., M.C., 

came to Northern Rhodesia in 1221, to study the policy and 

practice of African Education. The report they ultimately 

publ ished in 1953, was a most important document and 

extremely helpful and many of their proposals have already 

been put into operation in the Northern Rhodesian Educational 
Service. 

Another Committee of extreme interest to the whole of 

the Federation was the Committee on African Higher Education 

appointed by the Central African Council. The Committee 

presented its report to the Council and the appointment of 

the Commission in 1952 was agreed to. 

In December, 1951, the new Munali Boarding School for 





400 pupils was occupied. 

Seven new trades schools were opened. 

_The first territorial Teachers' Conference 

was held at Lusaka. It is significant 

that the topic for the Conference was 

ttcitizenship and Character Training." 

A new African Education Ordinance was passed providing 

for the establishment of Local Education Authorities, 

School Councils and a Unified African Teaching Service . 

Another feature of this year was the introduction of 

automatic promotion of children from one class to another 

in the elementary schools. 

The entrance to the T.2 Teacher Training Course was 

raised to School Certificate. 

Owing to the shortage of accommodation and the rapid 

increase in children of school age on the Copperbelt, 

compulsory education regtiations were suspended. 

The S.E.T.L. Committee was replaced by Departmental 

Committees. 

The approved estimates of expenditure for African 

Education reached the half million figure. 

The outstanding features of 1952 were: 

The visit of the Carr-Saunders Commission on African 

Higher Education in Central Africa. 



The first Local Education 

Authority to be established under 

the new African Education 

Ordinance of December, 1951, was 

organised for the Copperbelt and 
/ 

Ndola Urban District, and is known as A Special Area 

Education Authority. 

Preparations were made to extend the local education 

authority to all provinces by 1953 and to institute the 

te r ritorial Unified African Teaching Service. 

Two missionary societies who were unable to continue 

the management of sixty-two village schools handed over 

to the Native Authority. 

Three new trades schools were opened during the year. 

Steady improvement took place during~ 

Owing to holidays, few children were at school during 

the Coronation period. Coronation medals were issued to 

children who were enrolled in schools for the year and 

books about the Coronation were given to the senior schools 

for use in the libraries. Special sports, camp-fires and 

concerts were held at a large number of the schools to 

celebrate the Coronation. 

A most important turning point in the history of 

African Education in Norther n Rhodesia was the publication 



of regulations governing the establishment I 
of Local Education Authorities and regula tions 

for the Unified Teaching Service. 

Sixty-three classrooms, fifty teachers 1 

houses and thirty-four ancillary buildings 

were completed, many of them by the building 

teams of the Department. 

A conference of teachers was held in June and the 

theme was 'The Teacher in the present changing environment 

of Northern Rhodesia.' His Excel lency the Governor, 

opened this Conference. 

All African teachers in aided schools received an 

increase in salary. This· was made retrospective to 

1st October, 1951. The scales are the same as for the 

African Civil Service Teachers as a result of the report 

of the Follows Commission. The cost of salaries of aided 

teachers is now met in full by the Government. 

~ saw the attainment of the objectives of the Ten-

year plan, two years ahead of schedule. Indeed more has 

been accomplished than was originally contemplated. 

Seventy-five per cent of the children admitted to 

the elementary course are now completing it in the normal 

time of four years. This will be referred to again in 
the chapter on Wastage. 



~1-

Ninety-six per cent of Candidates 

presented by Munali Secondary School 

passed the Cambridge School 

Certificate. 

Following the regulations 

published in ·1953, Local Education Authoriti~ were 

established in all provinces and districts ·and the Unified 

African Teaching Service for all Teachers in maintained and 

assisted schools was instituted. 

An adult education scheme was launched and a new 

five-year plan is in the course of preparation. 

Unanimous agreement was reached by the standing 

committee of the African Education Advisory Board on 

proposals for the re-organisation of teacher training. 

This will involve the elimination of all the smaller 

training centres and the building of a number of large 

schools which will provide better faci l ities for those 

undergoing the course. 

Mr. F.G. French (author of the Oxford Readers) and 

Mr. Mason (formerly Director of Education in Northern 

Rhodesia) visited Lusaka for consultations about a new 

English course. Further reference is made to the use of 

Oxford Readers in the chapter on Language. 
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The outstanding ev~nt of 

l.2..2.2 was the completion of the Ten- ··,·~n~-· 
year Development plan. This was I·,,:" 
actually attained two years 

ahead of schedule but an additional 
/ 20,000 children were enrolled in the lower primary schools, 

over 7,000 in the upper primary schools, 100 in junior 

secondary schools and ten in senior secondary schools. 

Out of an estimated school population of 500,000 there are 

nov almost 200,000 enrolled in the schools. A new plan 

to cover the next five years has been prepared and follows 

the same principles and general aims as before. 

The 11 Badge cheme" courses for adult women have proved 

popular and the number of courses is now increased to 65. 
1,200 boys took part in ten separate community camps and 

did work of value to the community. 

Five development area schools now provide practical 

community development training for villagers, both men and 

women . Demonstration teams tour the villages from these 

centres and mass literacy work is based on them. 

F~fty-one schools were taken over from the Seventh Day 

Adventist Mission and became Local Authority chools. 

In the middle of 122§. 68 village schools, belonging to the 

Church of Scotland , became Local Authority schools. 

'· 1'.:uch of the information concerning schools in Northern Rhodesia 
has been gleaned from Directors• Reports and from letters from 
The Director of African Education, Lusaka. 

I. 



NORTHERN RHODESIA. 
SUMl:ARY OF DEVELOPMENT PLAN POSITION FOR 

PRIMARY AND SECnNDARY EDUCATION 
rMa.intained and aided Schools2. 

COURSE~ YEAR AND CLASS Places under Roll 1222-26 Draft Plan for next 
121+z-~6 12lan 

LOWER PRIMARY 
1. Sub A 40,000 45,774 
2. Sub B 36,000 42,108 
3. Standard 1 34,000 37,075 4-. Standard 11 30, OOO 140, OOO 35,574 
UPPFR PRIMARY 5. Standard 111 9, 000 11,461 
6. Standard lV 8,000 17,000 10,090 
7. Standard V 1,800 3,907 8. Standard Vl 1,700 (a) 3,900 

1,500 (a) 5,000 (a) 
JUNIOR SECrNDARY 
9. Form 1 250 338 10. Form 11 250 500 262 
SENIO~ SECONtARY 

(f) Remove 75 110 
12. Form 111 75 74 13. Form lV 50 70 14. Form V 25 6 15. Form Vl 25 250 -
(a) Standards Vl Lower and Upper up to 1955; 

only one 8tandard Vl after 1955. 

50,000 
46,000 
44,ooo 

160,531 40,000 

14,000 
21,551 13, OOO 

7,000 
6,000 

7,807 (a) 

840 
600 840 

240 
230 
230 
75 

260 65 

Figures taken from page 9. African Education - Annual Report 1955. 

stage 

180,000 

27,000 

13,000 220,000 

1,640 

700 
140 2,480 



NYASALAND. 

Formal education was introduced 

and developed by the Christian 

Missions . Dr. Livingstone 

reached Lake Nyasa in September, 

1859. / In 1860 the Universities Mission was founded because 
of his appeal and in 1861 opened its first station in 
Nyasaland. Sickness and attack by Natives compelled them 
to withdraw in 1863 but eventually a station was established 
in 1886 on Likoma Island. 

The Livingstonia Mission (Free Church of Scotland) 
was f ounded in 1875 by Robert Laws. The Blantyre Mission 

The Dutch under Henry Henderson, opened in the same year. 
Reformed Church opened its first station in 1889. 
Between 1892 and 1926 the following Missions came to 
establish themselves in the Protectorate: the White Fathers' 
Mi ss ion, the Zambezi Mission , the Nyasa Mission, the 
Montfort Marist Mission, the Seventh Day Adventists Mission, 
the Churches of Christ Mission, the South Africa General 
Mission, the Providence Industrial Mission and the African 
Me thodist Episcopal Mission . 

At first, each Mission followed its own educational 
policy. As a result of conf~rences held between 1900 and 
1901+, the two Scottish Missions, the Dutch Reformed Church 
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Mission, combined with the 

Zambezi Industrial, Nyasa and 

South Africa General Missions 

in the adoption of a common · 

/ 

I 

educational code. In 1910 they -~~,-yl~{7:~ ' 
formed themselves into "The Federated Missions." In 1942, 

the advisory functions of this Body were taken over by the 

Nyasaland Christian Council, which has representatives of 

all non Roman Catholic Christian Missions in Nyasaland . 

Financial grants to Missions wer e first given by the 

Government in 1908 and the amount spent was £1,000. That 

amount was paid annually until 1918 when it was doubled. 

It remained at £2,000 until 1927 when it was again doubled. 

From 1928 t o 1930 it varied between £7,000 and £8,000 

and from 1936-1939 between £10,000 and £11,000. From 

then on there has been a steady rise: in 1940 it went up 

to £14,ooo and to £17,000 in 1941. In 1943, £20,000 

and in 1944, the amount of grant was £24,ooo. 1945 was 

notable for the grant of £65,000 Capital and £280,000 

Recurrent made in respect of the Five-Year Developmental 

Plan and given by the Colonial Development and Welfare 

Fund. During this period £25,000 Capital and £280,000 

Recurrent was also paid out of General Revenue . From 1950, 

t r ere has been a steady increase in the amount spent on 



education until 1953 when 

£329,738 was spent. There was 

a large increase in 1954- of over 

£85,000 making the total for 

the year £414,762. 
The Phelps-Stokes Comrr_ission visited Ny~saland in 1924. 

The next year the Secretary of State for the Colonies 
presented in Parliament the "Memorandum on Native Education 
in the British Tropical Dependencies." As a result, a 
Government Education Department was established in 1926. 

In 1927 an Education Ordinance was enacted with the 
purpose of controlling education by insisting on minimum 
standards in all schools and an Advisory Board with 
representatives of all Missions was set up. On it were 
also representa tives of the European Commercial cor.:ununity 
and of the Government. However, this Ordinance was never 
enforced because it was severely criticised by the Missions 
because it restricted their activities by postulating too 
high a standard in view of the prevailing cbnditions at the 
time and also beeause Government assistance was inadequate 
to make such attainment possible in the near future. 

Three years passed and then a new Ordinance was passed. 
Under it .the Government retained the right to inspect 

schools, to close those unsuitably conducted, to refuse 



permission for ne v schools to open when it 
would militate against attendance at an 
already existing school which was in receipt 
of Government grants . In actuality, the 
new Ordinance did not attempt to control 
education, but to control the spending of 
public money on education. 

In Nyasaland all schools are conducted by Missions with 
the exception of: the Domasi Teacher-training Centre, the 
Dedza secondary school, the Mpemba Junior Trade School, three 
Government priw.ary schools and a few Native Authority, Community, 
Muslim and Estate schools. A Jeanes Training Centre was 
established in 1928, aided by grants from the Carnegie 
Corporation of New York.At first Jeanes Supervisors for 
Missions, and Community workers for Native Authority schools 
were trained. Because of low educational standards and 
lack of prestige given to Comm.unity workers later this 
course was abandoned and an experiment tried by restricting 
candidates for the Community Welfare Course to Village 
Headmen. Two courses were held then the experiment was 
discontinued. At the end of 1948 the centre was used 
to train Higher Grade Teachers for teaching standards four 
to six. In 1949, with the co-opera tion of the Missions, 
and Engl ish Gra de Teachers' Course was held to increase 



the number of teachers who were so badly 

needed for schools planned under the five-

year scheme . Most of these teachers 

returned to Mission schools on completion 

of their course. 

The first official syllabus of instruction 

,as published in 1933. It was not until 1941 that the 
first Departmental examination was held for standard six 

pupils . A new syllabus was introduced in 1942, covering 
a course of eight years and this was enforced from 1945. 
This was replaced by a new syllabus in 1952. 

Secondary schools are largely in the hands of the 

Missions. The first African secondary school was opened 
at Blantyre in 1940. A Roman Catholic secondary school 
was opened in October, 1942. Both schools are managed by 
Boards of Governors. 

was opened in 1951. 
Dedza Government secondary school 

During the first World Tar most of the existing schools 
were closed but during the Second World War the schools 
were maintained. Preliminary training courses were 
arranged at Demasi for signaller recruits for the Army. 

In 1943 the Educational Adviser to the Secretary of 
State visited Nyasaland to give advice on future planning. 
It was realised that the educational system was lagging 



behind that of neighbour ing territories. 

To remedy this the five-year plan was 

introduced in 1945. The words of the 

Director are worth quoting. "The great 

pioneer work of the Missions had clearly 

reached a stage at which much more guidance 

and support from Government had become necessary if past 

achievements were not to be lost. The great majority 

of the schools and pupils were still below standard one. 

When we first started a Government standard six examination 

in 1941, the number of succe s sful candidates was 37. In 

1944 it had risen to 67. With such a small output from 

the primary schools it was clearly impossible to extend the 

African so~ial services including agriculture and health, 

through professionally trained African personnel, let alone 

build up secondary education. The few pupils who did comple te 

their primary education were often too old to undergo further 

education or training. Teacher-training was well done, but 

many teachers when trained left the country or took up other 
work in Nyasaland. While the present Education Ordinance 

gave Government little control over the situation, Government 

financial assistance was also small. In the ten years before 

the war when so much educational development took place in 

Africa generally, the education grants to Missions were 



stationary, at about £11,500 a year . The 
Educational Adviser summed up the approach 
to these problems in two phrases. At the 
present time attention should be directed 
towards upward rather than outward growth, and 
the existing schools should be worked up to 
take their place in a sound public system, involving larger 
grants and more comprehensive conditions of control." 

In 1945 an Ordinance gave recognition to the establishment 
and constitution fo Advisory committees and District School 
Committees. There was provision f or the building of 
Government schools and of grants to non-Government schools. 
Provision was also made for furnishing of returns, registration 
and classification of schools and teachers and the inspection 
and closure of schools. The Governor in Council was 
empowered to make Rules to enforce the Ordinance. 

The nlan aimed at an objective of 266 central schools 
going up to standard three, nine boarding schools going up 
to standard six and seven Mission teacher-training centres and 
two Mission secondary schools. Salary grants were raised 
for teachers both European and African. Many of the obectives 
were accomplished but the number of standard six successful 
candidates remained very inadequate and failure was experienced 
in producing Africans capable of replacing the European 





Ill. 

Supervisors at the end of the five years. 

'The position in short remained that whilst 

a far greater proportion of the African 

inhabitants of Nyasaland obtained some sort 

of education than was the case in other 

African territories, the proportion of those 

attending school at the right age and remaining sufficiently 

long at school really to benefit by the course remained 

depressingly low in comparison with corresponding figures 
j. 

elsewhere.' 

Dr. Margaret Read and Miss F. Gwilliam visited the 

Protectorate ~n 1947 to examine the position of female 

education. Their report gave many useful suggestions 

but lack of female specialist staff held up the implementat ion 

of much that was recommended. Miss Gwilliam gave many 

suggestions for inclusion in the five year plan being 

prepared including the setting up of a government secondary 

school and the sending to the London Institute of Education 

of selected African teachers. Both these things have been 

done. In 1948, selected teachers were sent overseas for 

training for inspection duty. At the same time a system 

of age limits was introduced in order to restrict entry to 

childr en of the right age and to encourage them to attend 

at t he proper timeo 
/. Annual Report of the Education Depar tment , 1954, Nyasal and. p . 4 . 



FEOERl'\L l"IFORMATcON DEP~TMENT: f'HCTO NO . .l.~73. 

!J CLASS_ AT DEDZA SEC.ON DAR'[ SCHOOL, N~ fi~A Lr;I ND . 



The Five-year plan was drawn up in 

1948 and it was decided that it would take 

effect from 1950. One important feature 

was the recommendation for the erection of 

new school buildings , the improvement of 

exi sting buildings and special attention to 

be given to teachers' housing. 

In 1951, Dr. Harlow visited Nyasaland in the interests 

of technical education. Later in the year the Binns 

Commission visited all parts of the country. Miss Gwilliam, 

who was a member of this Commission, reported a general 

improvement in the education of women and girls since her 

visit in 1947. 

In 1952, legislation made provision for more Africans 

to be members of the Advisory Committee for African 

Education. Another amendment legalised the establishment 

of the District Education Committees. There was also 

provision for the Director of Education to keep a register 

of managers of schools and to have power, after consultation 

with the proprietors concerned, to strike the name of any 

manager off the register. Power was given to the 

Government to enforce compulsory education in prescribed 

areas. 

In 1954, the education of non-Africans was removed 
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from the control of the Department and 

became the responsibility of the Federal 

Government as from the 1st July. 

The development plan for the years 1954-1959 

involved in the primary schools, changes in 

administration and control. The provision 

of buildings had been mainly .the responsibility of the 

Native Treasuries and Missions. Under the new plan, 

the responsibility for capital grants for schools on African 

Trust Land was transferred from the Native Treasuries to the 
: . / . 

Central Government and a fixed rate for these grants was 

laid down. The amount available for capital grant on 

Mission land was increased and some of this was specially 

set aside for buildings for girls' schools. 

There are 114 Senior primary schools - standards 4 - 6 
532 Junior primary schools - Sub A - std. 3. 

53 Village schools - Sub A and Sub B. 

It is proposed to upg~ade the village schools to junior 

primary school status and eliminate village schools that 

cater for onl y two classes. 

No increase is planned in the number of schools but 

in the primary school enrolment. In 1953 there were 

86,200 in school while 130,980 pupils could be taken at 

existing schools if they are made to build up gradually 

to the full complement of classes. If wastage were 



eliminated the enrolment at primary schools 

would rise from 36 per cent of the school 

age popula tion in 1953 to forty-seven per 

cent in 1959. It is proposed to issue 

Bye-laws to ensure that parents or guardians 

enrolling chil dren will agree to them completing 

the course. 

It is proposed to establish nine junior secondary 

schools as soon as possible ·so that teacher training 

at the Higher Grade can be given. 

It i s estimated that 100 new teachers a year are 

required to bring the existing primary schools up to full 

strength and that 150 teachers are required annually to 

meet replacements necessary. It is proposed to have 12 
streams of teacher-training in opera tion. This means 

two new streams are required at existing centres. The 

average output is expected to be 330 yearly, thus allowing 

80 teachers a year for the staffing of new schools and 

to replace those with inadequate qualifications. 

In July, 1956 the enrolment in the Primary Schools 

had increased by 9 per cent to 102,946 and in the Senior 

Primary schools it had increased by 38 per cent to 10,191. 
The number ·of secondary students had risen by 35 per cent 

to 292. In addition, at Dedza Government s·econdary school, 
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32 _pupils were following a Commercial Course 

leading to the School Certificate . The 

technical course at Dedza was termi na ted. 

Nine pupils who passed the Cambridge School 

Certificate Examination in 1955 were taking 

the Higher School Certificate Course at Munali 

or Goromonzi with a view to eventual admission to the 

University of Rhodesia and Nyasaland. Two students 

were also given scholarshipsso that they could fill 

vacancies at Makerere. 
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NYA8ALAND 
AFRICAN EDUCATION. 

GOVERNMPNT AND AffifTF.D SCHOOLS, SYPTEM AND ENROLMENT, 1954. 

Higher T.T. 

2 years 
r-------G 

Higher Grade .___~~~-~~ D 
.T. 

< C 
Junior 
.Secondary 

2 years 
1 

t-------E 

Secondary 

4 years 

311 

* 

S..enior 
Primary 

years 1 1p:,;c 11e:::;pt::rlle (PI-( 1-,....L 

ANr-ll4f\ &- REP<>Rr OF THE EP~CA,rON l)E f'tHft' 1"11:MT, l'fS'lf. . 
l'~Nrts p,ec£. 

~ 

Junior 

Primary 

5' years 

93,393 

C .-------.F 

~ 

,ngli sh Grade 
T.T. 
2 years 

~ 

Junior 
rade Trairi-
ing 

3 year 
38 

Public examinati ons as follows are 
taken at the points shown on the 
diagram. 

A Standard lV F.ntrance 

B Government Standard Vl 
C Government 8tandard Vlll 

D 

E 

F 

Cambridge Overseas School Cert. 

Vernacular Grade Teachers' Cert. 

English Grade Teachers' Cert. 

G Higher Grade Teachers' Cert. 



CHART OF THE CHii:i;F lfI8SIONS IN CENTRAL AFRICA . 

London Missionary 
Society 

Church of England 

Universities ' Mission 
to Central Africa 

Presbyterian 

Methodist 

The Salvation Army 

Roman Catholic 

Dutch Reformed Church 

American Mission 

Paris Evangelical 
Mission 

SOUTHERN RHODESIA NORTHERN RHODESIA NYASALAND 

Inyati 
Hope Fountain 

Et . Augustine's 
St . Faith ' s 
St. Patrick 's 
Bomda 

Thabas Induna 

Epworth (1892) 
Waddilove (1894-) 
Tegwani (1897) 

Howard 
Bradley 
Usher 
Pearson 

Kutama 
Loretto 

Morgenster 

Old Umtali 
Mt. Silinda 
Mutambara 

Livingstone 
Mapanza 
Fort Jameson 

Chikankata 

Magomero (1860) 
Transferred 
to Shire Valley 
and to 
Zanzibar (1881) 
Kota-Kota(l892) 
Malindi (19o4) 

C .:tvf..a.clear (1875) 
Blantyre (1875) 
Bandawa (1879) 

Barotseland (1885) 
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Ill. 

THE PROBLEM AND PURPOSE OF EDUCATION 
FOR THF AFRICAN. 

There are still people who say it is a mistake to 
attempt to educate the Africans; that they are happy as 
they are and should be left alone in their ignorance. 
Such a statement shows a lack of understanding of the speed 
and intensity of the impact of modern civilisation on 
Africans in the Federation. Africa is awakening from 
centuries of slumber. Africa is on the march1 Education 
can do a great deal to determine the direction. 

Education is needed to bring the r i ght formative 
influences to bear as disaster will be the outcome if the 
wrong influences have the field all to themselves. 

Trade, commerce, wireless, cinema and growth of 
communica tions are altering the African way of life. 

On all roads you see the African pedalling 
his bicycle with his wife on the carrier. 
The baby is on her back and their possessions 
on her head. They a r e going to a new place, 
seeing new things, thinking new thoughts. 
Thousands seek work in the towns and are 
confronted with many new objects in the 
shop windows. There ar e pens, bicycles, 
sewing machines, watches, books and countless 
other interesting and desirable things. 
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The African would also like to own such 
things. How can he earn money to buy them? 
Can he be trained to make them? 

Education has a profound effect on 
individuals and on groups . It creates 
ideas and awakens desires which, if unsatisfied, or ill-
directed, cause frustration, discontent and even hatred to 
those who have given the education . 

In what ,. ay can the African help himself along the road 
to economic, social and political progress? The answer 
does not lie in leaving him to sink or swim in his so-called 
'happy' existence. 

The Europeans have different customs and ways of showing 
respect. How is the African to be sure of correct 
behaviour if he is not taught? To imitate the white people 
he meets casually is not enough. He has bad and good 
behaviour of Europeans to puzzle over. How is he to 
discriminate between them? 

Formal education is necessary to all young Africans if 
they are to successfully adjust to modern civilisation 
which has been forced upon them. 

The danger is not that we may educate the African too 
much but that re may educate him too little. 

African education has intricate and unusual problems 



vastly different from education in a .. 
European setting. As the Binns' Report 

points out, all of the tribes in days gone 

by had traditional social systems where 

discipli_ne was strict. Adherence to the 

moral code (low according to our standard) 

was demanded and taboos and itchcraft were used to enforce 

conformity. Life was difficult but lacked the stresses 

found in a competitive, highly organised, western civilisation. 

Today, the African child must live in an atmosphere vastly 

diff erent - industry and science and the coming of the hite 

man have changed his vorld . He must obey new laws and 

observe new social obliga tions. He is invited to embrace a 

r eligion and ethical code practically unkno m to his parents . 

In this transition many Africans have lost the discipline and 

re s pect instilled by former triba+ sanctions and have not 

attained the sense of r e sponsibility and desirable 

behaviour necessary in our own social order. 

The ~e are many problems in African education. ' The 

nervous fears of the privileged are often one of the 

chief obstacles that the educationist has to surmount. 

This, of course, is not peculiar to Africa . There are 

many a t home who dread that this wine will go to the heads 

of any who are taught. "You will upset them," they say. 

I. Binns ' Report - Rerort of the East an Centr al Africa Stuf y group . 
Chapter 6 . The need for Educati on - The .'oral crisis . 



Putting ideas into people's heads is a 

notoriously dangerous process, and is often 

referred to as if it Yere a crime. 

fear that if people are educated: 

There is 

(1) 
(2) 

(3) 
(4) 

They will not so easily be explmited. 
They may come to do jobs at present 

reserved for the Euronean . 
That manifest injustices may be abolished. 
That Africans may come to live on terms of legal, ,. 

economic and social equality with the Europeans.' 

Some of the problems in African education may be glimpsed 

through the following statements about Africans that were 
2. . 

given to the Kerr Commission in 1951. They show problems 

of discipline, lack of a. sense of respons ibility, inefficiency, 

laziness (so-called) and other things. 

,A Provincial Native Commissioner said, "In my opinion 

the young native of today is less disciplined than the 

young native of thirty year s ago . Thirty years ago we had 

not touched them. Tribal discipline remained, to all intents 

and pu~poses ••.•• but today the young s ter ••• is inclined to 

look down on his elders rather than to obey them. 11 

A Municinal Native Adminis t ration Official said, when 

speaking of his clerical staff, "They must be watched the 

whole time. They have no sense ,ef r espons ibility." 

A European Principal of a large native school when 

referring to his African teachers gave the fol l owing as 

his opinion. "As teachers they: have a Jong ,ray to go 
/, Srni t h C.R. Pagans- Bl a ck and White p . 68 
2 . Report of the Native Education Inquiry Commission , 1951 GS.t> 6-52. p. ~. 



They cannot prepare their om lessons yet. 

They have very little initiative. They 

have no great pride in preserving their stock. 

If I don't go round every week and see 

everyone's cupboards are clean, and the 

registers marked, it is not done. I don't 

think they have sufficient charact - r to be trusted. 

A Missionary Principal of a large mission school speaking 

of his pupils said, "They are horribly lazy. It is one of 

the things I am trying to instil into the boys - to tra in their 

characters not to be lazy.11 
11 Ho1 can e remedy that?" 

"It comes to character training." 

A Member of the Native ducation Department remarYed, 

"It cannot be exuected that a sense of vocation and the 

conscious development of the mind will be found very 

highly developed at this stage, but there are signs that 

they have taken root." ' 

f e must always remember that extraneous circumstances 

affect education and two things stand out in the matter of 

character tra i ning of Africans. The fir s t is that adequate 

provision for African home and family life is needed in the 

towns, and the second is the occupational colour bar. When 

there is a break-up of family life, character training is 



usually lacking. When an African feels 

he is unable to take up a specific work 

because of an occupational colour bar, then 

he is not likely to care very much about 

striving to succeed. 

In this connection, it must be stated 

that more and more in the Federation all jobs are becoming 

open to th8 Africans. In August of this year, the 

Federal Public Service became open to all persons domiciled 

in the country irrespective of race or creed. The opportunity 

if there for any African to rise to the top of the Service 

and he will receive the same rates of pay as his European 

counterpart. Lord Malvern stated that the non-European 

to obtain parity ou d have to first occupy a post previously 

held by a European vith the same qualifications and demonstra te 

by actual service that he could carry out his duties at the 

same standard as that required of a uropean in the same 

post. He said, "h!e adhere firmly to the view that complete 

parity with the uropean counterpart must, from both practical 

and ethical points of view, be accorded the non-Euror ean ••..• 

who is filing a post previously held by a similarly qualified 

European, once he has demonstra ted over a reasonable period 

that he can and will maintain the accepted standards of 

inteprity, r ~sponsibility, efficiency and devotion to duty 



with no more than the same degree of 

supervision as far as the latter three ,. 
qualities are concerned." 

at then are the aims of those engaged 
in educating the African? Throughout the 
years there have been varying policies. 

In the report of the Commission of Native education in 1925, 
the policies of va~ious Missions were recorded. 'The earliest 
and for long the mo s t extensive work was done by the London 
Missionary ociety. Broadly their policy seems to have been 
almost entirely evangelical ••• to spread the Christian faith 
and to depend upon the application of it gradually to leaven 
and change the people. Much literary education was not 
given because not called for •••• • 

:z . 

The policy of the Zambezi Mission, ear]y on the scene, 
varied somewhat from this. Whilst anxious to evangelise 
and to propogate their f a ith, they pursued an intensive 
rather than an extensive policy. From evidence laid 
before the Commission it appears that some of their missionaries, 
though not all, were unfavourable to much literary instruction 
not simply because it was not called for but because in 
principle they did not agree ith it. It appears also that 
they favoured industrial ork for its own sake as well as 
for its influence upon character development. This, coupled 
with their practice of erecting substantial buildings and 

I. Spee ch recorded in the m.hodesia Herald. 24th August, 1956. z. p.34. 



impressive places of rorship, led to a 

considerable number of Natives being trained 

as artisans. The employment of lay brothers 

favoured both this work and the teaching 

of some agriculture. 

The policy of the Dutch Reformed Church 

Mission is indicated by one witness in the following words. 

"Our Church is composed of farmers, the Boers. · We grew 

up wit t he fatives, and had an idea that :-:he Native was the 

servant of the white man ; that was wrong. We believe they 
have souls to be saved. Other people say to the Native, 'Oh ! 
my brother! ' We say that we must preach the Gospel and 
educate him too. He is not equal to us and we cannot make 
him so. We must turn the flood of the Natives' desire to 
learn t o good purpose. Education is to improve the Native; 
to improve his body and soul; I want to make him pure , I 

ant to make him intelligent so that his fears of spirits 

will have no hold upon him . I ant to make him ambitious 
I. 

to lift up his people." They taught the Natives the simple 

home industries of the early Dutch settler. 

An American mission operating in eastern M:lshonaland 
differed again from these. Its pioneers considered the Native 
view of things was hopeless , the best customs and the worst 
being inextricably interwoven. 

I. 

To apply Christianity to the Natives' system seemed 
Report of the Commission Appointed to Enquire into the Matter of 
Native Education in bouthern Rhodesia . 1925. CSR 20-1925 . p.55 
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impossible, so at an early stage they set 

out to make a different man of him, not only 
by giving him the Gospel but also by giving 

such literary and industrial training as 

would completely change his whole outlook 

ultimately enable him to take his place 

body politic. This policy as perhaps strengthened by an 
America.n view of the equality of man enshrined in the 
constitution of that great country. 

A prominent member of this mission says:- "The first aim 
of educational work would be to raise up a self-supporting 
Native Christian community. The second to raise the 
economic status of the whole community, both Christian and 
non-Christian, through education of the masses . A large 
part of educational work is to train and educate Natives to 
take the proper place they must take in the political body. 
The aim ~ould be training the Natives to fit them to get the 
franchise and to take part in the administration of the 
country •••• We teach them civics and methods of self-

government, and have always done so. Our efforts are more 
directed to~ards those who have gone out as teachers, to 
impress upon them their responsibility. 

\. 
rights without responsi. ili ties." ' 

They cannot have 

These differing policies have undergone modification 

(. Report of the Commission Appointed to ~nquire into the Matter of 
Native Education in bouthern Rhodesia, 1925. CSR 20-1925. p.35. 
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through the years. The Kerr Commission, 

in 1952, also enquired into the aims under-

lying the education of the African and 

recorded the views of various Missionary 

Bodies, Govsrnment Officials, etc. The 

following give some indication of their 
findings. 

'The Report of the Standing Committee of the Joint 

Conference, (Mission, Government, African) states: 

"The Missions mainly regard their widespread work in 

African education in one oft o ways; either as a task 

worth-while in itself, the acquisition of Jrno lledge bring 

part of the divine plan for human minds; or as an auxi.liary 

to evangelistic work more narrowly conceived, education 

helping towards a higher type of Christian living, and being ,. 
a necessity for thg higher levels of Christian service." 

A large Missionary Society states: 

"Our view is that primary education, even if it is 

divided into Lower Primary and Upper Primary, is the right 

of all children and must be considered in relation to the 

need of the child, the awakening of the mind and what can 

be given of desirable content to the mind, so that personality 
and character may be developed. That is, help must be given 
to acquire the art of right living first. At the later 

I. Report of the Native Education Inquiry ColllJ1ission, 1951. CSR 6-52. p. 6. 
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stages help must be given so that the art of 'making a ,. 
living' is also acquired.n 

I 

Another Missionary Society: 

1. All education must be based on Christian teaching. 
2. The same fundamental rights and obligations apply 

in Native as well as in European education. 
J. Education is essentially a social and not merely 

~. 
an individual activity.' 

The Commission admirably summed up these views in the 
following way . 'What is comprised under the term 'character ' 
i~ therefore the prime concern of the missionary. The 
means employed by him are (1) Scripture teaching, (2) 
emphasis on moral standards, (3) the development of the 
whole personality by means of every phase of school activity, 
(4) the amelioration of the physical and social environment. 
It would appear that when stated in such terms the aim of the 
missionary is much more inclusive than is generally supposed, 
and that the aim is not comprehended in merely securing more 
adherents to a sectarian faith. 

If Governments were in the habit of formulating their 
motives in supporting the education of African children, 
they would no doubt proclaim their belief that through 
school education they are hoping to train up citizens 
who ~ill by their work contribute to the material 

~ ! Report of the Native Education Inquiry Commission, 1951, CSR 6-52, P• 7 • 
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prosperity of the country; by their conduct 

contribute to its social well being 

according to their capacity and opportunity; 

and, if any children should have the natural 

endowment, contribute to the fame of their 

country through literature, art, music or 

science. In other words, the main interest of the tate is 
in the child as a social being and prospective citizen. 

Lastly, the African rimself, hen he becomes articulate, 
bo. lieves that education should aim at the fullest possible 

I , development of all sides of the child's personality.' 

The Joint Conference Standing Comrrittee sums up: 
"It may be said that the missions exhibit the ultimate 

motive, the Government the secular organisation, and the 
African as the subject concerned, has good life as his object, 
his mind and conduct being the ground and showing the results 

2. of t he whole effort." 

We see that three outstanding purposes are embodied in 
the aims of education for the African. There is education 
to assist in the formation of good character; education for 
good citizenship; education for 'good life' as the African 
would say, meaning vocational training to enable him to 
raise his standard of living. 

The Phelps- tokes Re ort of 1920, stressed the value of 

I l Report of the Native Education Inquiry Commission, 1951, CSR 6-52, p. 7. 
2J . 



religious education. 'The imprint of western 
civilisation and teaching on the primitive 
African is apt to disturb their ethical 
concepts and spiritual life. 

Contact must necessarily weaken the exitt-
ing sanctions, and in view of the all prevailing belief in the 
supernatural which affects the whole life of the African, it is 
essential that rhat is good in the old beliefs and sanctions 
should be strengthened and what is defective should be replaced. 
The greatest importance must be attached to religious teaching 

'· and moral instruction.' 

It is also true that 'History shows that devotion to some 
spiritual ideal is the deepest source of inspiration in the 

1 discharge of public duty.' 

The Education Commission of 1925 stressed the value of 
the teaching of Christianity. 'It is our considered opinion 
that Christianity must be the basis in the future, as it has 

3. been in the past, of the Natives' education.' 
The Kerr Commission came to the same conclusion and reported, 
'In our view, successful African education hinges on the 

formation of good character. That aim must be first and 
constant in the training of teachers; in their teaching method 
and in the preparation and conduct of their lessons; in 
propaganda and parents' committees; in syllabuses; in text-
books; in the classroom and playground; 
l l Educational Policy in British Tropical Africa. 2..J 
3• Ibid p.7. 

in the dormitories 
CMD 2374 1925 



and dining rooms; in school certificates; in 

everything from the beginning to the end of 

the child's education. 

The basis of character training will be 

Christian ethics, but no pupil's op ortunitie~ / 
should be jeopardised by denominational 

rivalry, or because he or she has another religion.• '· 
The Binns' eport agrees with the other two regarding 

character training. 'In the first place we reiterate an 

opinion which we have already expressed, and which we hold 

very strongly, namely that any moral code worthy of the 

name must rest on the spiritual guidance that comes from 

deep and sincere religions belief. As Christians we naturally 
look to Christianity for our guidance, but we appreciate that 

the Mu~lim religion provides such guidance to many good men 

and women hose lives are an example to others.' Z. 

Daily prayers and religious instruction form part of the 

syllabus in all schools - Mission and Government throughout 
the Federation. The effectiveness of the teaching depends 

more on the teacher's personal example than on his technical 

proficiency in presenting the ~ubject. In Nnrthern Rhodesia 

a special issue of the African ducational Journal as devoted 
entirely to character training and was given a wide distrib1 tion. 

A small pamphlet, "Character in a Changing World," has also 

,. Report of the Native Education Inquiry Connnission, 1951, CSP.ti-52. p.9. z. Report of the East and Central Africa Study Group (Binns 1 Report), 
paragraph 47 . 



been published and is on sale to the public. 

The irector of Education in Northern 

Rhodesia recorded, 'In large Government and 

Mission schools adequate facilities for 

moral and religious instruction exist. In 

small isolated schools much, if not all, 

depends on the character and attitude towards religion of 

the teacher in charge. 

The attitude to religion is perhaps best summed up by 

the despairing remark of an African priest in a school log 

book: "School boys and girls are very keening to their 

learning, but sorry for praying, they are seeming confusing." 

Had he added that the teacher was giving no guidance other 

than indifference it vould be a fairly true picture of most ,. 
of our schools.' 

In Nyasaland, the Director wrote, 'Religious and moral 

instruction is given in all assisted schools. Each Mission 
teaches Christianity a~cording to the tenets of its particular 

denomination and imparts instruction in the Christian moral 
code. In the Muslim schools religious instruction is ~ither 

given by the managers themselves, who have received training 

in Zanzibar, or by men specially trained for this work by the 
managers. Ministers of religion of the various denominations 

have the right of entry to Government schools and give 

instruction to their adherents at appointed times. Religious 
I, African Education, Annual Report, 1952, paragraph 211. 



Knowledge is a subject of examination in the 

Government Standard Vl and Standard Vlll 

examinations and in all grades of the 

teachers' examinations. 

Efforts continued to be made to emphasize 

the importance of character training in 

schools. In many of the boarding schools these efforts have 

been reasonably successful and a healthy tone is clearly in 
evidence. 

solution. 

In day schools the problem is more difficult of 

Too many teachers fail to realise that a vital 

function af education is to form the characters of their 

pupils, and that the formation of good habits and a healthy 

outlook on life is more important than the mere acquisition 
I• 

of knowledge.' 

In Southern Rhodesia, Religious Instruction is part of 
the syllabus of all schools. Missions are free to teach 

their own particular beliefs and the Government schools 

give Bible teaching and there is a right of entry for all 
Ministers of Religion. 

There is both success and failure ith egard to this 

purpose of education but it is heartening to read such a 

statement as the following written by Colonel Sir Frank 

Johnson, leader of the Pioneer Column into what is now 

Southern Rhodesia. 'I have of course come across the bad 

J. Annual Report of the Education Department, 1954, Nyasaland. 
Paragraphs 101-102 (p.9). 



'mission (educated)' native, in the same way 

as I have encountered many bad, or at least 

objectionable, educated white men; but this 

does not entitle me to condemn either class 

or race. I could easily fill more pages of 

this book than its publishers would allow 

with instances of faithfulness, kindness, even of courage 

and courtesy on the part of mission 'boys'. Suffice it to 

record that during my last period of residence in Southern 

Rhodesia •••• I carefully gave preference to those who were 

Christians ••• Nor was my judgment proved wrong. True, 

every member of my house and garden staff asked to be allowed 

'off' so that he could attend his native church on Sundays, 

but neither the house itself nor the t hings inside it were 

under lock and key, day or night. I never missed a coin, 

a knife or any article of value, or even garden produce. I 

can only say that if Fate again called me to reside once 

more in Southern Africa I would try to surround myself with ,. 
mission 'boys' as servants.' 

In trying to educate for good citizenship, a measure 

of self-control is given to the students in the boarding 

and day schools by using the 'house' system with Captains 

and Vice Captains in charge. A School Council deals with 

disciplinary matters and every effort is made to develop 

I. Colonel Sir Frank Johnson. Great Days . p.68. 
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leadership and a sense of responsibility 

in the African student. The following 

hopeful report was made by the Principal of 

the Jeanes Training Centre at Chalimbana. 

' Student life this year has been happy 

but uneventful, undisturbed by any major 

For this we have to thank the very happy relationship between 

African and Euronean Staff, and between 8taff and Students. 

It would be too much to say that current political issues 

in the country pass us by - that would be untrue and I think 

disastrous - but political issues, though strongly reflected, 

are discussed as objectively as possible in the cool atmosphere 

of the classroom, and not in the heated atmosphere of the 

debating hall or public platform. We make every effort to 

make our students think out clearly the implications of the 

various issues before the country and to realise that as 

future leaders of the country, their main job here should 

be training in clear objective thought and the acquisition 

of a critical faculty to replace to some extent the purely 

emotional outbursts that pass so often for thought both by 

Africans and Europeans ••• , 
,. 

Community camps are very popular in Northern ~hodesia. 
Boys and instructors give their services free. Some idea 
of the service rendered to the community is shown in the 

I. African Education, nnual Report 1952, Lusaka, paragraph 215. 
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projects that were undertaken in 1953. 
1. The building of a dam. 
2. The building of a brick cattle kraal. 
3. Helping farmers to reap their maize. 

In 1954, 47 boys of the ave age age of 

13t years, camped at the Jeanes Training 

Centre for three weeks. While there they 

built, mainly for the benefit of the local village communities, 

a concrete bridge fifty feet long and three and a half feet 

wide across the Chalimbana River. 

The Scout and Guide movements flourish among Africans. 

Leadership is mainly confined to teachers. Camps are 

held regularly for them and they also participate in 

multi-racial camps. The healthy sports and hobbies and 

out door activities undertaken provide the practical application 

of the more formal instruction given in the schools regarding 

the rights and duties of the good citizen. 
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One very important aspect of training 

for citizenship is that of racial co-operation. 

There are numerous examples of uropeans 

giving voluntary assistance in running 

African orranisations - scouts, guides, 

coaching football and other games. 

The Munali African econdary school collected £6.3.6 
among themselves and gave it to Lusaka European school 

for their swimming bath fund. Such actions are worth 

more than many homilies on good race relations. In 1954, 

the Students and taff at Munali raised £101.0.0 for the 

Rhodesia and Nyasaland University. 

There have been instances too of Africans offering 

themselves as blood donors but in 1952, every boy at 

Munali volunteered to be a donor for the Blood Donor ervice. 

The African looks to education to provide him with 
1 good life. ' It is generally accepted that education 

must endeavour to draw out the best in every child and that 

it should prepare men and women to be good workers and good 

citizens and to develop the spiritual insight with which God 

has blessed them. 

Education must also have relation to the environment in 

-rhich a person has to spend his life. The majority of 

African children will return to rural co~munities and it is 



important that educated men and women should 

use their education to improve agriculture. 

'A major aim of education •••• can therefore 

be considered primarily in relation to 

an agricultural environment in which men and 

,omen can rork, can be good citizens and can 

develop their talents, and it is by this success or failure in 
I . 

such an environment that education will be judged.' 

The Africans have an intense desire for education. They 
want an improved standard of iving - materially, culturally, 
spiritually. 

of. prestige. 
ometimes a village wants a school for reasons 

ometimes education is wanted for unhealthy 

reasons, the desire to be considered superior and to get a 

white collar job and to despise manual labour. This is very 
serious 1hen one realises the extent to which the Africans are 
dependent on agriculture . Schools that train agricultural 
demonstrators and trades schools are very popular. Whether 
it is because fees at these places ar e lower than for secondary 

or teacher-training schools or because they actually prefer 

these courses is a questionable point. 

One boy who was being interviewed by the Chief Inspector 

of Native Education in Southern Rhodesia, in connection with 

his desire to go to the University, was asked who was paying 

his fees at the secondary school he attended. 
I . Nuff'ield Foundation A rican 

Policy and Practive in British Tropical Africa, 



"One of the Inspectors," was the reply. 

When questioned as to how he would finance 

himself at the University he answered, "I 

want a bursary or perhaps the Inspector will 

pay." 

When asked further what he was prepared, 

to do in the way of work to contribute something to the cost he ,. 
said, "I don't want to work for at least ten years!!" 

Many have that outlook. On the other hand there are 

students, both boys and girls, who work every holiday to 

help to pay their fees. Some are in school for a year then 

work for a year before they are able to come back to complete 

the course. 

The above briefly outlines some of the problems and 

purposes underlying African education. 

summarised as follows: 

They might' be 

1. To help the child to develop his spiritual life 
and his. awareness of God. 

2. To provide suitable character training. 

3. To provide training that will help him .to fulfil 
his duties as a good citizen. 

4. To assist him to adapt successfully to his environ-
ment which is largely an agricultural one. 

5. To give such basic skills and specialist training 
as are essential to his chosen life work and to 
present educational opportunities that will allow 
any child of ability to have training for any job 
of which he is capable. 

I . Told by fr. W. ·1'. Miller, Chief Inspector, Native Education Department, 
Salisbury, in personal interview, 10th May, 1956, in his office at the 
Education Department. 



Closely allied to these is the need to 

assist the economic development through trade 

and technical schemes and to provide adult 

education for all ho desire to profit from 

it together ith an effort to provide a 

system of compulsory education for all 

children for a full eight years of a primary course. 
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THE PROBLEM OF WASTAGE. 

'Wastage on the existing scale means that 

many hundreds of thousands of pounds are 

being spent in Africa every year - out of 

inadequate resources - on children who stay at school for 

too short a time to gain any lasting benefit for themselves. 

It is one of the most difficult, and most urgent, of the 
'· problems of African educational development.' 

Wastage occurs mainly in the village primary schools 

particularly in the first four classes. 

covering: 

It is a term 

The 

1. the loss of pupils who leave before 
completing -a school course; 

2. undue repeating of classe~; 

3. taking too much time to complete the course 
due to irregular attendance, inefficient 
teaching, or to a mental capacity lower than 
that of the class age group. 

. 2 
following figures of one Missionary Society· 

engaged in educational work in Southern Rhodesia are 

indicative of the extent of this wastage and apply to all 

such schools throughout the Federation as far as the 

general trend is concerned. 

J. T. R. Batten. Problems of African Development , Part 2. p. 38 . 
Z, The Salvation Army. Between Our sel ves . Issue 19. 28 . 3. 56 . 



ENROLMENT - YJ.ARCH, 1926. 

Sub A 
Sub B 

1 
2 

~ 
5 
6 

Total 

7,712 
6,033 
4,089 
3,327 
2,028 

642 
267 
219 

24,317 
The weakness is immediately appar ent. Out of a total 

enrolment of 24,317 children, only 219 are in standard six. 

The distribution of pupils in the various classes in ,. 
the Nyasaland primary schools show a simil ar trend. 

Sub A 
B 
1 
2 

~ 
5 
6 

Total 

27,187 
18,187 
17,197 
13,061 
10,353 
3,885 
2,111 
1,402 

93,383 
t Northern Rhodesian figures for 1955, show the enrolments 

to be: 

Sub A 
B 
1 
2 

~ 
5 
6 

Total 

Government and Aided. 

45,774 
42,108 
37,075 
35,574 
ll,461 
10,090 
3,907 
3,900 

189.889 

Unaided 

2,317 
1,577 

615 
274 

4,783 
,. Annual Report of the Education Department, 1954, Nyasaland . Figures 

extracted from Table V, p . 24 . 
l. African Education, nnual Report,1955, Lusaka . p . 14 . · 



In March, 1956, the Prime Minister of 

Southern Rhodesia said that of the lo4,ooo 

African pupils in the primary schools only 

4,ooo were in standard six. Seventy per cent 
of African children never progress beyond 

standard one. 

This wastage is not confined to the Federation. The 

nearby countries of Tanganyika, Uganda and Kenya have a 
similar story to tell. 

Tanganyika 
Uganda 
Kenya 

Sub A 

58,144 
50,018 

127,287 

'· ENROLMENTS 

Sub B 

40,201 
38,159 
70,413 

Std. 1 
30,464 
27,084 
50,036 

Std. 2. 

23,142 
21,571 
36,552 

Perusal of these figures shows that the majority of 

the children do not complete the first four years of the 
primary school course. It is accepted by a large number 
of educators in Africa that four years schooling is the 

minimum required to give literacy to an African child, 

but in Southern Rhodesia the Education Department favours 
five years. 

It is also realised that if a child does not complete 

the course then any money spent on his education is a 
complete loss. 

I. 
The cause of wastage is not due to one factor alone. 
Nuffiel d Foundat ion and Colonial Office . Afr ican Education : St udy of 

Bolicy and Practice in British Tropical Afr ica, 1955. p . 77 . 



Low standards o~ education, lack of directed \ 
effort towards its reduction, social and econo~ic 
conditions, lack of co-operation from parents, 
migration of labour, the economic demand for 
children's services, a system of shifting 
agriculture and late entry to school all 
contribute to the present serious problem of wastage. 

Many children have long and difficult journeys to 
go to school. They have to walk along dangerous pathways 
where wild animals are still a danger. Flooded rivers are 
a menace in the rainy season and have caused the deaths of 
many children. Small wonder it is if at such a time the 
children prefer to stay at home. 

Sometimes the young people are kept at home to herd 
cattle, sheep and goats but wastage also occurs in places 
where there is little livestock. 

Physical conditions in some village schools are very 
inadequate. In winter, these dark and dilapidated 
buildings which are without windows, are very cold. 
The child prefers his home where there is at least a small 
fire in the centre of the hut. Classrooms are overcrowded 
and suitable furniture is extremely scarce. 

School fees are usually charged on an ascending scale -
the higher the class the greater the fees. These alone 
are not the cause of wasta e for it is heavy in areas where 



fees are almost non-existent. 

Many children commence school between 

the ages of ten and twelve years and even 

older. An earlier -entry into the schools 

would enable them to get through the first 

four or five years at a reasonable age. 

In Southern Rhodesia, from January, 1957, no child will 

be allowed to stay in school if he is over fourteen years 

of age, unless he has passed standard three. The Minister 
of Native Education said that for far too long a 

disproportionate amount of time, energy and money had been 

poured into the lower classes of the schools. In 1954, 
there were 286,000 in the primary schools but only 23,000 

of them in the standards four to six. 
t 

double this number by 1960. 
It is hoped to 

In Northern Rhodesia, a determined effort was made 

under the ten-year plan to reduce the age of entry into 
school. 

The age and time of admission must be carefully controlled 
throughout the Federation. This means the prevention of 
older pupils from making a start in the lowest classes. 

Such a decision is hard on the individual, but is the policy 

to be followed if wastage is to be reduced. Control of the 
age of admission would mean control of the age range in a 
/. Mr. Garfield Todd . Ar t icle on Afr i can Education i n Rhodesia Her ald , 

15th March, 1954. 



class and would help to overcome the problem. 

Special classes could be arranged for those 

who want to begin after they are ten years 

of age. Where there are insufficient pupils 

to begin a special class, individual cases 

could be considered on their merits. Those 

who begin late do not usually stay for the whole course 

and they make it difficult for the teacher to give them and 

the younger children equal attention. 

Double sessions are often thought to contribute to 

wastage but it is no less where single sessions alone are 

held. In many village schools, double sessions are 

held, one in the morning and one in the afternoon, so that 

the number of children attending is increased by utilising 

to the full both the buildings and the teachers. The 

intention is good but it is inclined to double the amount 

of ineffective primary teaching being given. The children 

who come in the afternoon have to wait till the heat of the 

day and the teachers are already tired. The working day 

is long and exhausting especially for the unqualified 

teachers and those lacking in ability. The dileml!la is 

to choose between quantity and quality. There must be 
complete elimi nation of double sessions in all schools as 

soon as possible. The Education Departments do not approve 
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of double sessions. In the urban government 

schools the school programme for a single 

class goes from 8 a.m. until 4 p.m. with 

additional outside activities. The schools 

have a part to play in combating delinquency 

and children need more than half a day in 

school. 

Many Missions run double sessions in their Central 

Primary schools. This came about because of a sincere 

desire to help a larger number of children to enter standards 

four to six. The European staff carried the heavy burden 

of what amounted to the running of two complete schools 

every day. One half of the children did industrial work 

in the morning and the other went into academic classes and 

then they changed over in the afternoon. The teachers 

thus taught the same lessons at least twice a day. In 

schools where there were more than two classes of the same 

standard, the teacher might be required to teach the same 
lesson three or four times a day, e.g. a teacher of English 

would take all the classes in English in two standards six 

in the morning and in another two in the afternoon. In a 

sense he would become a specialist teacher and at the 

primary school level there is need for a class teacher 

who is able to take the majority of the lessons with his one 
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class. The extra classes in the higher 

standards became largely the responsibility 

of the European staff, usually small in 

number, and created a great strain on 

physical and mental health and, consequently, 

was liable to affect the quality of teaching given. The 
number of successful candidates at the final standard six 
examination was not affected in a deleterious way. The 
intangible things are so important in the lives of young 
Africans who are being given a moder~ formal education. 
In the lives of African students who, in the boarding 
schools, come · into close contact with the Europeans, the 
intangible things are most important and a teacher who is 
overburdened, even when this burden is accepted willingly 
and often volunteered for, can fail to give those very 
things that he most desires to give. He can do a better 
service by taking no more than the limit of his actual 
accommodation and his ability to handle in a single stream. 

Limitation of all classes to reasonable numbers is 
necessary. In N0 rthern Rhodesia, an experiment was 

carried out which showed that classes of 3? pupils produced 
higher numbers of children completing the four year course 
than did classes of higher numbers. 



The teacher is the biggest factor in the 

wastage problem. The Binns' report 

recorded, 'We found, in every instance, that 

a school which had cut wastage down to 

negligible proportions had a good head 

teacher who had worked for a thorough 
/. 

understanding between school and home.' 

In Southern Rhodesia, the Prime Minister said in 

connection with wastage, 'The weakness is the number of 
untrained teachers. Of a total staff of 8,500 in 1954, 
4,665 were untrained, and all of these are in the lower 
classes of the schools. The drive to train 4,ooo teachers 
in the next five years should change the balance of trained 
staff in the first five classes from the present 36 per cent 

2 to a more satisfactory 75 per cent.' · It is aimed to train 
750 teachers annually for the classes Sub A to standard three. 
There must be insistence on well trained teachers of 
experience teaching in the lowest classes. 

As far as secondary education is concerned, the wastage 
occurs mainly in the case of girls. Many leave to get 
married before they complete the course. 

What measures can be taken to remedy the position? 
The seriousness of the position should be emphasised 

in all teacher training schools and every trainee should 
1. Report of the Eas t and Central Africa Study Group (Binns ' Report ) , p . 78 . 
~ Mr. Garfield Todd . Ar tic l e on Afr ican Education in The Rhodesia Herald , 
~-15th Mar ch, 1956. 
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understand the need of, and be given practice 
in, co-operating with. the parents and in 
visiting the children's homes. 

Parents should be instructed so that they 
understand that fewer than four years at 
school is a waste of time and of their money. 
When parents enrol a child at school they should be 
encouraged to agree to allow the child to stay for at least 
four years. Perhaps a return of a small part of the fee 
at the conclusion of the course would be a suitable 
inducement to the parents to allow the child to complete 
the course. Any form of compulsion in the matter would 
be likely to end in failure as attendance is a voluntary 
matter. Appeals to the parents, to the teachers and to 
those in authority will be more effective than compulsion. 
The assistance of the District Commissioner, Chiefs and 
Local African Authorities can be enlisted. 

Under the ten year plan, 1947-1956, the Northern 
Rhodesian Education Department made a determined effort to 
reduce wastage and a consideration of the measures they 
adopted, is useful. 

In an effort to eliminate some of the wastage, automatic 
promotion was applied in the elementary schools at the 
end of the 1951-1952 school year. All who attended for 



not less than 160 days out of the minimum 

180 were automatically promoted. In no 

case may a child remain in the elementary 

school for more than five years. The 

arguments in favour of this are that teachers 

used to spend too much time testing instead 

of teaching. It is believed that children who are 

educable at all, and are of the right age, should complete 

the course in four years if they have good teaching, 

regular attendance,. classes of a reasonable size (35 pupils) 

adequate equipment and accommodation. Failure to complete 

the course in five years shows that any further expenditure 

of time and money would not be warranted. Room must be 

made for those children who are making normal progress and 

it must be taken into account that slow starters in the 

first year often make good progress later. It took seven 

years of planning before this step was taken and attention 

was given to the following: '-

'(a) Improving the quality of teaching by introducing 
regulations governing the qualifications and numbers of 
teachers in aided schools and by conducting annual 
refresher courses for serving teachers, directed towards 
making the teaching lively and the schools attractive 
and suited to the needs of an African rural people. 

(b) Eliminating untrained teachers: these have been 
reduced to 6•8 per cent of the total staff in maintained 
and aided schools, excluding part time craft work and 
homecraft teachers who specialise in the teaching of 
these subjects only. 

I . African Education, Annual Repor t, 1952, Lusaka . p. 20 . 



(c) Insisting on well trained and 
experienced teachers taking the lowest 
class. 

(d) Insisting on regular inspections by 
managers of schools and providing for 
more frequent inspections by school 
supervisors and education officers. 

(e) Insisting on elementary schools which 
have been in existence for more than 
four years providing the full four-year course. 

(f) Improving buildings and equipment by adopting 
standard building plans and laying down mimimum 
equipment lists. 

(g) Restricting the size of classes to a maximum of 35 
pupils. 

(h) Restricting admission to children of the right age 
group (seven years for girls and eight for boys) and 
enrolment of new pupils to the first month of the 
school year. 

(1) Encouraging the habit of regular attendance over the 
number of years normally required to complete the 
course, through enlisting the co-operation of the 
parents and Native Authorities and through the personal 
influence of the teachers. 

(j) Introducing compulsory education in urban areas and 
enforcing by means of Native Authority Orders and 
attendance officers, the regular attendance of pupils 
voluntarily enrolled, with the consent of their parents, 
for the complete course. 

It should be noted, however, that after making good 
progress the compulsory education scheme for urban areas 
has become impracticable for the present, except at 
Livingstone, owing to a very rapid and unforeseen increase 
in school population on the one hand and accommodation 
and staffing difficulties on the other. Every effort 
is being made to increase educational facilities in the 
urban areas so that compulsion can again be effectively 
applied. 



(k) Arranging school holidays to coincide w th 
the main agricultural seasons - planting, 
weeding, bird-scaring and reaping.' 

All these measures have been proved 

effective in reducing wastage and inefficiency 

and applied throughout the Federation would 

solve the problem of wastage. 
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THE EDUCATION OF WOMEN AND GIRLS. 

"Educate a man and you educate an individual. 
Educate a woman and you educate a tamily." 

Aggrey. 

The African attitude towards sending girls to 
school is the most significant drawback to their educational 
advancement. There is very strong prejudice to be over-
come as far as the formal education of women is concerned. 
Great sacrifices will be made to make it possible for 
boys to go to school but money is not so willingly given 
to pay school fees for girls. 

The woman is almost a beast of burden and is 
considered as a work unit and she has no place in the 
councils of men, even where matriarchy exists. When the 
woman is given a formal education, the men think it upsets 
the established order of society. They do not want 
inconvenient demands made upon them, nor do they desire 
to assist with domestic affairs, nor to shoulder extra 
responsibilities so that the girls might be free to go to 
school. The men look upon the woman as the worker on 
the land, and in the home. 



Agriculture is important to a 

country. The woman does much of this work 

so improvements in it depend to a large 

extent on her. This alone is a strong 

argument in favour of education for women, 

even if it is education with a distinctly 

agricultural bias. 

The girl who is fortunate enough to have the 

opportunity to go to school learns much that is helpful to 

her but tensions also arise. All girls' education includes 

training to work on the land and in the home, in infant care 

and food values. For the first time in her life she learns 

fundamental rules of hygiene and health education. Full of 

enthusiasm she returns home but finds there is strong 

reluctance to change. Many of the old people feel they do 

not want to take advice from the young and resent all that 

the girl is able to do if they are unable to do those things 

themselves. The girl then loses respect for the older 

women who are unwilling to learn and there is cleavage 

between them. 

At school the girl is able to debate with the boy 

students and she finds she has opinions of her own which 

she can express as effectively as they do. At home, 

educated girls are often isolated in their communities 



and feel outcasts. Many suffer great loneliness 
and will continue to do so until a larger number 
of girls is able to be educated. This, in its 
turn, makes some of them inclined to be stand-
offish and proud. Their obvious pride in their 
own achievements leads to further dislike on the 
part of the villagers and contempt for them on 

the part of the educated girls. 
It is interesting to note that many of·the 

educated African men are concerned about making it possible 
for more women to be educated. They write numerous 
letters to the African newspapers on this subject and 
try to send their own daughters and sisters to have some 
formal education. These men understand that their own 
political aspirations can be more quickly realised if 
they have wives who are able to share such things with 
them and support their views. The men resent having to 
take as a wife a girl who is unable to care for the home 
and children in a way that is expected of civilised 
people. Africans and Europeans are coming into closer 
social contact with each other and the African men want 
their wives to be able to know how to acceptably conduct 
themselves in the presence of European men and women. 

It is not to be expected that the African outlook 
on education for girls will change very rapidly. Formal 



education has only been available for the 
African for the last sixty years and only 
to a limited extent. They have to be 
convinced of the desirability of female 
education. Much of the parents• opposition 
arises from the fact that Christian girls 
are discouraged from attending the traditional puberty 
rites, and rightly so, for many of these initiation 
ceremonies are revolting. The old women play a large 
part in giving the instructions for these ceremonies, 
consequently they feel education is a disruptive force 
which deprives them of authority. African women are 
often the strongest opponents of education for girls. 

There is one things which has greatly affected the 
education of women and that is the custom of lobola, 
i.e. the bridal price which is paid for a girl by her 
husband-to-be. At first, the education of a woman, 
because it was so very elementary, did not affect her 
lobola value as a producer of children. The majority 
of African girls marry. Unless a direct connection 
can be seen between what a girl does at school and her 
suitability as a wife, it appears to the African that 
money is wasted if it is spent to educate her. Now 
it is a fact that a standard six girl fetches a higher 



lobola price than one who has gone only as 

far as standard three. African parents 

often count up the cost of their girl's 

education and add it to the normal bridal 

price. They demand so much for an 

educated girl that it is becoming 

increasingly difficult to find someone who is willing to 

marry her, for the lobola demanded is so high that it 

forces the young couple to carry an overwhelmingly 

large financial burden for many years of their married 

life, or they have to wait for a very long time before 

marriage. When A.S. Cripps was a missionary in 

Mashonaland, before 192?, he wrote this poem which 

shows the simplicity of the system then. 

LOVE PAGAN. 

Sunshine and hoe-shine 
Delve and delve away! 
Hoe-head, that I wrought her, 
Busy shines today. 
Had I but ten cattle -
I would wed her now: 
She is sweet of favour: 
She is strong to plough. 

Eye-shine and fire-shine! 
How her spoon's heft plies! 
While the black pot bubbles, 
While the bright fire sighs! 
She'ftwas brewed the brown beer: 
She 'twas gound the meal! 
How can I ten cattle 
Beg or buy or steal? 



Twelve months I'll hire me 
For a miner's hire -
Take the kicks and curses 
Dare the earth-damp's 'ire: 
I will buy ten cattle, 
Snatch my maid and run: 
She shall reap my red grain, 
She shall bear my son1 

So very much more than that is demanded today. 
Cattle still have to be given but a cash payment of any-
thing up to £100 is asked for by the parents. No parents 
are willing to forgo lobola, possibly because they have 
so few ways of making money. There are a few educated, 
Christian parents who try to return some of the money 
to the daughters by giving a sewing machine, or something 
equally valuable, as a wedding gift, but they are rare. 

as opportunities for earning are increased will any 
appreciable difference be made in this custom, and 
those opportunities depend to a large extent on 
education which enables the African to grasp the 
chance when it comes. This custom of lobola appears 
to be a relic of the days of slavery but the facts 
are today that many advantages come to the women 
from its practice and it is this which keeps it alive. 
It is incorrect to say that lobola is an unqualified 
social evil although it is so very contrary to 

G-RFIIN STAMPER. western thought. The chief advantage is that it 



sets a value on the wife and protects her 

against the whims of her husband. The 

educated African does not ask for the 

removal of lobola but for the fixing of a 

lobola price at a reasonable level which 

will not impose such a difficult financial situation on 

young people who want to marry. Problems connected 

with lobola are not likely to be solved by legislation 

but by changing custom and this is a gradual process. 

As the girl becomes financially independent her 

independence will be manifested in other ways. When 

education for the African becomes free, then parents will 

not be able to claim such a large lobola on the grounds 

that they spent a lot on the girl's education. When 

education becomes free and compulsory much of the problem 

will disappear. Unfortunately, due to many circumstances, 

the day of free, compulsory education for all, is still 

far off. 

Concentrated effort should be made so that girls 

start school at an early age to enable them to have at 

least eight to ten years schooling before they marry. 

Apart from giving special facilities to persuade 

girls to come to school it is needful that the curriculum 

will meet their particular requirements. Homecraft, 
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. hygiene, sewing, child care and such like 
should have much emphasis. In most 
schools this is done. Such instruction 
must be included at such a time in their 
education that .it does not interfere with 
their basic academic training so should be 
given before the end of the primary school course as very 
few girls go beyond this stage at present. 

Over the last twenty years there has been a 
steady improvement in the proportion of girls to boys in 
the primary schools. Today, in rural areas in Southern 
Rhodesia, the boys predominate in the schools·, but in the 
towns the proportion is roughly half and .half. In 
industrial areas women can earn money in a variety of 
ways, whereas in the rural districts the avenues are 
restricted to teaching and nursing. This ability to 
earn is contributing to the changing place of women. 
The women working in urban areas have to adopt new ways of 
living. The houses are crowded together and home-grown 
food is absent. The women have all the temptations of 
town life to face, as well as the advantages. As they 
earn money and come into contact with the things that are 
for sale in the stores, they come to depend on bought 
materials watches canned foods fo 



salt, bicycles and sewing machines. 

There is need for research into the social 

problems affecting women and girls both in 

rural and urban areas. 

In Northern Rhodesia there has been 

an appreciable improvement in the number of 

girls going to school as the following comparative 

report for the years 1952, 1953 and 1954 will show. 

1952-1954 ATTENDANCES OF GIRLS AT SCHOOL. 
,. 

Total 
A. 12..!. 1.:.. 11. Elem- Middle 

1952 May 19,324 11,659 7,652 
entary 

4,015 42,6;6 2,115 
1953 May 18,449 13,313 9,072 5,400 46,234 2,438 

Upper Total 

393 45,158 
505 49,177 

1954 Sept. 18,697 14,862 12,268 8,996 54,823 3,821 1,013 59,657 

It may well be that increased attention given to mass 

literacy, to ·courses for adult women and lower fees for 

girls., h,ave all contributed to this increase. 

The policy in Nyasaland is clearly stated. "In 

1953 the enrolment of girls in primary schools was about 
one-third of the total. Every effort must be made 
during the period of this plan to bring this proportion 

Z. towards the target of one half." 

The number of girls in secondary schools in the 
Federation is very few indeed. More girls' secondar 
1- African Education, Annual Report , 1954, Lusaka . p. 17 . . 

A Plan for the Development of African Primary and Related Post- Primary 
2. Education, Nyasaland . 1954/1959 . p . B. 



schools should be built and a larger number 
of places in co-educational secondary schools should 
be available for them. The best incentive to progress 
is for girls to see women of their own race taking 
their place with men in the university and in the 
professional field. It is significant that the first 
application for admission received by the new university, 
came from an African girl, who has been accepted. 

The opening of a larger number of careers to 
African women may convince some parents that education is 
profitable but this in itself is not a very worthy motive. 
In the towns, the majority of Europeans employ boys to 
help in the home. This is a waste of man power which 
should be used in other directions. It probably came 
about in the first place because the boys had some 
education and could speak a little English and the 
European housewife did not know the vernacular. A 
Domestic Science school which specifically trained girls 
for work in European home~ would be of great service. 

The conception of innate inferiority of women, and 
the encouragement of marriage as soon as girls reach 
puberty, must go. The standard of living cannot be 
raised without the co-operation of the women and it is 
important that informal education be available for them 
as well as formal education for the young girls. 



The woman plays such a large part in 
holding the family unit together. Leave 
her out and you are wasting your time 
in educating the rest. Each member of the 
family feels the benefit if the mother is 
educated. The social, intellectual and 
spiritual level of African life will only be elevated 
when the woman as well as the man is able to make her 
contribution to the community at large. The education 
given must be of a type that will not make the women 
discontented or have an unsettling effect upon them. 

(. In a report on Education in Central Africa, another 
slant is put on the problem of education for African 
girls. "The participation of European women as equals 
with men in professional fields is still sufficiently 
recent for the position of women Officers in Colonial 
Territories to be quite difficult to sustain. A 
paradoxical situation arises. On the one hand, the 
expatriate Woman Officer is expected to take in her stride 
loneliness, discomfort, responsibility in relation to 
people of other races, difficulties of running a house 
or an institution with men servants, of undertaking 
arduous journeys involving dangers of delay and breakdown 
in isolated areas, and unsuitable rest camps. She is 

f. Nuffield Foundation and Colonial Office . African Education : Study 
of Policy and Practice ih British Tropical Africa, 1953 . p . 108. 



expected to be enduring, patient and 
strong. On the other hand, she is often 
expected to put up with inferior living 
conditions, and to give way automatically 
to men with families, regardless of the 
responsibility of her position and her need 
for privacy. She cannot take her leisure time pleasures 
with the freedom of men although her work involves her 
in similar rigours. The senior woman is not always 
given proper social recognition; she is used in her 
specialist capacity, but her advice is sometimes neither 
taken nor sought on matters in which she is competent. 
These are generalisations from a series of observations 
and incidents and the position naturally varies with 
place and persons, but the situation calls for understand-
ing because unless Europeans set the example of respecting 
the European professional woman and treat her as a partner 
and honour her socially, Africans cannot be expected to 
give similar respect to their women and to encourage their 
progress at this stage of development." These remarks 
apply equally to the position of women on Mission stations 
as well as to those in Government appointments. 

That African men will respect women who have 
education and will work happily under them is proved by a 

I. story which appeared in a recent African news a er. 
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The situation is rare but it is an indication 
of what African women are capable of doing. 
'Muda, an African Council School, 
situated in the Muda Native Purchase Area, 
about forty miles south of Salisbury, is 
making rapid progress under a lady head 
teacher, Miss S.B. Dube, who has been teaching at the 
school since 1951+. There are 268 on the school roll 
and the classes go up to standard three. Only one 
other woman is a member of the staff and there is a 
ready willingness on the part of the male teachers to 
serve under her.' The parents and the Native Council are 
extremely helpful. At present a new school block is 
under construction and when it is finished it is planned 
to apply for approval to commence a standard four class. 

In 1942, a homecraft village was first started as 
a private enterprise by a missionary, Miss Langham, who 
was assisted by Miss Tully. Since then four more 
villages have been established at Masase, Morgenster, 
Empandeni and Wanezi, by grants from the Beit Trustees. 
They paid for the buildings and for the running expenses 
for the first five years, after which the government took 
over the responsibility. These last four are planned to 
accommodate sixty women with one European in charge 
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with an African nurse and an African teacher to assist 
I. her. The object, in the words of the founder, is to 

provide 'simple training for the rank and file that they 

might become true homemakers, able to cope with and 
improve Reserve conditions.·' The women are married or 
engaged to be married, and they live in the homecraft 
village for a year. Their conditions are such as any 
African could achieve in a Reserve. They make the best 
of available local materials and teach the women to do the 
same. Their husbands are encouraged to pay visits. 

Hasfa, begun by Miss Langham, has only recently received 
help from the Beit Trustees and from the Government. 
In 1943 there were 37 girls and women in residence but 
by 1949 there were 100 women accepted for the course. 
There are 100 there today but about 1,500 applications 
for admission were rejected last year. This shows 
something of the need for more schools of this type. 

There is a great demand for them as no previous academic stand-
ard is required for entrance. Indeed, preference is 

given to those with the lowest educational 

attainments. No academic work is under-

taken at Hasfa. Those within the normal 

school age ~re given time to go to 

Kanukamwe school (a Salvation Army 

/. M~ss E. Langham . 



village school) about a mile from Homecraft. 

The Homecraft girls go back to their own 

place in the afternoons for industrial 

training while the rest of the girls 

receive theirs at Kanukamwe itself. At 

the other Homecraft villages, if some 

elementary academic work is provided, then a government 

grant is available to pay the salary of the African 
I. 

teacher. The Kerr Commission commended 1 the pioneering 

spirit and self-sacrificing devotion shown by Miss 

Langham during this long period.' I have paid many 

visits to Hasfa du~ing the years 1945-1956 and have no 

hesitation in saying that if more schools of this type 

could be established, the standard of living in the 

villages would be substantially raised and there would 

be a strong reaction in favour of girls' education on the 

part of the women who undergo this course. 

An interesting experiment was undertaken in 

Northern Rhodesia in 1954 to encourage African women 

to take short courses in domestic arts. This is known 

as the "Badge Schemen which includes a number of short 

courses in all branches of women's work - cookery, 

needlework, dressmaking, homecraft, handicrafts, 

health and literacy. For each completed course a 
l. Ibid p . 50 . 



specially designed badge is presented. All 

women's classes, in town and country, are 

eligible to join, whether these classes are 

organised by the Government, Municipality, 

Mission or private enterprise. The idea is 

to help women workers to understand what to 

teach African women. Giving badges places 

the work on a competitive basis and adds purpose. Later, 

welfare workers will inspect the homes of those who have 

earned badges to see if they are keeping up the standard. 

So far the scheme has been most successful and could be 

extended to the rest of the Federation. 

The moral situation involved in social change 

presents an even greater problem to the African woman 

than to the man. Customs connected with birth, death, 

initiation and marriage impose heavy social obligations. 

This is not so difficult where polygamy is generally 

practised. It is very hard indeed upon those who have 

accepted the principle of monogamy for themselves yet 

have to take their part in the community life of a 

polygamous people. The womeni are guardians of the 

home and are not in such close contact with the forces 

that are breaking up tribal society as the men are. 

They are less willing to break with tradition. The 



pressure of material and moral forces 

affects the women as well as the men. 

Even in remote areas the women are personally 

involved and influenced. They see the 

aeroplane flying overhead, their men go off 

to work at the mines or in the cities, the 

children come home with new learning, bicycles lean against 

the mud huts and the sewing machine finds a place in a 

hut devoid of furniture. The majority of women have not 

been to school but the results of the white man's education 

cannot be avoided. The women have a deep sense of 

responsibility, much greater than that shown by the men, 

and many feel if the burdens of their work were removed, 

they would betray their trust as wives and mothers. 

It must be stressed that, particularly in girls' education, 

emphasis should be placed on self-restraint, based on 

behaviour rooted in deep spiritual belief, or the 

removal of old disciplines could lead to moral decline. 

Some African men get the chance to study overseas. 

Their wives are left behind. The men learn many new 

things and on their return cannot share these with their 

wives because their thoughts and experiences are so very 

different. While away, the man is often lonely and 

exposed to particular temptations. His wife, also alone, 



feels the need of other society and some-

times there is a moral lapse, as is also 

the case with the husband who is away. 

Later they are unable to live happily 

together and to readjust to each other. 

The women often suffer because they are 

left sufficiently well provided for and at time have to 

go to live with relatives in the position of a dependant. 

This is not easy when the visit is prolonged. The men 

also go off to work for commercial enterprises. The 

women are left behind to fend for themselves and the 

family and to educate the children. It is of extreme 
importance that education for the men should not create 

gulfs between them and their wives. In Northern Rhodesia, 

attention is paid to this and when the men are studying 

for higher courses within the territory, their wives are 

given special courses. The woman studies English so that 

she will be able to converse with her husband in that 

language and be able to understand better her husband's 
experiences. Some instruction is given in social 
behaviour, in European dress and cookery. The wives of 
teachers and Jeanes supervisors are also given special 

courses to help them to take their place worthily beside 

their husbands when they go out to remote villages and try 



to raise the standard of life there. 

This policy of giving special training to 

teachers' wives could be extended with 

profit all over the Federation. In 1952, 
the Director of Edu ea tion in Northern 

11 
' 

Rhodesia reported, nThere has been increased emphasis. on 

the practical side of education with a more realistic 
application to local needs. Perhaps the most significant 
step forward in this direction was the widespread training 

of Female-Helpers, generally, though not exclusively, the 

wives of teachers and evangelists, whose newly acquired 

skill of needlework, knitting and, to a lesser extent, 

of cookery and domestic crafts, brought a much needed 

breath of utilitarianism into a somewhat overacademic 
atmosphere. The improvement in accommodation and 

equipment since 1942, when funds became available for 

this purpose, has led to conditions of greater orderliness 
(, 

and efficiency in the village schools." 

The Missions . have done a great deal to help 

African women to shoulder public responsibility as far as 
Church work is concerned. Suitable women are selected 
for training and they are taught to run meetings of 
various kinds for women. A specific ins tance of this 
is found at the Salvation Arm Howard Institute in 
\. African Education, Annual Report, 1952, Lusaka. p. 9. 



Southern Rhodesia, where Africans are 

trained to become Salvation Army Officers. 

The wives and husbands go together to 

undertake similar training in Bible 

study and related subjects. In addition, 

the women have courses in cooking, laundry, 

housewifery, child care, dressmaking and knitting. They 

are trained to be leaders of African women and to pass 

on to others the knowledge that is given to them. They 

have proved themselves capable in this field. Hundreds 

of women walk many miles to attend the weekly Ruwadzano, 

(the Fellowhsip) and they learn there many things that 

help them in their daily living. They have talks on 

various subjects, practical work in sewing and knitting 

and they organise community work like making bricks for 

a new school or church. It is significant that the 

women desire to spend at least half the time discussing 

spiritual matters. If anything has to be left out of 

the afternoon's programme it is never that. This bears 

out what was written earlier in the chapter on the deep 

responsibility the women feel for the moral welfare of 

the community. The women talk quite freely to each other 

about their difficulties and they try to help one another. 

Christian women who are married to heathen men find this 



a source of much strength. In times of 

marriage or death, these women band _together 

to help cook food or to provide material 

to cover the body, or to give some similar 

service. A European woman will visit the 

gathering three or four times a year to give 1 

help and guidance but the responsibility is really with 

the African woman leader. 

Professional training has been limited to teaching 

and nursing. The entrance requirement in Southern 

Rhodesia is a standard six pass for the lower teaching 

certificate and junior certificate for the higher 

teaching course. It varies in Northern Rhodesia and 

in Nyasaland, where there are different categories of 

training for teachers. The teaching course lasts for 

two years plus a probationary period of one year. There 

is need for more training schools to train African girls 

as Domestic Science teachers. There are a number of 

them throughout the Federation but more are needed. 

In pursuance of the accepted policy of the Federation, 

girls are given bursaries more readily than they are 

given to boys, to help them to undertake both the 

Academic and the Domestic Teacher's courses. Their 

fees are lower too. This needs to be continued and 
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implemented if a sufficient number of 

trained women teachers is to be available 

the existing schools, let alone supply · them 

for the villages where schools are non-

existent. 

Girls in the schools who are bright 

academically often take the Teacher Training Course because 

they are able to . earn within two years, and it is 

cheaper than secondary work, and they have a recognised 

place in the community. Owing to the fact that women 

teachers are so badly needed, girls who are clever are 

often influenced to become teachers rather than to follow 

tneir natural bent towards academic work at a secondary 

school. This is due to the fact that more bursaries 

are available for girls who take up teacher training, 

and secondary places are so few that it is hard for the 

girls to get into the school. 

Mention must also be made of the Nursing training 

which is available for girls after they have passed 

standard six. The course is for three years and includes 

both general and midwifery training. Government 

examinations are taken at the end of three years. Ma.le 

nurses are also trained, mainly in government hospitals. 

The majority of the women are trained in Mission hospitals 



,such as Morgenster 

(Dutch Reformed Church), 

Waddilove (Methodist 

Church), Howard and 

Cikankata (The Salvation 

Army), and similar 

places. This course is 

most popular with the girls as it provides them with some 

form of post six education. There are more girls 

applying for places in the nursing schools than can be 

accepted. There is a great need for more African nurses 

and more hospitals ought to be built to train them. The 

position today is vastly different from that of thirty 

years ago when it was extremely difficult to persuade an 

African to undertake a nursing course. In 1925 it was 

recorded, "The following offer was made a few years;,~9 the 

Medical Director to three leading Mission societies: that 

he would take from them twelve Natives who c·ould read and 

write sufficiently to take a temperature and read a chart; 

that he would give them hospital training for three years 

and that while doing so he would pay them £1 per mensem 

for the first year, £1.10.0 for the second year and £2. 

for the third year. In no case was the offer accepted. 

The Medical Director is prepared to repeat t he offer ,. 
today." 
l, Report of the Conunission Appointed to Enquire into the atter of 

N ative Education in Southern Rhodesia, CSR 20-1925. p . 90. 



It was only in 1950 that the first two 

nurses in Northern Rhodesia to be qualified, 

received their certificates. They were 

Maggie De Beer and Bridget Mphande, who 

were trained at the Salvation Army Cikankata · 

hospital. Bridget is still nursing at 

Chipembi Methodist Mission. 

One big attraction to the nursing course is that 

the girls receive some small payment while they are doing 

their training as well as ·free uniforms and board. This 

makes them financially independent. As the girl can be 

self-supporting, nursing is even more popular than teaching. 

It means that many girls are able to go on with some 

education when school fees are not asked for. 

A further problem in the schools is the need for 

money for suitable buildings as living quarters for girls 

and much more is needed in the way of equipment. In 

most schools living conditions are still very poor. 

Girls sleep on the floor and there is no privacy 

whatsoever. It is a poor argument to say that they do 

not have beds to use at home. They come to school to 

learn a better way. Neither is it accurate to say that 

beds cannot be kept free from bugs. Where beds are 

provided and adequate supervision is given, there is 



evidence to disprove these excuses. A very great 

advance in material conditions is called for. It is the 

duty. of the school to help to raise the standard of living. 

Rarely do you find individual lockers or cupboards and 

there is nowhere for the girls to keep their own personal 

belongings, or to have flowers and pictures beside their 

beds. Curtains, sheets, pillow slips and quilts could 

all be made during sewing classes. In some schools 

this is done but everywhere improvement is needed. 

Another important item .is girls' uniforms. In 

this country economy is a vital necessity but all uniforms 

should reflect good taste and be becoming. Utility need 

not eliminate beauty. 

With regard to eating conditions and social 

relationships there is still much 

to be accomplished. Girls who 

are educated will become the wives 

of educated men. More and mor e they 

will take their place as equals in 

a multi-racial society and the 

men need wives who know how to 

behave in European society. In 

many schools the students still 

use their hands when eating and 



are not trained in the use of cutlery. 

Some schools encourage the European staff 

and students to eat together for some of 

the time. They have their own diet but 

try in this way to establish closer social 

relationships. Nevertheless, they are few 
and far between. 

A more beautiful environment is needed if girls 

are to develop their minds in the best way. They need 
the right kind of atmosphere to help to create independent 
thought. 

A word might also be said with regard to games. 

Outdoor games are very popular with the girls at school, 

especially ne~ball. Better provision could be made for 

indoor games as well, such as lexicon and games of that 

kind. Many schools still depend on lanterns or pressure 

lamps for light at night and reading under those conditions 
produces eye strain. 

It is recognised by most schools that inter-school 
visits, dramatics and debates are vital . as a part of 

girls' education and provision is made accordingly. 

In conclusion, it seems that the policy to follow 

is to make it easy for girls to come to school by having 

mor e school places available for them, by giving girls 



more bursaries, providing the right type of 

curriculum for them and making better living 

conditions available. As an incentive to 

sending young girls to school, the older 

women should be encouraged to undertake a 

course such as is provided at the Homecraft villages, so 

that they will see that school is helpful to their 
daughters. 

The African women in the Federation have much 

commonsense and goodwill and if they can be convinced 

of the value of education, then the problem of the girls' 

education will be more than half solved. 
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'We shall prosper in proportion as we learn 
to dignify and glorify labour and put brains 
and skill into the common occupations of life.' 

Booker T. Washington. 



EDUCATION AND AGRICULTURE. 

The majority of Africans depend for 

their existence on agriculture but, using 

primitive methods, they fail to make the 

best use of the land. In many places the 

soil is rapidly becoming exhausted. Added to this, the 
African population is incr·easing very rapidly and it is 

anticipated that it will be doubled in thirty years. A 

greater production of food and other agricultural products 
is absolutely necessary. 

It is also a pparent that educated Africans are not 

turning to agriculture as a means of livelihood. 

The need for educators to give attention to agriculture 

has been recognised for a long time. 'It is upom the land 
that the future of the Natives will chiefly lie, and their 

secular education must be based on tilling the soil and 
raising cattle. This need is fully recognised by the 

missionaries and does not exclude the arts of better living 

and the opening up of their minds to the limit of their 

capacity, and is by no means intended to debar participation 

in the industrial development of the country we share with 

them. 11· This statement is just as true today as when it 
was written in 1925. 

1. 

Soil erosion, increased population, greater production 
Report of the Commission Apr ointed t o Enquir e into t he Mat ter of 
Nat ive Education in Souther n Rhodesia, CSR 20- 1925, par agraph 847, 
p . 116. 



and more scientific farming are some of the 

problems with which education has to deal. 

Widespread and thorough agricultural education 

is essential to the well-being of the 

country. 

Deforestation is a serious problem. Over the centuries, 

wood has been used extravagantly for heating and cooking, 

trees have been destroyed ruthlessly and wind and water 

erosion has followed. Soil erosion is common in the 

Federation. Over-grazing, the lack of contour ridging 

together with the lack of trees have been responsible. 

'The agricultural methods pursued are wasteful, slovenly 

and unnecessarily ineffective. The almost general use 

of ploughs connotes an advance in the economy of human 

labour, especially of woman labour, but it is so unintelligently 

applied that its result is of doubtful economic benefit. 

We have the admission of Natives that a relatively larger 

harvest was garnered from hand-hoed land. In this connection 

it is of interest to note that Natives who in the service 

of farmers have apparently mastered every detail of up-to-

date agriculture revert to their primitive methods when 

cultivating their own fields, while, on the other hand, 

there are pleasing instances of complete revolution in 

method by Natives who have received sustained instruction 



from missionaries. The most probable 
reason is that the conservatism of a 
community is proof against scat tered ,. cases of i ndividual enlightenment.• 

The soil is constantly exhausted 
because a single crop is continually cultiva ted and that 
without the- help of compost or manure. Often trees and 
vegetation are cut and burnt and a single crop harvested. 
The land is then left for years and another area burnt out. 
In the process the finer and useful grasses are destroyed. 

It i s well known that Africans tend to overstock cattle. 
Cattle provide meat and drink and a lobola for a bride. The 
greater the number of cattle the higher the prestige of the 
owner. The cattle-raising tribes need to learn much about 
improvement of pastures, water conservation and the preparation 
and use of skins and hides. 

Many Africans have a poor diet. Mental and physical 
improvement could be effected if changes were made in food 
production and consumption. In African boarding schools 
every effort is made to teach the students how to grow 
a variety of vege tables and these vegetables are eaten 
by those who grow them. In this way it is hoped to show 
the pupils how to prepare and enjoy a variety of foods. 

r. 
As most Africans have a primary education only, it is 
Repor t of the Conunission Appointed to Enquire into the Matter of 
Native £ducation in ::iouthern Rhodesia, CSR 20- 1925, paragrapn 
4 2 ( 4) , p . 10. 



at this level that agriculture must be 

stressed. Every school should have a 

small plot for each student and a large 

plot for use for demonstration purposes. 

The primary schools, being the most numerous 

and widespread, are particula~ly suitable for spreading 

agricultural information. Some of these plots can be 

manured and have proper ridging and the others can be 

left without them. When the crops are reaped, the adults 

can be invited to inspect them and then explanation can 

be given to show the value of the manure and ridging. 

The work done in the classroom by primary school 

pupils should be closely allied to the environment. Much 
interest can be roused by constant use of the nature table, 

weather calendars, seed boxes, rain gauges, maps and diagrams 

of the countryside. 

Post-six courses in Agriculture are provided at 

Domboshawa and Mzingwane (both Government schools) and at 

Waddilove (Methodist). The Department o~ Native Education 

supplies the schemes and syllabi which cover basic agricultural 
training. The course lasts for three years but from 1957 
the course will take four years. The subjects are: 

Soils and crops (Field Husbandry). 
Water and soil conservation. 
Forestry, including Fruit Trees. 
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Vegetable gardening and Horticulture. 
Animal Husbandry. 
General Farm Practice (fencing, mowing, 

implement and vehicle repairs, road-
making, etc.) 

In addition all students have two hours 

per week of both English and arithmetic. 

Those who complete the course usual ly become Demonstrators 
employed by the· Native Agricultural Department. Some work 
for private employers. The majority have personal ownership 
of a farm as their ambition. 

The Alvord School of Agriculture opened in 1950 offers 
a three-year course leading to a Diploma ·in Agriculture and 
is int ended io equip students as agricultural demonstrators 
and teachers. The year begins in September and ends in 
August, thus allowing instruction to be given in proper 
sequence during the growing season. 

In Nyasaland, earlier this year, the Coltby School 
of Agriculture and Veterinary Science was opened. This 
school will provide staff for the Agriculture and Veterinary 
Departments and will undertake the training of prison 
farm instructors, and will run short courses for chiefs 
and cultivators. 

At all stages classroom_work and the school garden 
should be related or the children will do the manual work 
grudgingly and come to hate agricultural labour. 

The libraries of all schools need more books which are 



written in simple English, on every aspect 

of farming and soil conservation. 

The pressure of exami nations and 

European teachers with an urban background 

prevent secondary schools from playing a 

leading part in the revival of agriculture. 

The examinations are largely responsible for the attitude 

that work done in agriculture is a waste of time that should 

be given to essential study~ Part of the answer is to have 

agriculture as an examination subject up to School Certificate 

level and to demand as high a standard in that as in any other 

subject. 

Men and women who come from overseas to the African 

educational service are predominantly those who have had 

a grammar school background and_are more used to towns than 

to the country. This does not apply to those who have come 

specifically for industrial work. These former people are 

those who train the Africans to become teachers in the rural 

areas. Some have tried to relate their teaching to the 

environment but others have been unable to adjust themselves 

to it. 

In all primary schools a proportion of the time must 

be spent on practical agriculture by Departmental decree. 

This has often become mere drudgery for the children and 

the African teachers do not always give the supervision that 



is necessary to this work. Unless the 

practical work has real meaning to the 

pupils they will not be interested. 

Contour ridging, rotation of crops and 

manuring must be demonstrated in the primary 

schools. 

A qualified teacher with agricultural training should 

be on the staff of every teacher-training school. The 

dependence of Africa on agriculture should be emphasised 

and teacher training schools should be built in rural areas. 

Those undertaking teacher training and those doing the 

Agricultural Demonstrator's Course could be trained side 
by side. Where this is not suitable, the teachers in 

training could spend a period of say six weeks at the 

Agricultural schools -and those at the Agricultural schools 

could go to the teacher training schools for the same 
period. 

whole 
'The teacher is the key to the/situation, and this is 

a matter which should be kept always before him during his 
training. The enthusiasm which he shows for a subject 

is infectious particularly with young children. Given a 
teacher who is keen on his work and who will associate 

himself with the Agricultural Demons trator in his area and 

seek his co-operation, then the whole attitude of the African 



,. 
to the land could be revolutionised.' 

Adult educational agencies and the 

schools must make a concerted simultaneous 

effort on agricultural ignorance. The 

youth of the land must not be educated in 

such a way that they will be divorced from 

the land and adults must be given agricultural information 

so that they will be prepared to assist in making 

impr9vements. Film shows on agricultural topics are 

available and should be used freely in the schools and 

in the villages so that the adults may also understand 

the best methods of farming. Agricultural shows have done 

much to arouse interest among adults and children and they 

are very popular with the Africans. 

While stress should be laid on agriculture this does not 

mean that it is not necessary to develop technical education. 

To keep abreast of industrial expansion trained African 

technicians are required and those who have aptitude for 

such work should be trained accordingly. 

1. Report of the Native Education Inquiry Commission, 1951. CSP 6-52. 
Paragraph 179. 



educalion 
and f he aduff ... 



EDUC AT ION AND THE ADULT. 

There is much evidence to show that the 

progress of a backward community will be 

greater and more rapid if the education of 

the adults is taken in hand simultaneously 

with that of the young. 'If the difficult transition 

from traditional ideas and institutions to forms better 

adapted to the rapidly changing environment is to take 

place successfully, conscious and deliberate efforts must 

be made to guide and assist the evolution. Even at the 

cost of some temporary restrictions of educational facilities 

for the young, provision needs to be made for the promotion 

'· of adult education.• 

The need for increased adult education among Africans is 

urgent. So many lose touch with their homes when they go 

to work in the towns when they are unable to read and write. 

It must be pointed out that on the mines the night schools 

are very popular and the mine authorities co-operate with 

the Government in helping the Africans to improve. 

There is instruction in the Vernacular with some English 

and Arithmetic. 

It is also significant that many of the factories 

require no educational standard for admittance to a job. 
I. -~emor andurr. by the Advisor y L; om.mJ.. ee on 

of Afr ican Corrununities . Colonial 103 . p . 14 . 



Many do not provide a community school to ensure literacy 

among their workers. There is danger in this. 

The agricultural situation demands consistent attention 

and rapid changes in methods of cultivation because of the 

rapidly increasing population. To teach these new methods to 

the children in school alone is to touch the merest fringe 

of the problem. 

The breakdown in family life brought about by the 

speed of the impact of modern civilisation on primitve 

people is to be deplored. There is too wide a gap between 

the educated young people and their illiterate elders. 

Many more educated adult Africans are wanted. It is useless 

to divorce adult education from the living conditions of the 

people. They need literacy and then they need to be taught 

how to improve their crops and how to raise their own 

personal standard of living. 

Many adults have had only three to four years of 

school life and they require good literature at cheap prices 

in both the Vernacular and English so that they might 

they had 

few 



guidance to African adults on such matters as 

road safety, soil conservation, food production 

and similar topics. 

The radio plays a large part in helping 

the adult African. This was seen in the 

recent riots in Salisbury and in the railway strike when 

talks were given in the vernacular to help the Africans to 

· understand the true position. In this way things were 

quickly brought back to normal and essential services were 

not disrupted. If the radio is to be enjoyed to its 

fullest extent there is need to help the Africans to 

understand simple basic English. 

Vernacular newspapers (mostly owned and controlled by 

Europeans) give information, news and entertainment for 

the benefit of adults and often give valuable advice on 

political problems. 

The schools should do more to foster parents' associations 

so that when the people are together informal education on 

many topics can be given. 

Community centres are in operation in some compounds 

and locations but more are essential so that there might be 

facilities for sports, films, discussions and debates. 

Adult education courses could provide the trai ning 

ground for good leadership in politics. Some inadequately 



educated Africans have great sway over the 

illiterate people and lack of education for 

the adult can provide a breeding ground for 

agitators and disturbers of industry. 

The Churches do not generally play a large 

part in adult education besides providing for 

classes for training them to b~come Church members and 

for a weekly or monthly women's gathering. This is a 

field of endeavour that the Churches could investigate. 

Adolescents with little schooling need the influence of the 

Church and it is the time when they hear with force the 

call to the religious way of life. A Church is an adult 

society and some of the small bush schools could be abandoned 

and the money and effort used more widely in the enrichment 

of the adult's of the community. 

Adult education anq mass literacy are aspects of a single 

problem. Mass literacy must be linked to community develop-

ment. There must be local support for it before it is 

begun. Concentration must be in the areas where the need 

is greatest. Special attention should be and is given 

to hospitals, prisons, locations, mines and compounds. 

In Northern Rhodesia, successful experiments in mass 

literacy have been carried out. It has been proved that 

an adult can be taught to read a page in a simple primer in 
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his own vernacular within half an hour. No buildings 

are needed and classes are not held. A few Africans 

are taught individually to read and vrite and they 

are provided with the printed primer and go out to help 

one other person to read and so the work goes on. At 

the end of a month a simple test is given in oral reading 

from the primer and from vernacular newspapers and the adult 

is asked to write a simple letter. Most of them are able to 

do this within one month from their first lesson. In this 

way literally thousands have been taught to read and write. 

It mpst always be remembered that people in the towns are 

rigidly restricted for time because of their employment so 

night classes which are very popular must provide the type 

of education that the people really need. Night classes 

are also held in the villages. To en~ourage this work the 

Education Departments in the three territories offer to pay 

the salary of the teacher where a sufficient number of people 

desire a class. These classes altogether only touch a 

few people. Lack of trained staff and buildings prevent 

more being done. The attitude is becoming more and more 

to put all the resources into the youth. The generation 

that is past is past. Even so, it is necessary to do 

something to make the adults at least literate. 

Much adult and vocational work is provided by agencies 



outside of the school such a s the Police \ 
training school, nursing and theological schools, 

the Survey Department's schools, the Agricult-

ura l and Veterinary training schools, training 

given by the Post Office and Forestry Depart-

ments and by Co-operative Societies. All 

t his is commendable for it is true, as Sir Philip Mitchell 

says, "You cannot build a modern civilisation on an ignorant ,. 
man and his wife with a hoe." 

I. lvia r gar et Read , Afr i c ans and their Schools, p . 20 . 
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THE EDUCATION OF THE HANDICAPPED 
CHILD. 

Schools and special classes for 

physically handicapped African children 

are only in their infancy and are very 

few in number. There are no official 

statistics to give an accurate estimate 

of the number of children who are in need 

of special attention because of physical 

disabilities. Neither are there any 

standardised intelligence tests that are 

suitable for Africans in the Federation, 

that could be used to get some indication of the number 

of children with low intelligence quotients. 

As the number of school places is so few, many of 

the handicapped children do not get into school at all. 

They just remain at home with their parents. With 

limited staff and schools available, the normal child 

receives the first chance to be educated. 

It is best to consider the different types of 

handicaps separately as the problems and policies differ 

according to ,the degree and type of disability. Let 

us look first at the provision made for deaf and dumb 

children .• In Southern Rhodesia there is a school for 

them at Loretto Mission (Roman Catholic) and there are 
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sixteen pupils ranging in age from 

seven to seventeen years. The other 

school is at Morgenster (Dutch Reformed 

Church) with about the same number 

of pupils. 

There are several definite 

problems. The first is the unwilling-

ness of the African parents to send 

the child to school because of fear 

and superstition. They have some 

slight faith in local remedies 

which they prefer to try for some time 

before handing the child over to the 

care and instruction of Europeans. 

One must always remember that behind this unwillingness 

is genuine affection for the child and the mother especially 

does not w'ant him to have any experience that may cause 

harm. She knows she is able to care for him after a 

fashion at home but fears what may happen to him if he 

goes away to strange people and unfamiliar surroundings. 

This fear is slowly being overcome. Progress made by 

other deaf and dumb pupils is the best proof and advertise-

ment and this cannot be hurried. 

Undesirable behaviour is usually a most difficult 
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problem to solve with these children. 

Perhaps it is best illustrated by 

a true story of a child at Loretto, 

whom we will call Matambudzo 

(troubles). Even in appearance she 

was different because her eyes 

were blue when all Africans usually 

have brown eyes. At first she was 

very cruel to the other children and 

it was doubtful if she would be able 

to stay, because it was feared she 

would cause serious harm to them. 

Ma.tambudzo had had no desirable 

means of expressing herself at home 

but at Loretto she was given toys to play with but these 

she immediately destroyed. They were later replaced 

with blocks of wood, a hammer and nails. From this she 

was led on to making simple things for herself. The 

process of unlocking her imprisoned mind had begun. 

When a means of expression was available her behaviour 

improved and the way was open to begin to teach her. 

The Sister in charge loves these children and that is 

why she is so successful with them. Activity of the 

right kind, and sincere love, provide the answer to the 



behaviour problem. 

The third problem is that of 

language. English is used at 

Loretto, the reason being that, in 

the absence of trained personnel, 

it has been more important to unlock 

the door to reading than the door to 

speech. This is associated with the 

difficulty of having so many 

·Vernacular dialects to contend with. 

Among the sixteen pupils, at least 

four language areas are represented. 

The cost of providing suitable 

printed book s in the different 

dialects is too great to make it practicable but English 

books are readily available, carefully graded, and 

written specially for African readers. A further point 

is that most educational aids are prepared for the deaf 

and dumb in English speaking countries. These give a 

world lead in the treatment of the child so afflicted 

and if all this is to be available to Africans, then 

English must be the language. ·There is no hardship 

in presenting the door to English rather than to the 

Vernacular, for the child has no language to forget. 



Further, all the teachers who are 

disposed to tackle this work are 

fluent in English whereas they are 

not so fluent in the Vernaculars. 

At Morgenster they use the Vernacular 

of the area in which the Mission is 

situated. One is inclined to 

suspect that this is because they 

would use any language rather than 

English, for any purpose. Their 

results do not appear to be so 

successful as those of Loretto where 

the attitude to the language problem 

is different. It must be said that 

for lack of trained teachers, not a great deal of progress 

has been made in teaching the children to speak. Their 

reading vocabulary is in a different world entirely from 

their speech vocabulary which is limited to simple 

greetings. Some of the children have already passed the 

normal standard six examination. No allowance was made 

for their incapacity except that they had mental Arithmetic 

problems prepared for them on paper and oral reading was 

not required. Their speech is very high pitched. The 

teachers try to get the children into a relaxed attitude 



but this is the point where a 

mechanical contrivance would be of 

undoubted benefit and is urgently 

needed. At Loretto, plans are in 

hand to purchase a voice pitch 

indicator known as the Maico 

Chromolizer, as soon as funds are 

available. ' Grants-in-aid should be 

made available to these schools to 

enable them to purchase such 

expensive but essential equipment. 

There is need for research into 

the whole problem of the deaf and 

dumb African child. It is interesting 

to note that practically every child in both places 

suffered, in early infancy, from severe burns through 

roll ing into the fire which is usually burning in the 

middle of the huts. Whether there is any connection 

between the burns and the incapacity of being deaf and 

dumb is not certain. 

Let us turn now to a consideration of those who 

suffer from blindness. This seems to be more frequent 

than deafness and the incidence of blindness appears to. 

be higher than is normal. The causes are more apparent 
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than the causes of deafness. They are 

largely connected with the poor attitude 

of Africans towards personal hygiene. 

There is failure to control flies, which 

is one of the chief contributing factors 

to trachoma. Superstition also plays 

There are still many ignorant African mothers 

who believe that the flies are sent to take away the 

matter from the eyes of the child. It is a shocking 

state of ignorance but the fact remains that such women 

will not wash the eyes and will not allow any check 

on the flies which ·carry infection to others. In this, 

the policy to pursue is clear. Hygiene lessons must 

be emphasised in the schools and made very practical. 

This is done throughout the Federation. In Southern 

Rhodesia, for instance, by decree of the Education 

Department, hygiene teaching must be given right from 

the first day in Sub A to the end of the Primary School 

Course. In the new Rhodesian Junior Certificate 

examination there is also 

a special subjec~ Health 

Science, which continues 

this teaching. More 

Hygiene Demonstrators are 
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needed to go to the women in the villages 

and to give practical demonstrations 

of how to keep the children's eyes clean. 

These Demonstrators are trained at 

good job in the 

need for an 

enlargement of the number of Africans taking this course. 

Propaganda talks by members -of the Health Department, 

to students in standard six, might help in recruitment. 

Nurses-in-training often go to nearby villages to give 

hygiene talks and to do practical work. 

be continued and intensified. 

This should 

Near Fort Victoria, in Sou~hern Rhodesia, there 

is a school ~or· the blind named Capota, and there is some 

provision at Loretto also. The age is much higher 

than in the schools for the deaf and dumb beGause the 

schools for the blind accept married people while they 

are not accepted at the schools for the deaf and dumb. 

There are about twenty five pupils 

at Capota. Braille is taught 

so the r ealm of reading is 

open to them. Music is an 

important part of the 
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curriculum and provides a 

desirable means of expression. 

Miss H. Hugo is an enthusiast 

and a live force behind this 

training. Her songs are 

usually of the Moody and Sankey 

g • type but the children are happy and the music brings them 

much joy . They play all sorts of instruments, violins, 

mandolins, guitars and the organ. Those who cannot 

play an instrument hum through a paper and comb. 

Everybody is in this music making. No one is excluded. , . 
One school Inspector gives a week of his holidays each 

year to help to teach these children how to play the 

various stringed instruments, and to introduce songs ofa 

different variety while helping to improve the singing 

of sacred music. More Europeans could be enlisted to 

help in this splendid work. 

Nyasaland has a school for the blind, and nearly 

blind, at Lulwe (South Africa General Mission), which is 

in the extreme south-west corner of the Protectorate. 

There are 39 pupils on the roll who have come from 

the souther n areas. For the blind children in the northern 

areas there is provision at Magwero (Dutch Reformed Church~ 

in Northern Rhodesia. At Lulwe the school depends largely 

I Stor y told to me by Mr . J . McHar g, Div isional Inspect or, a s honaland 
· North , in per sonal interviel'l in his office , 10th May, 1956 . 





on gifts for finance and on the sale 

of work done by the children. A small 

school for the blind was opened at 

Kasungu, to which a grant of £1,000 

was made from the Native Development 

and Welfare Fund, towards extension 

of the buildings. There are twenty _ 

pupils. Those who complete the Junior 

Primary Course go to Magwero for the 

Senior Primary Course. 

In Northern Rhodesia, grants are 

given to the schools for the blind at 

Magwero, at Johnston Falls and Lwela 

(Christian Missions in Many Lands) 

and . for the new Northern Rhodesian school for the blind, 

at Bwana Mkubwa. There are eighty on the roll at the 

latter place. Blind teachers trained at this school 

work at Kasembe and Balovale and their work includes 

the teaching of at least 125 people who are blind. This 

is an inter-denominational school and was founded by the 

Northern Rhodesian Society for the blind, which is 

affiliated to the British Empire Society for the Blind. 

Most of the buildings were erected by boys from the 

Copperbelt schools who were attending a Community 



Service Camp. The Provincial Education 

Officer reported, 'The Eighth Annual Camp 

was again held at Bwana Mkubwa where the 

project for community service was the 

building in permanent materials of ten 

staff quarters, seven latrines and the 

plastering and whitewashing of the 

sixteen staff houses erected the previous 

year. This year there was a record 

attendance of 321 boys and thirty-one ,. 
teachers and instructors.' 

Similar camps could be held in other 

parts of the Federation and mor e money 

could be given by the Government as 

grants-in-aid to all who would undertake in a satisfactory 

manner the responsibility of controlling schools for the 

blind. The Kerr Commission recommended that "Government 

should encourage the expansion of school work among 

physical deviates through Mission agencies to the full 

need disclosed and bear the major part of the cost of 

such work. 11 .Z. 

Staffing is an urgent problem but the British 

Empire Society for the Blind plansto set up six rural 

centres in Northern Rhodesia. Their 1956 annual 

,, African Education: Annual Report for the year 1954, Lusaka, p . 25 . 
J. . Reoort of the Native Education Inquiry Commission, 1951, CdP 6- 52, p . 32 . 



problems. 

report indicates that the area will be 

extended later to include Southern 

Rhodesia and the whole of the Federation. 

In Nyasaland there are to be two new rural 

training centres a year during the next 

three years. The report says that in 

Kenya there are between 65,000 and 75,000 

blind people but a survey carried out had 

shown that it was possible to reduce the 

number by 20 per cent within five years. 

It is hoped that a similar decrease might 

be made in the number of sufferers in 

the Federat i on. 

After care is one of the most pressing 

While an effort is made to teach these people 

in such a way that they will be able to earn a living, 

the solution is not always easy. Some do basketry and 

some do typewriting. They take their notes in Braille 

and transcribe them on to the typewriter. They do it very 

well but how successful they have been in commerce is not 

known. Perhaps one avenue that could be profitably 

explored is to find out how manycould be absorbed into 

Government Native Departments where a large number of 

t ypists are needed. 
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There are two opinions with regard to 

after care. Some propose the setting up 

of a community in which all the people 

will be blind but they will be under 

some paternal control. The other 

suggestion, and this is favoured by the 

Government, is that the blind should be 

absorbed into the life of their own 

community, possibly an urban community 

because of the difficulty of life in 

rural _areas. They have to make a 

living for themselves and, in industrial 

areas, their special training could be 

used. Rural areas involve the herding of cattle and 

ploughing and it is in these fields that their handicap 

is mos t felt. Attention could be given to an interesting 

experiment that is being made in Kenya in this connection. 

Kenya's school for blind farmers, started in May, 1955, 
has proved highly successful over the initial period 

of operation. Run by the Salvati on Army with aid from 

the British Empire Society for the Blind, the school 

teaches market gardening and will eventually have a small 

herd of cattle. With the aid of sticks and string, 

blind pupils last year planted crops or" cotton, tomatoes, 



vegetables and grass for the expected 

cattle. The students are also taught 

carpentry and crafts such as rug-making 

to provide them with other sources of 

income. 

A disease which causes physical 

disability to numerous children is 

leprosy and their plight is pitiful. 

Some who are fortunate enough to be in 

a leper settlement are able to go to 

school. There are several of these 

settlements in Northern Rhodesia at 

Chitokoloko, Luapula Valley and Chikankata. 

In some places there are schools for children of lepers 

when the children have not the disease themselves. 

The biggest problem is to persuade the people to 

come to the leprosy settlements as soon as they notice 

the disease. When the children come they have an opportunity 

to learn as well as to get well. The people are afraid of 

the routine of large hospitals as we know them. The 

lepers come more readily and stay for the whole treatment 

when they are allowed to live in native fashion in mud 

huts and attend the hospital each day for treatment. 

This is done at Chikankata and there have been a large 
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number of cures. Already this year 

ten young people have been sent home 

cured and two of them are returning as 

boarders to the normal school at the 

same place. Two male leper patients 

are teachers and they supervise the 

lessons of over fifty children and get 

paid for the work they do. It is 

better for the ·children to be able 

to carry on with their studies while 

they receive treatment, rather than to 
' 

be just sitting around idle. One boy, 

George, eleven years of age, arrived 

at Chikankata about two months ago. He had not seen a 

European before and was thrilled with all that he saw at 

the leper colony. He especially liked the lorry. He is 

very happy· and just loves all. the school activities. 

As more return home cured and able to go on with their 

normal education, parents will see the wisdom of allowing 

the child to go to the leprosy settlements. More 

stringent measures should be taken to persuade lepers to 

go but, at the moment, there are insufficient places and 

staff to cope with the whole situation. 

Leprosy is not contagious at all stages. The 



leper feels isolated and lonely in spite of having other 

lepers about. At Chikankata, football teams from 

the ordinary schools play against teams of lepers 

who are considered to be in no danger of passing on 

the disease. This helps the morale of the students and 

could be extended to other settlements. 

5TL1DE.Nrs "IT 
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That the children settle down happily at the leper ~chool 

is a fact. Sara, a thirteen year old, said that at home 

she was kept away from the other children, she could not 

go to school nor help in the work of the fields, but since 

coming to Chikankata she was able to do all those things. 
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Consideration of the position of those who are 

crippled brings into focus the interesting fact that 

their education is linked with art in its various forms. 

From among them have arisen students whose work has 

attracted the notice and approval of art critics who 

enjoy world-wide fame. The Queen Mother bought some 

of the pictures painted by students of Cyrene (Anglican) 

and exhibitions of the work done have been given in 

England. 

Cyrene, in Southern Rhodesia, is the one school 

where a great deal has been done for crippled children 

by introducing them to different forms of art such 

as painting, woodcarving and sculpture. 

The ordinary schools had failed to 

provide for them because their 

degree of disability was too great 

but at Cyrene they showed aptitude 

for expressing ideas in visible, 

tangible form. Many of the cripples 

are now almost self-supporting. 

Ac~ually Cyrene is primarily a 

Mission educational centre with 

a village school, central primary 

school and secondary school. All 





pupils enjoy art activity one afternoon a week. The 

promising ones, and the cripples who cannot do industrial 

work, are given extra time and help as well as better 

materials for painting and carving. 'About five per cent 

of the students become proficient in art, and on this 
I 

small proportion, Cyrene has made its reputation.' 

The Rev. Edward Paterson, principal from 1939-1953 

(when he retired) believed the success was due to allowing 

the African's innate artistic ability to be developed 

without imposing western ideas upon him. In seeking to 

help crippled children the potentialities of African art 

have been brought into prominence. They express their 

minds· rather than reproduce what they see. 

Adomech Moyo belongs to the Rozwi tribe. 

He is a cripple who moves about on his hands. Even so 

he has worked right up through the school to standard six 

and has become extremely proficient as a painter, 

carver, needleworker and school shoe-repairer. 

Today he is one of the teachers at the Memorial Hospital, 

Bulawayo, where he specialises in occupational therapy. 

He is the first African to hold such a position. His 
(, Feder al Gover nment Pr inter, Tourist Pamphlet , 1Cyrene 1 • Inside page. 
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work and personal example are a · 

great inspiration to the patients. 

He and his pupils have won many 

prizes at African art competitions. 

Another boy of exceptional 

ability and of much interest, is 

Samuel Songo. He is very badly 

crippled not only in both legs. 

but in his right arm and hand. 

However, using his left hand only, he has mad a name for 

himself in sculpture and painting. He passed his standard 

six in 1954 and today he assists in the art classes 

at Cyrene as well as doing painting and carving on his 

own account. 

One important factor emerges from a study of life 

at Cyrene, i.e. the crippled child does not need to be 

isolated in a special school. He is happy to live and 

work in an atmosphere of normality. 

Increasing attention should be given to art and 

this is the policy of the Education Departments. In 

Southern Rhodesia in the new Departmental scheme for 

village schools, art in its various forms is given a 

place. There is visual art and the use of clay. Pigments 

are collected from native materials and brushes made from 
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local fibre. Crippled 

children could make these 

brushes easily and perhaps sell them to other schools to help 

to support themselves. 

It is interesting to note that at the Jeanes Training 

College at Chalimbana, the design work was so well done that 

Messrs. Horrockses Fashions Ltd., England, have bought and 

patented some of them. Here is another avenue of earning 

that these crippled children could have opened to them. 

From these cripples the fact has come to light that 

Africans are most successful in art when it is presented 

subjectively and is thus more fittingly expressed in 

design rather than in reflective form. The knowledge 

thus gained should be noted and acted upon in the schools 

for the normal children as well. It may be that by 

directing a larger number of crippled children to Cyrene, 

and by opening other centres of a similar nature, not 

only will the individual physical deviate be helped but 

further development in the realm of art may be attained. 





LANGUAGE: 

WHICH AND WHEN? 

In educating a people, the question 

of language is of the utmost importance. 

As far as the Federation is concerned it has a two-fold 

role to play. It is the pathway to understanding 

between European and African and it is the key to 

advancement. 'We need the gift of languages that we 

may know the hearts of our people and care for their 

innermost needs; and that they may know our hearts.' 

Literacy for the African is essential but it so often 

means for him the acquisition of three languages. 

There is his own dialect which he uses at home, the 

vernacular of the area in which he goes to school with 

English as well. 

African pa ents want their children to learn English. 

Not to begin English early would be considered as an 

attempt to hold the African back from legitimate 

advance in civilisation. The development of African 

people involves a very wide diffusion of Eng l ish. 

English provides a wide and rich culture and its use is 

not to suppress anything that is African but is a means 

whereby he can be enriched. 
/. R. ~mith . Pagans, Black and ite . p . 4. 



A language policy is needed and it 

would appear that special emphasis is 

best given to English rather than to a 

given vernacular but the vernacular 

should be used in the early years of 

formal education. The difficulty arises 

in choosing the particular vernacular to be used and 

the time at which English studies should begin and at 

what stage it should become the medium of instruction. 

In Nyasaland, English is begun in the third year and 

is used to some extent as a medium of instruction in the 

fourth and fifth years. After that English is the 

medium of instruction. 

In Southern Rhodesia, English is begun orally in the 

first year and becomes the medium of instruction for one 

or two subjects in standard three. From standard four 

onwards English is the medium of instruction. This has 

not always been so. In 1925 there was some doubt as to 

whether English should be taught in the village schools 

at all. The vernacular was considered desirable. 

'Vernacular- Many witnesses agree that the teaching of 

the vernacular is of value. The greatest service 

that the third class schools have rendered is the opening 

of the Scriptures to the Natives in their o~m .tongues. 

Many thousands can now read the Bible for themselves. 



To this may be added the ability to 

communicate with friends by letter. 

With about 40,000 indigenous Natives 

away from their homes at work, the advantage 

to those who can do this is obvious. 

Native Commissioners produced letters 

written to them by Chiefs and headmen. They pointed 

out, too, the practice of publishing Government and 

Police notices in the Native tongue. 

English - Some witnesses are against the teaching of 

English in third-class schools~ They say it is so 

badly done that it would be better not done at all. 

One inspector of schools would even prohibit it. We do 

not think this could be done, and the proposals made 

later to encourage raising the standard of the teacher 

should steadily improve the position. The scholars 

ask for English, and in the best of these schools it 

is fairly well taught. Many witnesses favour its 

teaching as tending to a better understanding between 
I. 

white and black.' 

In Northern Rhodesia, English is begun orally in the 

second year and becomes the medium of instruction by 

the fifth year. 

If the various tribes are to be preserved then the 

I. Report of t he Commission Apnointed to Enquire into the Matte r of 
Native Education in Southern Rhodesia , CSR 20-1925, p . 59 , 
paragr aph 375 . 



languages they speak have a part to play 

in that preservation. The African student 

ought to be encouraged to have a love and 

respect for the mental inheritance of his 

people. It is an undoubted fact that 

the mother tongue is the best for awaken-

\ 

ing the imagination because it touches the heart as well 

as the brain. If the African is deprived .of his 

vernacular then another uprooting influence is added to 

his life. 'The vernacular studies open the way to the 

study of African history, customs, songs, beliefs, and 

literature, and by awakening spiritual insight can play 

their part in helping the African to select the best from 
I. 

the spiritual strength of western culture.' 

In the lower primary schools the unwritten history, 

praise songs, proverbs and animal stories should be 

studied in the mother tongue. Some missionaries engaged 

in educational wor¥ may fear a return to paganism in 

this but a Christian elder could be employed to do this 

work. Many of these stories could be acted for Africans 

have natural acting ability which can be used to help him 

to develop his imagination and improve his speech. 

The symbols of literacy ought to be related to the 

mother tongue first of all and instruction in the first year 
I. Nuffield Foundation and Colonial Office : Renort of the East and 

Centr al Afr ica Study Group . Par agraph No . 102. 



must, of necessity, be in the vernacular. 

There must be enough teachers to do this 

ver nacular teaching and to carry it on 

throughout the school life. This would 

not be practical if all the vernaculars 

were preserved as subjects for study -at 

school. In Northern Rhodesia there are over forty 

dialects spoken. While in general the principle is 

adopted that in the early years instruction should be 

in the vernacular, it is impossible to provide school 

books in many of the languages of the smaller tribes. 

The production of subsidised vernacular readers is 

limited to four main languages: Bemba, Lo·zi, Tonga and 

Nyanja. The study of the vernacular continues right 

through the school course but, owing to examination 

difficul ties, only Nyanja and ~emba can be studied for 

the School Certificate examination. Other pupils take 

Latin as their second language. 

There are many Africans who can read English better 

than they can read in their own vernacular. In 1952, 

the Kerr Commission reported, 'There is evidence that 

even pupils who have gone through the whole of the 

Primary Course, and thereafter been trained as teachers, 

are still below standard in the use of their own language. 



One witness said, "Give him a Shona text; 

he cannot read it out loud as he would read 

an English book. He will stutter through 

it. In very many instances they have 

lost all respect for and love of their own ),. 
language." My own teaching experience 

would corroborate this statement. The indication is 

that either the time spent on vernacular is insufficient 

or the teaching is inefficient. It is important that a 

child be taught to read fluently in the vernacular because 

it gives him a sense of great satisfaction and achievement. 

Added to this it enables the chil.d to understand his 

environment and society while giving intense personal 

pleasure. If a few vernaculars are concentrated on 

it will be easier to increase the number of books 

available. There is little sense in teaching a person 

to read if when he has gone through four or five primers 

there is nothing else, in his own language, for him to 

read. 

One must always be aware of the great danger 

underlying such a state. Communist literature in the 

vernacular is sometimes made available at cheap rates 

and, avidly desiring information, the African people 

read eagerly believing it completely. If the book says 

,. Report of the Native Education Inquiry Commission, 1951, CSP 6- 52 . p . 23. 



so, then it must be true, is their \ 

attitude. The Education Department \ 

in Northern Rhodesia is to be congratulated 

on the work it does in providing mass 

literacy primers and follow-up literature 

in ten different vernaculars. 

Lack of suitable vernacular text-books limits its 

use as a medium of instruction and this throws the 

emphasis on to the teaching of English where carefully 

graded readers for Africans are ayailable. 

In the senior secondary schools, which are limited 

numerically, English must be the language of instruction, 

but more vernaculars could be studied as far as the 

school certificate standard, and then the study of the 

grammar could be profitably made. If the language 

is used too early as a linguistic study the children 

tend to become imitative rather than creative in their 

use of it. 

English is valuable to Africans for a number of 

reasons. It provides a lingua franca. As well as this 

it opens up a knowledge of technical matters and modern 

inventions. Most of all it is a means of contact 

with world thought and with the rich mental and spiritual 

inheritance embodied in it. 



The movement of the African population 

is now so tremendous that English is an 

essential. With the three territories now 

in federation the need for English is even 

more apparent than in the past. The 

Africans realise that the white man's 

power and advancement are linked to his knowledge and 

that language opens the door to that knowledge. Many 

Africans have stores and they value English from a 

utilitarian standpoint. 

Films and radios are available to Africans but they 

can be enjoyed to the fullest only if English is known. 

The Lusaka broadcasting service uses the vernacular for 

most of the time but the Federal station in Salisbury 

uses English mainly. 

English is needed not just for pleasure but English 

thought, contained in the language, can be a liberating 

influence i.e. intellectually and spiritually. 

As English is not sufficiently known by the African and 

the vernacular is spoken by few Europeans, ideas are 

not always understood and the process of a synthesis of 

African and European ideas is delayed. 

In Northern Rhodesia, plans are made to eliminate 

all training of vernacular teachers, and there, as 



·elsewhere, great attention will be given 

to the study of English by those who are 

training to be teachers. In Southern 

Rhodesia, a pass in the English examination 

is essential to the receiving of a Teacher's 

Certificate. 

At present, the Oxford Readers are used widely 

throughout the Federation. The method involved produces 

results but involves a style of teaching which is 

dominated by the teacher. More books and reading aids 

for individual work are greatly needed. The Oxford 

Readers stress the oral method and written work takes 

second.ary place. This should be reversed. Africans 

do not have opportunities for continual talking with 

English speaking people but they do need to go on 

reading English so that their general education can be 

continued. With an African teacher this is extremely 

important for he needs reference books to supplement his 

set syllabi and these are only available in English. 

For those who go on to secondary school, oral work 

should be stressed. Those who complete this course 

are likely to be working with Europeans and must be 

able to understand and to be understood in English. 

Teachers in training in Southern Rhodesia must pass an 

English oral examination as well as a written one. 



In Mission schools the staff come I 
from many nationalities and in some instances 

the teaching of English suffers. All 

engaged in post-six work ought to have 

a complete command of English and those 

who do not have it should be put on ·to 

oth~r work. 

A word must now be said about a standard orthography. 

As the languages differ throughout the Federation, one 

orthography may not be applicable to all. Owing to 

the number of different Shona dialects in Southern 

Rhodesia, Professor C.M. Doke was asked by the Native 

Affairs Department to investigate the matter about 

twenty _years ago. He prepared a plan for a unified 

Shona orthography and for a vocabulary consisting of a 

core of words common to the majority of the dialects. 

This core was to be surrounded by a matrix of words 

that were synonymous although differing in form. 

Some parents ~omplained that their children immediately 

on entering school had to learn to read and write 

in unified Shona. The general opinion was that the home 

dialect should be used for the first two years and then 

the standard language which would not give any difficulty 

at that stage. The standard orthography is now compulsory. 



Every English speaking person in 

the Federation has a ·responsibility to 

assist in the spread of English and could do 

much to supplement the formal teaching given 

in the schools. 

The principle that a person should be 

taught i n his own language has been followed in one 

branch of African education, i.e. in religious teaching. 

Right from the beginning the missionaries realised 

that to reach the hearts of the Africans and to influence 

the inner life, the vernacular was essential. The 

Bible is also read in English in the higher standards 

but church services are usually conducted in the local 

vernacular. Missionaries were the first to attack 

the study of African languages and the vernacular 

literature now available to them is largely due to 

their efforts. 

The British Council and the Information Services 

are doing a great deal to spread a knowledge of English. 

The Joint Publications Bureau of Northern Rhodesia and 

Nyasaland is the chief agency for the supply of school 

books and reading material and is to be commended on 

the work done. 
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PROBLEMS OF EDUCATION IN URBAN 
AREAS. 

The growth of administration, trade and 

commerce has involved the migration of large 

numbers of Africans from the country to the 

towns. There they are removed from their tribal surroundings 

and discipline, with a resultant breakdown of culture. 

'Character is the internal and i ndividual side of culture. 

Where there is a breakdown of culture there is a breakup of 

character; where there is a social disorganisation there 

is personal demoralisation; and where there is a clash of 

.culture there emerges ·a peculiar type of personality ••• 

the Cultural Hybrid. He is the person who finds himself 

exposed to t wo not only diffe~ent but antagonistic streams 

of culture or educational influence - two languages in which 

to feel, thi nk and talk, t wo religions to believe, t wo mora l 

codes to follow, two ways of life, two ways of looking at 

things and at himself, a double personality, a divided self • .. 
His mind and heart are the melting pot of t wo cultures.' 

Many problems arise, the first of which is overcrowding 

in the home and in the school. At first the men came to 

the towns for a limited period. Their wives remained in 

the village to care for the children and the land. The 

original housing schemes for Africans in the towns were 

l Nat i ve Affairs Department Annual , 1945, p . 22. 



geared to this and single rooms in long 

rows became the pattern. As work became 

more ·stabilised and greater opportunity 

for it came with the growth of the towns, 

whole families of Africans moved into the 

urban areas. Now the people are crowded 

together in a most unsatisfactory way. Efforts are being 

made to build Native townships where Africans may purchase 

their own homes but there are still many thousands herded 

together in a most insanitary and demoralising way. 

The schools are too few to accommodate all the children 

who are pleading for entrance. 

School attendance, child welfare and juvenile delinquency 

concern the educator. It is known that on the Copperbelt, 

for instance, that children have become separated perman-

ently from their families and are wandering around without 

control, guidance or support. The Education authorities 

in Northern Rhodesia are awake to the position as the 

Director's Report shows. 'One thing is abundantly clear, 

however, the greatly accelerated educational development 

for the children of parents living in urban areas is 

inescapable and urgent. The arrested growth of education 

in the towns is the department's major problem today. 

This problem began to assume big proportions five years 



ago when it was decided to suspend tempor-

arily the application of the compulsory 

regulations in the Copperbelt because some 

11,000 childr en could not be accommodated in 

the schools there. The regulations have 

since been suspended in Broken Hill and they 

were never introduced in Lusaka where one child i n six is in 

school. The number of children living in the industrial 

and railway line urban areas not provided for educationally 

increased from approximately 30,000 to 35,000 in 1955 and 

the percentage of urban children in school was barely 

maintained in spite of the completion during the year of 

approximately seventy new classrooms, together with the 

necessary staff housing and ancillary buildings. In the 

Copperbelt alone it is estimated that some 6,500 children 

annually reach the age of eight years and require schooling . 

For each of these annual groups 130 clas srooms are required . 

The present programme provides for only half the necessary 

accommodation and so the gap between school population and ,. 
accommodation is widening rapidly year by year. A vastly 

accelerated building programme costing some £2 million is 

necessary to meet this emer gency. If the backlog could 

be made up and compulsory education re-introduced, the 

situation could be brought under control and attendance in 

'. Afr ican Educati on : Annua epor 
p . 2. / p . 5 be~ins ' is widening •.. 1 
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the urban schools could be rigidly restricted, 

by the compulsory education machinery to those 

children whose parents are in reasonably 

permanent employment in the urban areas. 

Each year of delay means higher building 

costs. From the social and economic point of view it means, 

on the basis of the 1955 figures, that 35,000 African child-

ren in the urban areas in each school generation are 

receiving no education and discipline or inadequate educatton 

and discipline. It means that the country's most valuable 

asset, its people, is being wasted on a grand scale, and the ,. 
position is dangerous.' 

Such is the situation in Northern Rhodesia, and it is 

indicative of the great need there is throughout the 

Federation for increased educational facilities in the 

urban areas, for according to the size of the towns the need 

is proportionately the same. 

With regard to child welfare, there are Government 

Welfare Officers who give some care to the urban children 

but they are too few in number and it is the school which 

is doing the most to keep the children occupied and to 

provide conditions that will lessen the incidence of 

juvenile _delinquency. The Welfare Officers work hard 

and do much good but there must be drastic changes in the 

1. African Education: Annual Report, 1955, Lusaka, p. 5. 
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living conditions if juvenile delinquency is 

to be combated. 

The Binns' Report pointed out that, 

unfortunately, it is in the urban areas that 

the i nfluence of the Missions is least felt. 

The church schools are concentrated in the 

rural areas. There are churches in the locations and 

compounds but it is not the same as where the children 

live on a mission station in the rural areas, or come under 

the direct influence of the mission at the day school. 

It suggests, 'The Churches ••••• should focus their attention 

on the urban areas of these territories to a much greater 

extent than has recently been the case •••••• so that religious 

teaching properly supervised and inspired forms the basis 
l 

of all the education given in the schools.' Youth clubs 

for children in the towns are needed in greater numbers. 

Scout and guide troops attached to some schools are help-

ing to meet the need. 

In Southern Rhodesia, the Government has assumed control 

of all schools in urban areas and is trying to adequately 

handle the situation by building more schools and trPi ning 

a larger number of teachers to staff them. 

In the urban areas, evening classes and day continuation 

classes form an important part of the educational programme. 

l. 



Industria l firms, Mining Companies and others 

have provided buildings and equipment and 

often nay the salary of the teacher as well. 

This helps to stabilise their labour force 

and increases the efficiency of their workers, 

but is really no more than they ought ·to do 

for from the work o~ the people they get their great wealth . 

Correspondence courses are popular but a Correspondence 

School attached to the Native Education Department would 

be of value for the certificates gained would then have 

some standing. 

Urban schools are lacking in playing fields for the 

young people. Schools in locAtions are in crowded areas 

and the only solution there would be to obtain land at a 

distance from the school. Where new schools are built 

they should be situated where playing fields are available. 

Compulsory education for all between the ages of eight 

and sixteen years would solve the problem but it would 

create other difficulties. The country is wealthy enough 

and could afford these services if the schools were gradua l ly 

increased over a number of years. If the children are 

compelled to go to school then education should be free. 

If the town children have free education then the children 

in the rural areas should have the same. If there is 



./ 

compulsory education then the number of 

buildings would have to be more than doubled 

and the number of staff required would be 

tremendous. All this tak.es time . Teachers 

cannot be trained in a day and to put in 

an overwhelming number of unqualified staff would 

mean an increase in wastage . Teachers must be trained for 

the schools and they must be African teachers . The number 

of Europeans engaged in the Native Education Department is 

corrparatively small . The leadership of African primary 

schools must eventually pass to Africans . Meanwhile , more 

secondary education is needed and higher teacher training . 

Few Africans are trained sufficiently to be able to teach 

in the post- six schools . 

In all three territories plans are in hand to provide 

this secondary education and higher teacher training so 

that a 1 urban children and all rural children too may 

have a place in school . In the meantime the potentialities 

of many thousands of African children are being wasted • 
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"That is what we are working for, not only 
union of the country but union of the races, 
and, if I may put it, that will come right once the 
princinle of equal rights is accepted - equal ~ights 
for ev~ry civilised man south of the Zambezi." 

Cecil John Rhodes. 
1899. 
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HIGHER EDUCATION IN THE FEDERATION. 

Away back in 1925, the Advisory Committee 

on Education in the Colonies prepared a 

memorandum on educational policy in Africa, 

which was approved by the Secretary of State 

for the Colonies and issued as a Command Paper. The aims 

of education in Africa were defined in this memorandum as 

follows: 

"The first task of education is to raise the standard 

alike of character and efficiency of the bulk of the people, 

but provision must also be made for the training of those 

who are ~uired to fill posts in the administrative and 

technical services, as well as of those who as chief will 

occupy positions of exceptional trust and responsibility. 

As resources permit, the door of avancement through higher 

education, in Africa, must be increasingly opened for those 

who by character, ability, and temperament show themselves 
I• fitted to profit by such education." 

The University ·envisaged then is now a reality. In 

March, 1957, the students will move into the buildings at 

Mount Pleasant, alisbury, and a vitally important experiment 

in racial relationships will begin at the University of 

Rhodesia and Nyasaland. 

I Advisory Committee on Education in the Colonies: Command Paper, C.MD 2374. 
' 



The University is the result of much 

thought and preparation. In May, 1945, the 

Asquith Commission on Higher Education in the 

Colonies reported, 'There remain other areas, 

such as Central Africa and the Pacific, in 

regard to which we are not in~ position to 

make specific proposals at the present time; it is our 

expectation that the Inter-University Council will be able 
I, 

to advise on their detailed problems.' 

The Inter-University Council is advisory and consists 

of representatives from each university in the United 

Kingdom and Colonies. It interested itself in the matter of 

a University for Central Arrica and, from time to time, made 

representations about it. 

Also, in 1945, Mr. J.F. Kapnek of Rhodesia , offered 

£20,000 towards the foundation of a University if others 

would also help to raise a further similar amount. Mr. 
L.M.N. Hodson O.B.E., Q.C., M.P ., gathered a group around him 

who became known as 'Friends of the University of Rhodesia.' 

Later this was changed to 'The Rhodesia University Association.' 

The general public did not show a great deal 'of enthusiasm. 

There was considerable opposition to the proposal as some thought 

a technological institute or a research institution would be 

better and the University could follow later. 

favoured the establishment of a University. 
l, CMD 6647, H. M. S. O. June, 1945, p . 13. 
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On October 26th, 1946, the Legislative 

Assembly of Southern Rhodesia accepted a 

motion that a University should be established 

to serve the Rhodesias and neighbouring ~ 

territories, and a Board of Trustees was 

appointed. 

On May 29th, 1947, His Excellency the Governor of 

Southern Rhodesia, e~tahlished by trust deed the Rhodesia· 

University Foundation Fund and appointed as Trustees the 

Minister of Internal Affair.s, the Secretary for · Internal 

Affairs and Mr. L.M.N. Hodson. 

Twenty-four cities and towns offered suitable sites 

and in i948, that offered by the Salisbury City Council at 

Mt. Pleasant, was accepted. At first 250 acres were 

given but this was later increased to 474 acres. A further 

1,000 acres near the city are reserved for a Faculty of 

Agriculture and an experi_mental farm, and sufficient space 

is set aside at Harare Native Hospital for an eventual 

medical school. 

'There will be an interdenominational chapel in the 

grounds, and every encouragement will be given to the work 

of the Christian churches, for the plain reason that the 

ethical content of Western civilisation is Christian and 

Christianity is the greatest of the loyalties shared by 



'· Europeans and Africans.' 

In May, 1950, Mr. H.D. Sutherns organised 

appeal for funds and by September, 1952, 

£174,147 had been raised. 

On the 2nd November, 1950, the Union 

Government decided that native students from 

outside their own territory would no longer be admitted to 

primary, secondary and higher educational institutions but 

students already admitted would be allowed to complete their 

courses. To allow neighbouring territories to provide their 

own educational facilities it was decided to bring the above 

statement into effect from 1953. 

The urgency of the project became even more apparent 

than in the past and in March, 1951, Dr. Dighton Stammers 

became University Organiser. 

Mr. Hodson drafted a Bill for the incorporation and 

constitution of the University and on 29th August, 1952, 

this was promulgated. , 

Classes were immediately started in Commerce and 

Accountancy and 72 students were enrolled. 

A panel of architects drew up a master plan for the 

proposed buildings at Mt. Pleasant for the perusal of the 

College Council . 

f. 

On 26th September, 1952, the Minister of Education 

Mr. L. M. N. Hodson , O. B.E ., Q.C., UP . Rhodesia Univer sity Colle ge. 
Pa ges are not numbered in this brochure. 



gazetted the rules for nomination and electim 

t9 the Inaugural Board to replace the Rhodes:a 

University Association Council. The InauguJal 

Board met in January, 1953. St. Joseph's 

House in Baker Avenue, Salisbury, was 

bought as headquarters and classes already 

begun were then conducted there. 

Her Majesty Queen Elizabeth, the Queen Mother, who, 

with Her Royal Highness Princess Margaret, had visited Rhodesia 

to open the Rhodes Centenary Exhibition in Bulawayo, graciously 

consented to lay the foundation stone of the University. 

This took place on Monday, July 13th, 1953, and the Queen 

Mother said, "I hope that the standards and traditions 

established in this University will be as sound and strong 

and enduring as the Rhodesian granite of this foundation 

stone." 

In August, 1953, Mr. Langham Murray M.A. assumed office 

as Secretary-Treasurer to the College Council and he became 

Registrar when that office was incorporated in the Royal 

Charter. 

Representatives of the three territorial Governments 

and the Inaugural Board went to London in September, at the 

invitation of the Inter-University Council for Higher 

Education in the Colonies. Her Majesty's Government made 



a grant of £1,250,000 from the Colonial 

Development and Welfare Fund and the Federal 

Government authorised an annual grant of 

£150,000. 

By the 1st January, 1956, £308,848 from 

private and other contributions had been raised 

in the Federation. Included in this was a· sum of £17,857 

being the first instalment of a donation of £150,000 from 

the British South Africa Company for the College Library. 

Professor William Rollo, M.A., D.Litt., Litt.D., became 

Interim Principal in November, 1953. 

The Inaugural Board received permission to be attached 

in special relationship to the University of London. 

Degrees will be conferred at first by the London University 

and not by the University in Rhodesia. This will enable 

the degrees to receive immediate world acceptance. 

The University will be preparing its students for the 

examination and degrees of London University so will adopt 

the rules and regulations of that university with regard to 

the admission requirement. The standard for admission is 

the General Certificate of Education with two Advanced Level 

Subjects. This is higher than the entrance to the South 

African universities and will involve the introduction of 

sixth forms in secondary schools. In addition, there will 



be a written test in English consisting of 

an essay and comprehension ~o test ability to 

read and understand. All candidates will 

also be given a personal interview. It has 

been said that the higher entrance qualification 

will prevent some Africans from becoming students. 

That is so. It will also prevent some European students 

from gaining admittance. No one will be excluded who has 

the necessary qualifications and is of good character. A 

student will be a student, behave as such and be treated as 

such, whatever the colour of his skin. 

Incorporated into the Royal Charter is the definite 

declaration that 'No test of religious belief or profession 

or of race, nationality or class shall be imposed upon or 

required of any person in order to entitle him to be admitted 

as a member, professor, teacher or student of the University 

College or to hold office therein or any advantage or privilege 

thereof. Men and women shall be eligible for admission to 

any authority, office or employment of or under the University 
I 

College.' · 

Although there has been considerable criticism of the high 

entrance requirement my opinion is that the University is right 
to have it so. Only mature students are wanted, particularly 

at this stage, because the College is not only engaged in the 
I, Charter: The University College of Rhodesia and Nyasaland. 

thereof I paragraph 4. 11 ... en. . . College I paragraph 5. 
'No •... 



pursuit of knowledge but has the difficult 

task of establishing an inter-racial university 

in a segregated society. Dr. W. Adams, 

(formerly secretary to the Inter-University 

Council and appointed Principal in December , 

1955,) said there was no likelihood that the 

entrance qualifications would ever be lowered and added, 

"Any move we ma}e would be to stiffen the entrance qualification. 

The response we have had from schools means we need not fear 
1. that students wanting what we can offer will go south." , 

All African secondary schools must prepare for the 

Rhodesian Junior Certificate froru 1957. This is based on 

work needed in preparation for the General Certificate 6f 

Education , London. The University opens its Arts and 

Science Faculties in March, 1957, but its influence has 

already been felt in the courses mapped out for the lower schools . 

The question arises as to whether giving this higher 

education to Africans will create problems of adjustment to 

the community. This need not be a serious problem. The 

teaching profession is open to them and the ever expanding 

teacher training and secondary work give unlimited scope 

for service in this sphere. There is also a large range of 

appointments available in the Federal Public Service where 

all appointments are open to Africans and Europeans alike. 
r. Dr . 'i . Ada111s, Speakinr at the National Council of omen, Bulawayo, 

August, 1956. 



The Native Affairs Department undertakes a 

large variety of tasks and qualified African 

staff would be welcome in every branch. 

is a desperate demand for African Doctors and 

Dentists. 

Attached to the University is the 

Institute of Education under Professor B. Fletcher, M.A., 

B.Sc. (London). The work of the Institute at the present 

time is largely that of research. Professor Fletcher told 

me that during the last six months of the year conferences 
'· would be held on the following subjects: 

A conference on the work in European Schools with 

reference to university entrance requirements, sixth form 

work and school leaving examinations. 

A conference on the work of African schools with 

reference to the same things plus the special position of 

the teaching of English and vernacular languages. 

A conference on the teaching of science subjects with 

regard to university entrance requirements; General Science 

and the separate Sciences and laboratory work in the higher 

classes. 

A conference on the teaching of Arts subjects with 

regard to university entrance requirements, the teaching of 

English and the school library. 
J. In conversation with Professor Fletcher on 9th May, 1956 in the 

University Offices in Baker venue, Salisbury. 



A conference on the training of teachers 

with regard to the balance of general and 

professional education, teaching practice and 

University-tra i ning College links. 

Finally there will be a conference on 

education in relation to Industry and Commerce . 

The Institute has already completed a survey of the 

educational needs of t he Africans in Nyasaland. 

I asked Dr. Adams what he consid ered to be the main 

problem facing the tra i ning of Africans at a University 

level where they will be studying the same subjects together , 

·with Europeans. Dr . Adams said, "The difficulty is not so 

'· much racial as technical." 

That is true. The Africans come from different schools . 

The gµality of training thay will bring with them will be 

different from that of the Europeans. 

They will bring different social experiences and a large 

range of personal intellectual growth. The Africans have 

not had the same access to books, art, music and such thing s . 

It is essential that they attain the same standards and it 

is a process of adjustment that is req~ired. 

Then there is the difficulty of language. This is hard 

to assess but it must be a fact that an African will not have 

f. In conversation vtlth Dr. Adams, in the University Buildings , Baker 
Avenue, Salisbury, 9th lv1ay, 1956 . 



the command of English either in writing 

facility or in comprehension or in his own 

ability to express himself in his class work 

as the European student. This is why an 

English test is part of the entrance require-

ment. It is to ensure that every student, 

for it applies equally to Europeans and Asians who desire 

to enter the College, will profit from the course. Difficulties 

on the language side will be watched for in both spoken and 

written work, and r emedial action will be taken. 

Professor Fletcher suggested that the African will bring 

immense keenness and industry because education is to him a 

new thing. Also, those Africans who enter the University 

will be the cream of the race. Europeans regard education 

as part of the normal thing and something of a right, while 

to the African it is still a privilege. Consistent industry 

will help to make up for anything that was lacking in 

previous traini ng. 

There will be a majority of Europeans at first because 

there are more secondary schools for them than there are 

for Africans at present. This is a good thing because it 

will help to keep the standard of work high. 

It is also true that there are many racial as well as 

technical problems to overcome. Mr. L. M. N. Hodson 



said, "As for problems presented by race 

outside its walls this institution hopes, 

firstly, to dissipate by force of example the 

fears from which these problems spring, and, 

secondly, .to hasten the raising of the back-
I. 

ward into a fuller and more civilised life. 11 

One policy which is to be pursued is the cultivation 

of reunions of university students. Africans and Europeans 

who have become individual friends will be able to meet on 

common ground after they leave the university. In ordinary 
life in the Federation they do not have that personal 

relationship but it will come. Such reunions will help to 
create a common loyalty. 

There is a racial problem in the training of Africans 

who will study to become secondary teachers. Up to September, 
1956, no Africans had applied for the course in Diploma of 
Education. Africans and Europeans will study together but 

practice-teaching will have to be done mainly in the Goromonzi 
Secondary School. There are some Principals of European 

Secondary schools who are willing to co-operate and to allow 

the African students to observe the European classes, but 
not tot each them. This depends on the reaction of the parents 
and some have said that they would immediately withdraw even 

from this if the parents raised any serious objection. Others 
are willing to allow selected students to occasionally teach 

f. Mr. L • . :. N. Hodson, Rhodesia Univer sity College Brochure. 



in their schools but only if it does not 

raise a storm of protest from the parents of 

the European children. Society itself will, 

therefore, dictate the answer to this problem. 

Racial problems cannot be solved by 

laying down a set of rules. As r. Adams says, "We cannot 

make a rule, for instance, that a black man does not dance 

with a white girl. I do not know what the answer will be 

so far as the swimming bath goes, although we will not have 
I. one in the first year." In New Zealand there is no problem 

along these lines but in the Federation, even to suggest such 

a thing would raise a storm of protest. The University 

Authorities have many difficulties to surmount in this way. 

Thee has been a great deal of criticism in the British 

House of Commons on the part of the Labour Party, with regard 

to the arrangements made for the accommodation of Africans 

who, they say, will eat and live in hostels of their own. 

This kind of criticism is of little constructive value for 

it shows a lack of knowledge of conditions as they are here 

and minimises the very real difficulties confronting those 

who are setting up a multi-racial College in the midst of 

segregation. It is extremely easy to expound the brotherhood 

of man in theory but in putting it into practice all kinds 

of difficulties arise. Differences of background, habits 

of thought, manners and speech are very deeply 
I. Dr. W. Adams, speaki ng at the Salisbury Business and 1-'rof'essi onal 

Women 's Club, Salisbury; reported by t he Rhodesia Herald, August 16th,1956. 



engrained in us. The problem of living 

together becomes acute and we have to be 

intensely realistic over this practical 

difficulty. 

I believe it is pos s ible and right that 

students of different races should be able to 

use common residences and that the situation will eventually 

be acceptable to all but that it is a matter of correct 

timing. It must be recognised that at no stage have 

Europeans and Africans been educated together and that there 

will be need of adjustment on the part of both r aces in 

studying together, let alone living together. Prejudice 

dies hard among all nations. It is also quite clear that 

when the majority of students ask for it, common residences 

will be started. As Mr. Hodson says, "Race is regarded 

as irrelevant, for the most part, but accommodation for 

sleeping and eating is more comfortable if racial customs ,. 
in such matters are respected." 

Many of the Europeans will previously only have had 

contact with Africans as house servants or garden boys and 

to have them in the same classes and social activities will 

demand tremendous adjustment. :Many, no doubt, will have to 
make a conscious effort to treat them as equals. On the 

other hand, Africans will have to adjust themselves to a 

higher standard of living, to European customs and etiquette. 
I. Mr. L .M. N. Hodson; Rhodesia University Coll ege Brochure. 



Africans are quick to take offence and often 

see insults and slights where none are 

intended and they will have to adjust to being 

treated just as th~ Europeans are and not 

given favours just because they are Africans. 

How much better the present arrangement is 

than one of the original suggestions where consideration 

was given to building a College at Highfield . Native Town-

ship where 200 acres of land were available, for the use of 

Africans only and another at 1ft. Pleasant for the Europeans. 

This would have involved the transfer of staff or students a 

distance of ten miles. This would indeed have been segregation. 

"An inter-racial institution is open to members of all races 

on a basis of equality; if members of only one race enter, 

the situation may be regrettable but there is no contravention 

of the principle. But the proposal that there should be two 

co-operating colleges in Salisbury is clearly intended to 

produce racial segregation; if that were not so the plan to 

have two institutions would be irrational. That being so, 

while the College available to Africans would be open in theory 

to all races, the proposed arrangement would ensure that it was 

frequented by one race alone; this amounts to a contravention 

of the principle to which we attach great importance, and 

makes the plan unacceptable. Lastly, any plan which dissipated 



available resources between two separate 

colleges would fail absolutely to bring into 

being a university worthy to take its rank 

with other British university institutions 

and equipped to provide for the needs of ,. 
Central Africa . " So wrote the Commission 

on Higher Education for Africans in Central Africa . 

There is no hardship to the African in living in a 

separate hostel. The size of the rooms and the furniture 

will be identical in both hostels and the residences are 

the same distance from the lecture rooms and Administrative 

block . It is unlikely, that any of the A,fricans in their 

own homes , would have a room to themselves and good furniture 

such as they will be given at the university . 

It is not exactly true to say that the two races must 

always eat apart for any African may eat in a European 

hostel if he is invited and vice - versa. Again , in the 

Students ' Union building light refreshments will be served 

to both races at the same time in the same place . 

The Students ' Union building and amenities and all 

social activities will be for all students regardless of 

race . 

All this means that if , and when it is desirable, there 

will be no difficulty whatsoever in mixing up the races in 

l. Central African Gound.l: Report of' the Com::nittee on Higher Education 
for Africans in Central Africa . 1953. (Carr-~aunders Report). p. 45. 



the two hostels. 'It is not contrary to 

university practice to reserve certain 

hostels or halls of residence for particular 

classes of students; but it would be 

repugnant to university tradition deliberately 

to place hostels so reserved at a greater. 
I 

distance than other hostels from the centre Qf the university. ' 

The fundamental feature of the College is that all 

students will be admitted on the same standards, taught in 

common , tested by the same examinations and be given the 

same ideals . All this is a tremendous step forward . 

There are other things to consider beside racial customs 

with regard to food . At this stage there is not one all-

embracing culture and the College must take into account 

these cultural differences . For centuries polygamy has been 

an integral part of the African way of life and monogamy 

that of the European . 

There are great differences in religious belief and 

superstition and these are difficult to reconcile with 

European thinking . 

Because of the different backgrounds from which the 

students come , they will all need some degree of privacy 

and this they will best find if living with people of their 

o~m race . 

t. Central African Council: Reoort of the Comnittee on Higher Education 
For Africans in Central Africa. 1953. (Carr-Saunders Report). p . 29. 
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As Dr . Adams said , 11We are launching 

a tremendous experiment . One false step 

at the beginning , one seri ous misunderstanding , 

. or the slightest breath of a scandal , and the 

whole magnificent enterprise could be wrecked 

for years . If that happened it would be a tr~~edy 
I. 

races throughout Africa ." 

It is fundamental to the success of the College that 

Europeans be attracted • . They , unlike the Africans, may go 

to South African Universities . If they or their parents 

boycott the College , then the opportunity for inter-racial 

co- operation within the common life of the Uni versity will 

be lost . To force people to live together as well as to 

study together may risk the essential things by pursuing 

the non- essential . 

By October 5th, 1956 , there were 55 prospective students 

and this is considered a good beginning . Twelve of these 

are Africans , one of whom is a woman . Sarah Chavunduka , 

aged 20 years , was the first person to apply for the B. A. 

Course . She will be the only Native girl in the Native 

residential quarters for women and she will have eight 

rooms to herself. She said , "Going to the University will 

be a big adventure , but I am not sure I will like being 
~. 

alone . " My own hope is that the 19 European girls will 

elect to have her live with them in their hostel , thus 
I. Dr . vv. Adams, Reoorted in the Rhodesia Herald , 2nd May, 1956. 
2. Reported in The Sunday Mail, 1st Sep tember , 1956 . 



living out the real ideals of a multi-racial 

university. 

The students will have a staff of almost 

thirty in the first year and this will be a 

great advantage. 

The number of students who have applied 

is as follows: 

For B.A. (General) 21 (11 men, 10 women) of whom 19 

depend on the completion of entrance requirements at Higher 

School Certifica.te examinations in December, 1956. 

For B.Sc. (General) 19 (15 men, 4 women) of which 15 

depend on the completion of entrance requirements. 

For B.Sc. (Agriculture) 5 (all men), and all depend on 

the completion of entrance requirements. 

For post-graduate certificate in education: 15 (9 men, 

6 women) of which eight depend on graduation to complete 

the entrance requirements. These numbers are not divided 

into racial categories as this is quite irrelevant to 

university study. 

All the technical and racial difficulties can be 

surmounted when there is goodwill shown by all races . 

It will not be the university that will make racial 

difficulties but society itself must rethink the colour 

question. 

"On Mt . Pleasant I belie·ve we will find a national 
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way of living together . We will make 

mi s takes , but with comma~ sense , good sense , 

and the absence of fear we shall see our way 
I. 

through . 11 

I. Dr . ·•r. Adams . Speakinf in :::ialisbury and Renor ted i n The Rhodesia Her ald, 
Aupust 16th, 1956 . 
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